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Introduction

This introduction to the Aistear Síolta Practice 
Guide explains the purpose of, and audience 
for the Guide and outlines the meaning of the 
word ‘curriculum’ as used in Aistear, in Síolta 
and in the Guide. It also gives an overview 
of the structure of the Practice Guide and 
describes the aspects of Aistear and Síolta that 
it focuses on.

Purpose and audience 

The purpose of the Practice Guide is to support 
practitioners in using Aistear: the Early 
Childhood Curriculum Framework (2009a) 
and Síolta, The National Quality Framework 
for Early Childhood Education (2006) together 
to develop the quality of their curriculum 
and in doing so, to better support children’s 
learning and development. The Practice Guide 
is based on the understanding that settings 
are compliant with, or are working to become 
compliant with The Child Care (Pre-School 
Services) (No. 2) Regulations (Department of 
Health and Children (DHC), 2006). 

The Practice Guide includes a range of 
resources to help practitioners to critically 
reflect on their curriculum and to identify 
what works well. Additionally, the resources 
can help practitioners to identify priorities for 
development and to plan actions for positive 
change. In this way, the Practice Guide can 
be used for on-going review, development 
and improvement by individual practitioners, 
practitioners working together and by 
practitioners supported by a mentor. 

Early Childhood Specialists working with 
Better Start, the National Early Years Quality 
Development Service will use the Practice 
Guide as they work with settings. The Practice 
Guide can also be used by other professionals 
working in a support or mentoring role, 
for example, by County and City Childcare 
Committees and by National Voluntary 
Childcare Organisations, and those working 
in an evaluation role. While the Practice 
Guide has been developed primarily for 
practitioners/stiúrthóirí working in part- 
and full-time daycare and sessional settings 
including naíonraí1  and Early Start Units in 
primary schools, others such as childminders, 
parents, early childhood students, trainers and 
lecturers might also find some of the materials 
useful.   

 1 A naíonra is a pre-school service for young children delivered through the medium of the Irish language, under the guidance of 
stiúrthóirí (pre-school practitioners) (Aistear, Principles and themes, 2009a, p.56).

Aistear Siolta Practice Guide: Introduction
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Síolta and Aistear 

In Ireland there are two early childhood 
frameworks—Síolta and Aistear. While similar 
in many ways as outlined in Table 1 taken from an 
audit of the two frameworks (2009b, p.5), Síolta 
is concerned with all aspects of quality in early 
childhood whilst Aistear focuses specifically on 
curriculum. 

Framework Purpose Age Early Childhood Settings Audience
Síolta To improve the 

overall quality  
of early childhood 
settings for children 
and families.

Birth – 6 
years

All early childhood settings 
including infant classes in 
primary school.

Practitioners 
who care for and 
educate children 
from birth to six 
years.

Other professionals 
who work with 
children and their 
families.

Aistear To provide 
challenging 
and enjoyable 
experiences so that 
all children can 
grow and develop 
as competent and 
confident learners 
within loving 
and nurturing 
relationships with 
others.

Birth – 6 
years

All early childhood settings 
including children’s own 
homes and infant classes in 
primary school.

All adults who care 
for and educate 
children from 
birth to six years 
– parents and 
practitioners.

Other professionals 
who work with 
children and their 
families.

The Practice Guide draws the two frameworks 
together in a practical way and offers suggestions, 
ideas and examples of how they can be used to 
develop a curriculum that helps all children to 
enjoy and progress in their early learning and 
development. The following sections look at Síolta 
and Aistear in more detail. 

Table 1 : Comparison of Síolta and Aistear: Purpose, audience and children

Aistear Siolta Practice Guide: Introduction
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Síolta, The National Quality 
Framework for Early 
Childhood Education 
Síolta is the national quality framework for 
early childhood education. It encompasses all 
aspects of quality in early childhood settings 
for children from birth to six years. The 
framework includes principles, standards and 
components as shown in Table 2. 

Table 2 : Overview of the contents of Síolta

The Practice Guide focuses only on the 
standards and components in Síolta that 
relate to curriculum. Standard 7: Curriculum 
states that encouraging each child’s holistic 
development and learning requires the 
implementation of a verifiable, broad-
based, documented and flexible curriculum 
or programme. Nine other Síolta standards 
are particularly relevant to curriculum 
development work. These are: 

• Standard 1: Rights of the Child
• Standard 2: Environments
• Standard 3: Parents and Families
• Standard 5: Interactions 
• Standard 6: Play 
• Standard 11: Professional Practice
• Standard 13: Transitions 
• Standard 14: Identity and Belonging
• Standard 16: Community Involvement. 

Relevant components from other Síolta 
standards relating to curriculum are also 
reflected in the Practice Guide. To avoid 
duplication and in light of feedback on 
repetition gathered through the Síolta 
Quality Assurance Programme (QAP), 
some components have been grouped with 
similar-type components in one standard for 
the purposes of the Practice Guide. Table 3 
provides more detail on these. The table uses 
bracketed numbers to refer to individual 
components in Síolta. The first part of each 
number refers to the relevant standard and the 
second part refers to the actual component. For 
example, (1.2) means Standard 1, Component 2.

Aistear Siolta Practice Guide: Introduction
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Standard Components

1: Rights of the 
Child

This standard is covered in the Practice Guide.
All children will 
• be given choices, have choices respected (1.1).
• be enabled to initiate activity, be appropriately independent (1.2) and through their 

active participation and consultation be considered a partner by the adult (1.3) (4.1).

2: Environments This standard is covered in the Practice Guide.
• The indoor and outdoor environments are well-laid out, well planned (2.1) and 

comfortable and well-maintained (2.3) to provide a pleasant environment for 
children and adults.

• The indoor and outdoor environments are adaptable and accessible (2.2) (6.2) 
with an appropriate amount of materials, resources and equipment (2.7) (6.4).

• The indoor and outdoor environments provide a range of developmentally 
appropriate, challenging, diverse, creative, culturally appropriate and enriching 
experiences for all children (2.5 and 2.6).

• Components related to safety (2.4) and food management (2.8) are outside the remit 
of the Practice Guide. 

3: Parents and 
Families

This standard is covered in the Practice Guide.
• There are formal and informal opportunities for communication, consultation 

(4.1) and mutual information sharing about children (3.1) (12.2) with a variety of 
opportunities for parents to be involved (3.2). 

• Staff are sensitive and supportive in their interactions with parents (3.3) (11.5). 
• Component 3.4 related to policies and procedures is outside the remit of the 

Practice Guide. 
• Component 16.1 related to the availability of information on local, regional and 

national resources, is covered in relation to supporting children’s learning and 
development.

4: Consultation One component is covered in the Practice Guide.
• Consultation with children (4.1) is included in Standard 1, consultation with 

parents (4.1) in Standard 3, consultation with staff (4.1) in Standard 11. 
• Other consultation activity to which this standard refers is related to 

management and goes beyond the remit of the Practice Guide. 

Table 3 : Síolta standards and components covered in the Practice Guide

Aistear Siolta Practice Guide: Introduction
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Standard Components

5: Interactions This standard is covered in the Practice Guide.
• Children are enabled to interact and play (6.6) with peers and other ages in pairs, small 

groups and to a lesser degree in large groups (5.1) and are supported to interact positively 
(5.2). 

• Adults use all aspects of the daily routine, including mealtimes (9.4) to interact 
sensitively with children (5.3) and the interactive style is balanced and focused on 
process, following children’s leads and promoting language (5.4). 

• All interactions support the development of close nurturing relationships (9.6) through 
the effective use of a Key Person Approach.

• Adults model good, respectful interactions in their interactions with each other (5.5).
• Component 5.6 related to policies and procedures is outside the remit of the Practice 

Guide.

6: Play This standard is covered in the Practice Guide.
• Providing adequate time for play is included as part of the daily routine (6.1). 

Opportunities to achieve mastery and success through play (6.3) and enabling 
children to be creative and make new meaning (6.5) are also provided. 
Documenting, planning and assessment element is also included (6.7). 

• Accessibility of materials (6.2) (6.4) are covered in Standard 2 and aspects relating to 
interactions (6.6) are covered in Standard 5.

7: Curriculum This standard is covered in the Practice Guide.
• The holistic nature of curriculum (7.1), drawing on research and well-referenced 

(7.2), the importance of spontaneous learning and child initiated activity is 
advocated (7.3). 

• The relationships aspect of curriculum (7.4) (9.6) and the relationship aspects of 
effective transitions (13.1) are covered. 

• Documentation, planning and assessment are important in supporting 
children’s learning and development (7.5 and 7.6). 

8: Planning and 
Evaluation

This standard is not covered in the Practice Guide. It looks at the planning and evaluation 
of the delivery of the setting more than the learning and development of the children so is 
considered outside the remit of the Practice Guide.

9: Health and 
Welfare

Two components in this standard are covered in the Practice Guide. 
• Social aspect to mealtime (9.4) and relationships (9.6) are addressed in Standard 5.
• Other components relate to management and regulation and are outside the remit 

of the Practice Guide. 

10: Organisation Three components in this Standard are covered in the Practice Guide. 
• Vision, values and principles (10.1), practitioners valued as professionals (10.4) 

and teamwork (10.5) are addressed in Standard 11.  
• Other components relate to management and are outside the remit of the 

Practice Guide.

Aistear Siolta Practice Guide: Introduction
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Standard Components

11: Professional 
Practice

This standard is covered in the Practice Guide.
• All adults in the setting can provide evidence that they have achieved levels 

of skills and knowledge appropriate to their role and responsibilities (11.1).  
• All adults will contribute to and subscribe to a set of values and principles 

(10.1 and 11.2) which will inform their practice.  
• Reflective practice will be supported and encouraged (11.3) and this will be 

augmented by regular opportunities for on-going professional development 
(11.4).

• All practitioners are valued in their role as professionals (10.4) and as such 
will be consulted with (4.1) and teamwork will be encouraged and supported 
(10.5).

• As professionals, confidentiality (12.3) is integral to practice. 
• Professional practice related to families (11.5) is covered in Standard 3. 

12: Communication Two components in this standard are covered in the Practice Guide. 
• Sharing information with stakeholders (12.2) is addressed in Standards 3 and 13. 

Confidentiality (12.3) is addressed in Standard 11.
• Collection of information (12.1) relates to management and is outside the remit 

of the Practice Guide. Component 12.4 related to policies and procedures is also 
outside the remit of the Practice Guide.

13: Transitions This standard is covered in the Practice Guide.
• Smooth transitions are facilitated and promoted through relationships (13.1), 

liaison within and between settings (13.2) and through consultation and 
communication (12.2) with all stakeholders (13.3).

• Component (13.4) related to policies and procedures is outside the remit of the 
Practice Guide.

14: Identity and 
Belonging

This standard is covered in the Practice Guide.
• The setting promotes a confident self and group identity (14.2) and an 

understanding of the needs and rights of others (14.3).
• Component 14.1 related to policies and procedures is outside the remit of the 

Practice Guide.

15: Legislation 
and 
Regulation

This standard is not covered in the Practice Guide. It looks at issues of 
compliance in relation to legislation and regulations being met or exceeded and 
so is considered outside the remit of the Practice Guide.

16: Community 
Involvement

This standard is covered in the Practice Guide.
• The setting is connected and integrated with the local and national 

community and has links which have the potential to develop these 
relationships further (16.2 and 16.3). 

• The setting actively supports children’s citizenship in their local and 
national community (16.4). 

• Component 16.1 related to the availability of information on local, regional 
and national resources, is addressed in Standard 3: Parents and Families.

Aistear Siolta Practice Guide: Introduction
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Aistear is the early childhood curriculum 
framework. It is not a prescriptive programme 
that sets out activities and worksheets for babies, 
toddlers and young children. Such a programme 
would not promote an image of children as 
competent and confident learners or do justice to 
early childhood practitioners’ professional role 
as curriculum developers. Instead, the Aistear 
framework provides information and practical 
ideas to help practitioners plan and build a 
curriculum that supports children to develop 
positive dispositions, skills, attitudes and values, 
as well as knowledge and understanding. 
Aistear includes principles, themes and 
guidelines for good practice as shown in Table 4. 

Aistear: the Early Childhood 
Curriculum Framework 

12 Principles

Themes 

Well-being

Identity and Belonging 

Communicating

Exploring and Thinking 

Guidelines for Good Practice

Building partnerships between parents and practitioners

Learning and developing through interactions

Learning and developing through play

Supporting learning and development through assessment

Table 4 : Overview of the contents of Aistear

Themes Broad Outcomes
Well-being Children are confident, happy and healthy.

Identity and Belonging Children have a positive sense of who they are, develop a sense 
of their culture and heritage and feel valued and respected as 
part of a family and community.

Communicating Children share their experiences, thoughts, ideas and feelings 
with growing confidence and competence in a variety of ways 
and for different purposes.

Exploring and Thinking Children make sense of the things, places and people in their world.

Table 5 : Aistear’s themes and broad outcomes

Whilst many of Síolta’s standards and 
components outline good practice in 
relation to the development of a high quality 
curriculum, Aistear provides detail about how 
children learn and develop in early childhood 
and describes the types of experiences and 
learning opportunities that are important for 
them during this time.   

Aistear prioritises four broad outcomes for children’s learning and development as described 
through its themes in Table 5.

Aistear Siolta Practice Guide: Introduction
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Aistear states that curriculum refers to all the 
experiences, formal and informal, planned 
and unplanned in the indoor and outdoor 
environment, which contribute to children’s 
learning and development (Principles and 
themes, p.54). In developing a curriculum, 
practitioners respond to children’s interests 
and questions, extend their learning and 
promote challenge and engagement through 
enjoyable and motivating experiences. The 
Practice Guide supports practitioners in using 
Aistear’s principles, themes and guidelines to 
develop this type of curriculum and in doing 
so, to meet relevant standards and components 
set out in Síolta. 

Curriculum for all children

Síolta and Aistear support the learning and 
development of all children from birth to 
six years across a range of early childhood 
settings and through the provision of an 
appropriate curriculum. A curriculum is more 
than the daily routine or a list of activities 
and experiences. It is more than naming a 
philosophy or approach to early childhood 
care and education. It is about the totality of 
children’s experiences—the broad goals for 
their learning and development, the activities 
and experiences through which they can learn 
and develop, the approaches and strategies 
practitioners use to support and enable them 
to achieve their goals and the environment in 
which all of this takes place. The curriculum 
also includes the unintended impact of 
experiences, routines and practitioners’ values 
and beliefs on children which is often referred 
to as the ‘hidden curriculum’.  

Aistear and Síolta reflect a socio-cultural view 
of how children learn and develop during 
these early years. In practice, this means the 
early childhood curriculum acknowledges 
the important influence that family, peers, 
community, background and culture have on 
children’s learning and development. Children 
live in diverse communities and bring their 
early experiences at home, with their families 
and communities to the setting. They also bring 
individual strengths, abilities, dispositions, 
values and attitudes, knowledge, interests and 
needs as well as their own theories and ideas 
about how the world works, to the setting. 
Children learn and develop at different rates, 
in different ways and at different times and the 
curriculum needs to respond appropriately. 
The curriculum can also provide opportunities 
for children to learn and use the Irish language 
and to experience Irish culture and heritage to 
nurture this important aspect of identity and 
belonging in Ireland.

Aistear Siolta Practice Guide: Introduction
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For some children, learning and development 
brings particular challenges. This can require 
practitioners to use specific interaction 
strategies, provide and use particular 
resources in the learning environment, and/or 
communicate in specific ways to help children 
understand, join in conversations and play an 
active part in, and benefit from experiences 
and activities. Every child has an ability to learn 
and develop and each child follows his/her own 
learning journey. 

Aistear and Síolta together can guide 
practitioners in developing and providing 
an emergent and inquiry-based curriculum 
that motivates, engages and appropriately 
challenges all children as learners and 
enables them to progress in their individual 
learning journeys. This links with the aims 
of the Primary School Curriculum (1999) to 
enable the child to live a full life as a child 
and to realise his or her potential as a unique 
individual and to develop as a social being 
through co-operating with others (DES, 1999, 
p.7).

Developing an emergent and 
inquiry-based curriculum

Drawing on the early childhood sector’s 
experiences with Aistear and Síolta, the 
Practice Guide uses the concept of an 
emergent and inquiry-based curriculum to 
help practitioners to use the two frameworks 
together. An emergent and inquiry-based 
curriculum uses children’s and practitioners’ 
interests, questions and experiences as starting 
points for curriculum planning. At times, 
topics emerge from children’s interests. Their 
engagement with people, materials, ideas and 
events triggers their curiosity and motivation 
to learn. 

At other times, practitioners introduce specific 
topics linked to Aistear’s learning goals to 
support children’s learning and development. 
In partnership with children, practitioners 
identify ideas or inquiries that become the 
focus for learning.  Observant, skilled and 
supportive practitioners harness this child-
initiated interest, know when it is appropriate 
and helpful to provide new opportunities or 
topics for children to explore or when to use 
adult interests as a stimulus for learning to 
create a relevant, meaningful and stimulating 
curriculum for all children.

Aistear and Síolta show that an early childhood 
curriculum involves a practitioner: 
1. getting to know children well and 

remembering that they bring a wealth of 
experience from home and are learning 
all the time through play and planned 
experiences, and from conversations, 
actions and interactions throughout the 
day. 

2. understanding that children have 
individual abilities, knowledge, 
dispositions, needs, interests and 
challenges as well as theories about how 
the world works and acknowledging the 
importance of a curriculum that responds 
to this diversity.   

3. knowing how to support and extend 
learning and development at this early 
stage in children’s lives. 

Aistear Siolta Practice Guide: Introduction
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1. using information gathered through 
daily work to review and reflect on the 
impact of the curriculum and of his/
her work on children’s learning and 
development to ensure that all children’s 
holistic development is being supported 
appropriately. 

2. using Aistear’s learning goals which 
outline dispositions, skills, values 
and attitudes, and knowledge and 
understanding in order to plan for 
and assess children’s learning and 
development.

3. sharing this vision of early learning 
and development with others such as 
colleagues, children’s families and 
professionals such as mentors, inspectors, 
speech and language therapists and 
primary school teachers.

Babies, toddlers and young children need a 
variety of appropriate learning experiences 
to support their holistic development and to 
help them reach their individual potential. 
Seeing all children as competent and confident 
involves the practitioner supporting children 
to get the most benefit from these experiences. 
The Practice Guide helps practitioners to do 
this in a way that supports all children. 

Over time, children’s theories and knowledge 
about how things work and why progress to 
understanding more formal concepts and 
ideas. They use different ways to communicate 
progression in their thinking, knowledge and 
understanding including movements and 
gestures, talking, drawings, plans, models, 
making marks and using symbols in inventive 
ways. At the same time, babies, toddlers and 
young children develop an expanding repertoire 
of skills at an increasingly sophisticated level. 
They demonstrate a range of dispositions, 
values and attitudes in how they approach 
and respond to experiences and in how they 
interact with others. The practitioner reflects 
on all of this to build a rich  picture of each 
child’s learning and development and uses this 
information to plan for and extend learning.  

Aistear Siolta Practice Guide: Introduction
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The practitioner’s role

The role of the adult in early childhood is 
central. Aistear highlights that 

early learning takes place through a 
reciprocal relationship between the adult 
and the child – sometimes the adult leads 
the learning and sometimes the child leads. 
The adult enhances learning through a 
respectful understanding of the child’s 
uniqueness. He/she alters the type and 
amount of support as the child grows in 
confidence and competence, and achieves 
new things (Principles and themes, p.9). 

Aistear describes a range of interaction 
strategies for practitioners to use to support 
babies’, toddlers’ and young children’s learning 
and development. Aistear’s User Guide also 
outlines some of the knowledge, dispositions, 
skills and abilities that practitioners working 
with children need (p.7).

Síolta also has a principle on the role of the 
adult which states that 

the role of the adult in providing 
quality early childhood experiences is 
fundamental. Quality early childhood 
practice is built upon the unique role of the 
adult. The competencies, qualifications, 
dispositions and experience of adults, in 
addition to their capacity to reflect upon 
their role, are essential in supporting and 
ensuring quality experiences for each 
child. This demanding and central role 
in the life of the young child needs to be 
appropriately resourced, supported and 
valued (2006, p.8). 

Síolta’s principle on team work is also relevant 
as is the standard on Professional Practice.
The Practice Guide embraces the role of the 
adult as outlined in Aistear and Síolta and 

develops it with a particular focus on the role 
as curriculum developer. An important part 
of this is pedagogical leadership which is 
explored in detail in Curriculum Foundations.

Using the Practice Guide 

The Aistear Síolta Practice Guide is intended 
to help you in your role as curriculum 
developer to build, reflect on and extend 
your curriculum to support babies’, toddlers’ 
and young children’s early learning and 
development. Some resources in the Guide 
focus on a specific age group—babies and 
toddlers (birth-3 years) and young children 
(3-6 years)—while other resources are relevant 
across the full early childhood period of birth 
to six years. Drawing on the early childhood 
sector’s experiences of using Aistear and 
Síolta, the Practice Guide includes

• Curriculum Foundations and 
• six interconnected Curriculum Pillars:

1. Building Partnerships with   
  Parents

2. Creating and Using the Learning  
  Environment

3. Learning through Play
4. Nurturing and Extending   

  Interactions
5. Planning and Assessing using  

  Aistear’s Themes
6. Supporting Transitions.

Aistear Siolta Practice Guide: Introduction
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Curriculum Foundations

Curriculum Foundations comprises an 
overview and four elements as set out in 
Table 6. Together, the elements provide focus 
for an exploration of the factors, values and 
principles that significantly impact on and 
shape the curriculum which practitioners 
develop and provide for the children in their 
setting. It is important that practitioners 
work on the four elements of Curriculum 
Foundations before undertaking work on 
Curriculum Pillars.

Elements Purpose
Overview The overview makes connections between the two 

frameworks and lists the different resources that are 
available in Curriculum Foundations.  

Element 1: Developing your 
Curriculum and Curriculum 
Statement

This element helps practitioners review their current 
curriculum and develop a more emergent and inquiry-based 
one. 

Element 2: Principles including 
Rights of the Child and 
Practitioner Image of the Child 

This element looks at the principles of Aistear and Síolta 
and focuses in particular on the rights of the child and the 
practitioner’s image of the child. It provides activities to help 
practitioners embed the principles in their work. 

Element 3: Themes of Aistear This element helps practitioner’s to become familiar with 
Aistear’s themes so they can use them to support their work 
with children.

Element 4: Professional Practice This element looks at the professional role of the practitioner, 
reflective practice and the concept of pedagogical leadership.

Table 6 : Overview of elements in Curriculum Foundations in the Practice Guide

Aistear Siolta Practice Guide: Introduction
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Category of resource Purpose
Overview This provides an outline of the Curriculum Pillar, makes 

connections with Aistear and Síolta and lists the resources 
available in this part of the Practice Guide. 

Self-evaluation Tools These tools provide prompts to help practitioners reflect on 
their work in order to identify successes and challenges and 
to note changes they would like to make.

Examples and Ideas for Practice These resources show examples of curriculum from different 
early childhood settings.  

Resources for Sharing These resources include tip sheets, posters, presentation 
materials and questionnaires.  

Action Planning Tools Templates are provided to help practitioners plan for changes 
in a particular area of their work.

Gallery Photos from a range of early childhood settings offer 
additional ideas about aspects of curriculum.

Table 7 : Overview of categories of resources in Curriculum Pillars in the Practice Guide

Curriculum Pillars

Each Curriculum Pillar includes an 
overview and five categories of resources 
which are summarised below in Table 
As already noted, it is important that 
practitioners work on the four elements 
of Curriculum Foundations before 
undertaking work on Curriculum Pillars.

7.
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The Aistear Síolta Practice Guide is intended to 
help you in your role as curriculum-developer to 
build, reflect on and extend your curriculum to 
support babies’, toddlers’ and young children’s 
early learning and development. Drawing on the 
early childhood sector’s experiences of using 
Aistear and Síolta, the Practice Guide includes: 

$ Curriculum Foundations and 

$ six interconnected Curriculum Pillars:
1. Building Partnerships with Parents
2. Creating and Using the Learning 

Environment
3. Learning through Play
4. Nurturing and Extending Interactions
5. Planning and Assessing using Aistear’s 

Themes
6. Supporting Transitions.

This document gives an overview of  
Curriculum Foundations. These Foundations 
are an important starting point when thinking 
about curriculum.

Curriculum Foundations are rooted in the 
principles, values and attitudes that shape each 
practitioner’s work and that of the setting. The 
Foundations include the following four ele-
ments:

Element 1: Developing your Curriculum and 
Curriculum Statement  
This element looks at the meaning of curric-
ulum and in particular, an emergent and in-
quiry-based curriculum. It helps you to think 
about your own curriculum and develop a 
statement about it which you can share with 
others. This statement can become the basis for 
your long-term curriculum planning and can 
be updated as necessary.

Element 2: Principles including Rights of the 
Child and Practitioner Image of the Child 
This element looks at the principles underpin-
ning Aistear and Síolta. In particular, it focus-
es on the rights of the child and practitioner 
image of the child and helps you to think about 
the principles that underpin your curriculum.  
These activities are designed to be completed 
over time.

Connections to Aistear and 
Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
All Guidelines for good practice 

Síolta Standards
1: Rights of the Child, 2: Environments, 
3: Parents and Families, 5: Interactions, 
6: Play, 7: Curriculum, 11: Professional Practice, 
13: Transitions, 14: Identity and Belonging, 
16: Community Involvement
Research Digests linked to the above Standards

Aistear Siolta Practice Guide: Curriculum Foundations

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Guidelines_ENG.pdf
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=21
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=41
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=51
ncca.ie/en/file/aistearsiolta/daycare.pdf#page=57
ncca.ie/en/file/aistearsiolta/daycare.pdf#page=81
ncca.ie/en/file/aistearsiolta/daycare.pdf#page=91
ncca.ie/en/file/aistearsiolta/daycare.pdf#page=95
ncca.ie/en/file/aistearsiolta/daycare.pdf#page=105
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Element 3: Themes in Aistear 
This element focuses on the themes of Aistear 
which describe learning and development and 
help to support the holistic development of all 
children. 

Element 4: Professional Practice 
This element looks at professional practice in-
cluding the concept of pedagogical leadership.

Category and Purpose Resource Title

1: Developing your Curriculum 
and Curriculum Statement

These activities help practi-
tioners to think about their 
current curriculum and to de-
velop a curriculum statement 
before they begin work on the 
Practice Guide. They also support 
practitioners to develop a more 
emergent and inquiry-based cur-
riculum and invite them to revisit 
their curriculum statement at a 
later stage to ensure it reflects 
changes made as a result of work-
ing with the Practice Guide.

Activities related to your curriculum 
• Introduction
• Activity A: Starting with your current curriculum
• Activity B: Developing an emergent and 
               enquiry-based curriculum
• Activity C: Reviewing your curriculum in light of 
               the Practice Guide

Podcast
•  Curriculum: Interview with Professor Elizabeth   
 Wood
• Moving to an emergent curriculum
•  What is a curriculum statement?
•  Using Aistear to plan and assess (Birth-6 years)
•  Explaining an emergent, play-based curriculum
 to parents
•  Creating a curriculum statement

Table 1 : Resources in Curriculum Foundations

Using the resources  
in Curriculum Foundations 

Each of the four elements has a range of resourc-
es to support you to reflect on your practice. Table 
1 gives an overview of these.

Aistear Siolta Practice Guide: Curriculum Foundations

http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-1-Developing-your-Curriculum-and-Curriculum-Statement/Introduction.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-1-Developing-your-Curriculum-and-Curriculum-Statement/Activity-A-Starting-with-your-current-curriculum.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-1-Developing-your-Curriculum-and-Curriculum-Statement/Activity-B-Developing-and-emergent-and-enquiry-based-curriculum.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-1-Developing-your-Curriculum-and-Curriculum-Statement/Activity-B-Developing-and-emergent-and-enquiry-based-curriculum.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-1-Developing-your-Curriculum-and-Curriculum-Statement/Activity-C-Reviewing-your-curriculum-after-working-with-the-Practice-Guide.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-1-Developing-your-Curriculum-and-Curriculum-Statement/Activity-C-Reviewing-your-curriculum-after-working-with-the-Practice-Guide.pdf
https://player.vimeo.com/video/151313202
https://player.vimeo.com/video/151313202
http://player.vimeo.com/video/96471246
https://player.vimeo.com/video/132919149/
https://player.vimeo.com/video/132810155/
https://player.vimeo.com/video/134085593
https://player.vimeo.com/video/134085593
https://player.vimeo.com/video/132919147
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Category and Purpose Resource Title

1: Developing your Curriculum 
and Curriculum Statement

These activities help practi-
tioners to think about their cur-
rent curriculum and to develop 
a curriculum statement before 
they begin work on the Practice 
Guide. They also support practi-
tioners to develop a more emer-
gent and inquiry-based curric-
ulum and invite them to revisit 
their curriculum statement at a 
later stage to ensure it reflects 
changes made as a result of work-
ing with the Practice Guide.

Podcast
•  Defining curriculum and curriculum planning
•  Practitioner Beliefs
•  Explaining the term funds of knowledge
• The benefits of an emergent and inquiry-based  
 curriculum (Birth-6 years)
• Explaining the term emergent curriculum              
 (Birth-6 years)
• Explaining the term inquiry-based curriculum   
 (Birth-6 years)
• Explaining an emergent and inquiry-based  
 curriculum (Birth-6 years) Dr. John Nimmo
• Making the curriculum more emergent and inquiry- 
 based (Birth-6 years)
• Planning, documenting and assessing an emergent  
 and inquiry-based curriculum
• How to use curriculum and quality frameworks and  
 standards with an emergent and inquiry-based   
 curriculum (Birth-6 years)
• The adult’s role in an emergent and inquiry-based  
 curriculum (Birth-6 years) 
• Using an emergent and inquiry-based curriculum  
 with other curriculum philosophies and approaches  
 (Birth-6 years)
• Other sources of the emergent and inquiry-based  
 curriculum (Birth-6 years)
• What an emergent and inquiry-based curriculum  
 looks like for young children (3-6 years)
• What an emergent and inquiry-based curriculum  
 looks like for babies and toddlers (Birth-3 years)

Aistear Siolta Practice Guide: Curriculum Foundations

https://player.vimeo.com/video/151312006
https://player.vimeo.com/video/151312007
https://player.vimeo.com/video/151312008
https://player.vimeo.com/video/200827410
https://player.vimeo.com/video/200827410
https://player.vimeo.com/video/200827014
https://player.vimeo.com/video/200827014
https://player.vimeo.com/video/200826487
https://player.vimeo.com/video/200826487
https://player.vimeo.com/video/200595231
https://player.vimeo.com/video/200595231
https://player.vimeo.com/video/200594537
https://player.vimeo.com/video/200594537
https://player.vimeo.com/video/200591592
https://player.vimeo.com/video/200591592
https://player.vimeo.com/video/200830651
https://player.vimeo.com/video/200830651
https://player.vimeo.com/video/200830651
https://player.vimeo.com/video/200828649
https://player.vimeo.com/video/200828649
https://player.vimeo.com/video/200584708
https://player.vimeo.com/video/200584708
https://player.vimeo.com/video/200584708
https://player.vimeo.com/video/200584382
https://player.vimeo.com/video/200584382
https://player.vimeo.com/video/200583892
https://player.vimeo.com/video/200583892
https://player.vimeo.com/video/200583502
https://player.vimeo.com/video/200583502
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Category and Purpose Resource Title

2: Principles including Rights 
of the Child and Practitioner 
Image of the Child

These activities provide reflective 
questions, prompts and scenari-
os to encourage practitioners to 
think about the principles which 
underpin their work with chil-
dren.

Activities  related to principles
• Introduction
• Activities A-E on principles related to Children and 

their lives in Early Childhood
-    Activity A: Describing your view of children
-    Activity B: Seeing all children as competent and 

confident
-    Activity C: Exploring challenges in enabling chil-

dren to show their competence and confidence
-    Activity D: Bringing your image of children to life 

in the curriculum
-    Activity E: Sharing your image of children with 

others
• Activity F:  Reflecting on principles related to 
               Children’s connections with others
• Activity G:  Reflecting on principles related to How 
               children learn and develop

Video clips
• Children’s voices: what children enjoy in pre-school
• Me and my body
• Being independent at snack time
• Promoting independence at snack time
• My favourite things
•  Nurturing Dispositions
•  Image of the child: Exploring challenges in
 enabling children to show their confidence and
 competence

Learning Experiences 
• Making wraps
• Reindeer visit
• Personal books
• Hospital
• Dinosaurs
•  Learning experience 20: I did it, I stood up
•  Learning experience 64: Pilots are boys

Aistear Siolta Practice Guide: Curriculum Foundations

http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Introduction.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-A-Describing-your-view-of-children.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-B-Seeing-all-children-as-competent-and-confident.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-B-Seeing-all-children-as-competent-and-confident.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-C-Exploring-challenges-in-enabling-children-to-show-their-competence-and-confidence.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-C-Exploring-challenges-in-enabling-children-to-show-their-competence-and-confidence.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-D-Bringing-your-image-of-children-to-life-in-the-curriculum.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-D-Bringing-your-image-of-children-to-life-in-the-curriculum.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-E-Sharing-your-image-of-children-with-others-.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-E-Sharing-your-image-of-children-with-others-.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-F-Principles-related-to-children-s-connections-with-others.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-F-Principles-related-to-children-s-connections-with-others.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-G-Principles-related-to-how-children-learn-and-develop.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-2-Principles-including-Rights-of-the-Child-and-Practitioner-Image-of-the-Child/Activity-G-Principles-related-to-how-children-learn-and-develop.pdf
http://player.vimeo.com/video/75313749?title=0&byline=0&portrait=0
http://player.vimeo.com/video/40648063
https://vimeo.com/ncca/review/99622292/0f7f5aaa26
https://vimeo.com/ncca/review/75314060/93947d7f26
https://vimeo.com/ncca/review/40648159/404b473180
https://player.vimeo.com/video/71561725
https://player.vimeo.com/video/142881232
https://player.vimeo.com/video/142881232
https://player.vimeo.com/video/142881232
http://www.ncca.ie/en/file/early/Aistear-LE-wraps-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Reindeer-Screen.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Personal-books-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Trip-to-the-hospital-Screen.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Dinosaurs-Screen.pdf
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Age/LE_Babies_ENG.pdf#page=7
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Age/LE_Toddlers_ENG.pdf#page=25%20
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Category and Purpose Resource Title

2: Principles including Rights 
of the Child and Practitioner 
Image of the Child

Tip sheets
•  Supporting children to become bilingual
•  Supporting your child to become bilingual

Photo presentations
•  Image of the child

3: Themes

These activities help practi-
tioners to become familiar with 
Aistear’s themes.

Activities related to Aistear’s themes
• Introduction
• Activity A: Thinking about Aistear’s themes
• Activity B: Matching Aistear’s themes and aims
• Activity C: Exploring Aistear’s themes and learning  

goals
•  Activity D: Using Learning Experiences to reflect on 
               your curriculum

Podcasts
• Supporting children’s holistic development through  
                play (3-5 years)
• The links between play, learning and development
• Making the most of play and learning
•  Well-being (Birth-3 years)
•  Well-being (3-6 years)
•  Identity and Belonging (Birth-3 years)
•  Identity and Belonging (3-6 years)
•  Communicating (Birth-3 years)
•  Communicating (3-6 years)
•  Exploring and Thinking (Birth-3 years)
•  Exploring and Thinking (3-6 years)

Aistear posters and supporting documents
• Themes and principles poster
• Well-being poster 
• Identity and Belonging poster 
• Communicating poster
• Exploring and Thinking poster
• Well-being theme document
• Identity and Belonging theme document
• Communicating theme document
• Exploring and Thinking theme document

Aistear Siolta Practice Guide: Curriculum Foundations

http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-children-to-become-bilingual-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-your-child-to-become-bilingual.pdf
http://www.ncca.ie/en/file/aistearsiolta/2015_Imageofthechild_PhotoPresentation.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-3-Themes/Introduction.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-3-Themes/Activity-A-Thinking-about-Aistears-themes.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-3-Themes/Activity-B-Matching-Aistear-s-themes-with-their-aims.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-3-Themes/Activity-C-Exploring-Aistear-s-themes-and-learning-goals.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-3-Themes/Activity-C-Exploring-Aistear-s-themes-and-learning-goals.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-3-Themes/Activity-D-Using-Learning-Experiences-to-reflect-on-your-curriculum.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-3-Themes/Activity-D-Using-Learning-Experiences-to-reflect-on-your-curriculum.pdf
https://vimeo.com/ncca/review/61106963/6e7cb86826
https://vimeo.com/ncca/review/61106963/6e7cb86826
https://vimeo.com/ncca/review/52969235/a64a294d94
https://vimeo.com/52969782
https://player.vimeo.com/video/131102727/
https://player.vimeo.com/video/61107224/
https://player.vimeo.com/video/130854326/
https://player.vimeo.com/video/66338761/
https://player.vimeo.com/video/130854325/
https://player.vimeo.com/video/66331365/
https://player.vimeo.com/video/130854324/
https://player.vimeo.com/video/121238343/
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/aistear_themes.jpg
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/wellpdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/idpdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/c1pdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/exp1pdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/we.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/id.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Com_new.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/exp.pdf
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Category and Purpose Resource Title

4: Professional Practice

These activities support practi-
tioners to think about their role 
as reflective, pedagogical leaders.

Activities  related to principles
• Introduction 
• Activity A: Professional Role 
• Activity B: Ethical Practice 
• Activity C: Reflective Practice 
• Activity D: Reflecting on my dispositions, skills,   
 abilities and knowledge 
• Activity E: Self-reflection and reflecting as a team 
• Activity F: Thinking about leadership for learning 
• Activity G: Leader for learning in a managerial role 
• Activity H: Supporting change 
• Activity I: Leading professional practice 

Podcasts
• What being a professional means to me
• Pedagogical leadership and professional practice
• Supporting others to become professional
• Image and role of the practitioner
• Skills needed as a professional in early childhood    
 (Birth-6 years)
• ICT Supporting Reflective Practice
• The adult’s role in an emergent and inquiry-based  
 curriculum (Birth-6 years) 
• Key elements to creating a rich learning    
 environment (Birth-6 years) 
• Leaders for Learning: Creating vibrant learning   
 environments for children in the early childhood   
 setting (Birth- 6 years) 
• Reflective Practice in Early Childhood Care and   
 Education (Birth-6 years)  
• Being Intentional in our work; How do we do our   
 best for children in our ECCE programmes         
 (Birth-6 years)  
• Documentation: Why and how? (Birth-6 years)   
• Leaders as passionate engaged educators in the   
 ECCE setting (Birth- 6 years)

Action Planning Template
• Professional Practice: Action Planning Template

Aistear Siolta Practice Guide: Curriculum Foundations

http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Introduction.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-A-Professional-Role.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-B-Ethical-Practice.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-C-Reflective-Practice.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-D-Reflecting-on-my-dispositions-skills-abilities-and-knowledge.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-D-Reflecting-on-my-dispositions-skills-abilities-and-knowledge.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-E-Self-reflection-and-reflecing-as-a-team.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-F-Thinking-about-leadership-for-learning.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-G-Leader-for-learning-in-a-managerial-role.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-H-Supporting-change.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-I-Leading-professional-practice.pdf
https://player.vimeo.com/video/147833478
https://player.vimeo.com/video/147833479
https://player.vimeo.com/video/147833480
https://player.vimeo.com/video/132973441
https://player.vimeo.com/video/149275172
https://player.vimeo.com/video/149275172
https://player.vimeo.com/video/75314158
https://player.vimeo.com/video/200828649
https://player.vimeo.com/video/200828649
https://player.vimeo.com/video/200554911
https://player.vimeo.com/video/200554911
https://player.vimeo.com/video/200554681
https://player.vimeo.com/video/200554681
https://player.vimeo.com/video/200554681
https://player.vimeo.com/video/200554650
https://player.vimeo.com/video/200554650
https://player.vimeo.com/video/200554639
https://player.vimeo.com/video/200554639
https://player.vimeo.com/video/200554639
https://player.vimeo.com/video/200554602
https://player.vimeo.com/video/200554577
https://player.vimeo.com/video/200554577
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Professional-Practice-Action-Planning-Template.pdf
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Element 1: Developing your Curriculum  
and Curriculum Statement

This element has three activities.

•  Activity A, Starting with your current 
curriculum, helps you to think about 
your curriculum as you begin work on 
the Curriculum Foundations.

•  Activity B, Developing an emergent 
and inquiry-based curriculum, involves 
you thinking about your curriculum 
after working on Curriculum 
Foundations.

•  Activity C, Reviewing your curriculum 
after working with the Practice Guide, 
is designed for use after you have 
worked on Curriculum Foundations 
and Curriculum Pillars.

Introduction

The purpose of the Practice Guide is to 
support you to use Aistear and Síolta together 
to develop the quality of your curriculum. The 
activities in this element will help you begin to 
critically reflect on your current curriculum, 
identify what works well and note changes 
you would like to make after working with the 
Practice Guide.

Aistear Siolta Practice Guide: Curriculum Foundations
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Element 1: Developing your Curriculum  
and Curriculum Statement

This activity is designed for use as you begin 
work on the Curriculum Foundations or 
Curriculum Pillars in the Practice Guide.

When thinking about curriculum, a useful 
starting place is to focus on what you currently 
do and why. Your curriculum work is shaped 
and influenced by many different factors 
including the number of children in the group 
and their age and developmental stage. Your 
work is also affected by socio-economic and 
cultural factors, the type of setting, the physical 
environment such as the resources in the room 
and outdoor space, and the philosophy, ethos, 
vision, principles, values, routines and policies 
of the setting. It is also important to remember 
that the curriculum is shaped by you as a 
person, including:

•  your professional journey - your 
knowledge and skills, what you know 
about how children learn and develop 
in early childhood, your experience 
of supporting and extending this and 
your beliefs and knowledge about the 
children in your setting.  

•  your own personal journey - your 
personal values, attributes and life 
experiences.

In thinking about your curriculum, it is helpful 
to consider how all of these impact on your 
work and interactions with children, their 
families and with colleagues. The questions 
in Activity A are designed to help you to think 
about and describe your work with children 
and to explain why you work in this way.  This 
will help you and your colleagues to identify 
principles, beliefs and values underpinning 
your work. The questions can be used by 
yourself, as part of a team working with 
colleagues or with a mentor.

Activity A: Starting with your current curriculum 

Element 1: Developing your Curriculum  
and Curriculum Statement
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26

www.aistearsiolta.ie

Activity A: Starting with your current curriculum  

2.    What are your aspirations for children’s learning and development in your 
setting? Why?

1b. What words would you use to describe the curriculum you offer children 
with whom you work?

1a. What does curriculum mean to you?
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3.    What do you do in your daily work to ensure these aspirations are realised 
for the children in your setting?

4a.  What characteristics or traits do you have that support your work with 
children?

4c.  What theories about early learning and development most influence your 
work with children?

4b.  What principles, beliefs and values underpin your work with children?

Aistear Siolta Practice Guide: Curriculum Foundations
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5.  Write a short paragraph (no more than 5-6 sentences) that describes the 
curriculum you provide — how children learn in your room or setting, why 
this is important and what you support them to learn (linking with Aistear’s 
learning goals).  Think about a paragraph that you would like to share 
with parents when they first come to your setting. This paragraph is your 
Curriculum Statement.

Review this statement at a later stage, perhaps in six months to a year. 

Activity C, Reviewing your curriculum after working with the Practice Guide 
might help you to do this.
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29

www.aistearsiolta.ie

Element 1: Developing your Curriculum  
and Curriculum Statement

This activity involves you thinking about your 
curriculum after working on Curriculum 
Foundations in the Practice Guide.

Standard 7 in Síolta focuses on curriculum 
and explains that encouraging each 
child’s holistic development requires the 
implementation of a verifiable, broad-
based, documented and flexible curriculum 
or programme (Full and Part-time Daycare 
Manual, p.55). 

Activity B: Developing an emergent and inquiry-based 
curriculum

Aistear defines curriculum as all of the 
experiences, both formal and informal, 
planned and unplanned in the indoor and 
outdoor environment, which contribute 
to children’s learning and development 
(Principles and themes, p.54). As a 
framework, Aistear provides building 
blocks to develop an emergent and inquiry-
based curriculum that works for children 
in your setting and that works for you, their 
practitioner. In doing this, it sets out four 
broad outcomes for children as described 
through its four themes. Children will

1. be confident, happy and healthy  
(Well-being) 

2. have a positive sense of who they are, 
develop a sense of their culture and 
heritage and feel valued and respected 
as part of a family and community   
(Identity and Belonging)  

3. share their experiences, thoughts, ideas 
and feelings with growing confidence 
and competence in a variety of ways 
and for a variety of purposes   
(Communicating)

4. make sense of the things, places and 
people in their world     
(Exploring and Thinking).
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An emergent and inquiry-based curriculum 
uses children’s and practitioners’ interests, 
questions and experiences as starting 
points for curriculum planning. At times, 
practitioners introduce specific topics to 
support children’s learning and development 
linked to Aistear’s learning goals. In 
partnership with children, practitioners 
identify ideas or inquiries that become the 
focus for learning. At other times, topics 
emerge from children’s interests. Their 
engagement with people, materials, ideas and 
events triggers their curiosity and motivation 
to learn. Observant, skilled and supportive 
practitioners harness this child-initiated 
interest and enquiry and they also know 
when it is appropriate and helpful to provide 
new opportunities and topics for children 
to explore or when to use adult interests as 
a stimulus for learning to create a relevant, 
meaningful and stimulating curriculum for 
all children.

Aistear and Síolta show that developing 
an early childhood curriculum involves a 
practitioner:

• getting to know children well and 
remembering that they bring a wealth of 
experience from home and are learning 
all the time through play and planned 
experiences, and from conversations, 
actions and interactions throughout the 
day. 

• understanding that children have 
individual abilities, knowledge, 
dispositions, needs, interests, challenges 
as well as theories about how the world 
works and acknowledging the importance 
of a curriculum that responds to this 
diversity.   

• knowing how to support and extend this 
learning and development at this early 
stage in children’s lives. 

• using information gathered through 
daily work to review and reflect on the 
impact of the curriculum and of his/
her work on children’s learning and 
development to ensure that all children’s 
holistic development is being supported 
appropriately. 

• using Aistear’s learning goals which 
outline dispositions, skills, values 
and attitudes, and knowledge and 
understanding in order to plan for 
and assess children’s learning and 
development.

•  sharing this vision of early learning 
and development with others such 
as colleagues, children’s families 
and professionals such as mentors, 
inspectors, speech and language 
therapists and primary school teachers.

Activity B asks you to think about your 
curriculum and the extent to which it is 
emergent and inquiry-based. You might like 
to listen to the following podcasts before 
completing this activity

• Defining curriculum and curriculum 
planning

• Practitioner Beliefs 
• Explaining the term funds of knowledge
• Moving to an emergent curriculum
• Explaining a play-based, emergent 

curriculum to parents

Aistear Siolta Practice Guide: Curriculum Foundations
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Activity B: Developing an emergent and inquiry-based curriculum

1.    What features, if any, of your curriculum would you describe as being  
emergent and inquiry-based?

2.    What benefits, if any, would you see with an emergent and inquiry-based 
curriculum?

3.    What challenges, if any, would you see with an emergent and inquiry-
based?
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4.   How might some of these challenges be overcome?

5.  What small changes could you make to work toward a more emergent 
and inquiry-based curriculum?

Aistear Siolta Practice Guide: Curriculum Foundations
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Element 1: Developing your Curriculum  
and Curriculum Statement

This activity is designed for use after you 
have worked on Curriculum Foundations 
and Curriculum Pillars in the Practice 
Guide. It focuses on changes you made or 
are making to your curriculum and how you 
might like to reflect these in your Curriculum 
Statement.

Activity C: Reviewing your curriculum after working with the 
Practice Guide

1. What are the key changes you have made/are making to your curriculum 
since using the Practice Guide?
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2.  Revisit the Curriculum Statement you wrote in Activity A, Starting with your 
current curriculum. Does the statement describe the curriculum you now 
provide– how children learn in your room or setting, why this is important 
and what you support them to learn (linking with Aistear’s learning goals)? 
What changes, if any, would you like to make to the statement?

Review this statement at a later stage, perhaps in six months to a year, using 
this template and reflect on further changes you would like to make.

Think about
Curriculum Foundations

• Principles including Rights of the 
Child and Practitioner Image of the 
Child 

• Themes of Aistear
• Professional Practice including the 

Practitioner’s Role (available June 
2015) 

Six interconnected Curriculum Pillars 

1. Building Partnerships with Parents 
2. Creating and Using the Learning 

Environment 
3. Learning through Play 
4. Nurturing and Extending interactions
5. Planning and Assessing using Aistear’s 

Themes
6. Supporting Transitions. 
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Element 2: Principles, including Rights       
of the Child and Practitioner 
Image of the Child

Introduction

Aistear and Síolta share a common set of 
principles. Aistear’s principles are found on 
pp.7-12, Principles and themes section of the 
Aistear book. Síolta’s principles are found 
on pp.6-10 in the Full and Part-time Daycare 
Manual. These can assist in developing 
your curriculum as they can be used as a 
basis for continuing review, evaluation and 
improvement. These principles are based 
on national and international research and 
are important for early childhood curricula 
across different philosophies. The principles 
focus on what we know about how children 
think and learn, who and what is important 
to them, and how their own interests are the 
foundation for their enquiry and learning. 
The principles together with the themes of 
Aistear, can help you plan and develop a 
curriculum to support each child’s holistic 
development.

Drawing on the United Nations Convention 
on the Rights of the Child (UNCRC, 1989), 
Aistear and Síolta highlight the importance 
of children being involved in decisions that 
affect them and having their opinions and 
choices respected. Articles 3 and 12 of the 
UNCRC are especially relevant for early 
childhood. Article 3 states that the best 
interests of children must be of paramount 
concern in all actions concerning children 
and Article 12 states that the child’s views must 
be considered in all matters affecting him/
her. The principles of Aistear and Síolta place 
children at the centre of their own learning and 
development and view them as citizens with 
rights and responsibilities, free from any form 
of discrimination. The Frameworks also view 
children as confident, competent, curious and 
creative learners.

Building a curriculum that reflects this view of 
children involves practitioners standing back, 
observing and listening, involving children, 
and giving them opportunities to show their 
competence and confidence, reflecting on this 
and providing experiences to support them to 
progress to the next stages in their learning 
and development journey. An important 
starting point in curriculum development 
therefore involves asking, what is my image 
of the child? Do I share the view of Aistear 
and Síolta? And if so, how is this reflected in 
children’s experiences, in the environment 
and in my interactions with children? Your 
image of each individual child and your 
interpretation of his/her rights has important 
implications for the curriculum.
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It is also important that you are able to 
explain the principles which underpin your 
curriculum. The Practice Guide provides 
a number of activities to help you become 
familiar with the principles of Aistear and 
Síolta and to explore what they mean to you, 
your fellow practitioners and to the children 
in your setting.

If working a team, coming together to decide 
on shared principles of practice will help to 
facilitate consistent practice across all areas 
and rooms in your setting. As you reflect on 
your practice and develop your view of the 
child as competent and confident you will 
be bringing the UNCRC (1989) to life in your 
setting. 

Aistear’s and Síolta’s principles are broadly 
similar and have been grouped under three 
headings. Each group has a short paragraph 
which summaries the key ideas in that group 
and a list of the relevant principles from the 
two frameworks. Each principle has a code 
with an A representing a principle in Aistear 
and an S representing a principle in Síolta. 
For most principles, there is an A and an S so 
the principle underpins both frameworks. 
Some of the principles are also very similar 
although referred to by a different name. See 
Table 1 on page 3 for the principle paragraph 
and grouping.

This work should help you to agree on a set 
of principles that suits your setting and the 
children you work with.
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Group 1: Children and their lives in early childhood

Early childhood is a significant and distinct time in life 
that needs to be valued, respected and nurtured. Each 
child has his/her own set of experiences and unique life 
story and is confident and competent. Recognition of the  
child’s individuality, strengths, rights and needs as citizens 
are central and contribute to a quality early childhood 
experience where an understanding of equality, rights and 
responsibilities is promoted.

• Equality (A and S) 
• Diversity (A and S) 
• Child’s uniqueness (A) 

and Children First (S) 
• Children as citizens 

(A) and Value of early 
childhood (S) 

Group 2: Children’s connections with others

Children learn and develop through loving, nurturing, 
respectful relationships with adults and other children. 
Adults working with children strive to develop meaningful 
relationships with them as well as developing partnerships 
with their parents. Recognition and links to extended 
family and community are also important. These 
reciprocal connections contribute to a shared knowledge 
and understanding which supports children’s holistic 
development. Staff work effectively as a team and on-going 
reflective practice is valued as part of this process.

• Relationships (A and S) 
and Welfare (S) 

• Parents, family and 
community (A and S) 

• Adult’s role (A and 
S), Pedagogy (S) and 
Teamwork (S) 

Group 3: How children learn and develop

Children learn lots of things at the same time and in many 
different ways. They build on their knowledge and experience 
through play and active learning with hands-on experiences 
and in this way they develop dispositions, skills, attitudes and 
values, knowledge and understanding. On-going assessment 
ensures that experiences are built on and are relevant and 
meaningful. Communication and language are at the heart 
of early learning and development. An  environment, indoor 
and outdoor which is representative of all children, influences 
what and how children learn, with good environments 
fostering independence, curiosity and a sense of belonging.

• Play (A and S) 
• Environment (A and S) 
• Holistic learning and 

development (A) 
• Active learning (A) 
• Relevant and 

meaningful experiences 
(A) 

• Communication and 
language (A) 

Table 1: Underpinning Principles of Aistear and Síolta
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Element 2: Principles, including Rights       
of the Child and Practitioner 
Image of the Child

This set of principles includes the rights of the 
child and the practitioner image of the child. At 
the centre of any curriculum is how children are 
viewed. This shapes how you approach planning 
for learning opportunities, how you support 
children’s learning and development, how you 
listen to and involve them (or not) and how the 
curriculum takes shape within your setting. 

Principles related to children and their lives in early 
childhood: Activities A-E

Early childhood is a significant and distinct time in life that 
needs to be valued, respected and nurtured. Each child 
has his/her own set of experiences and unique life story 
and is confident and competent. Recognition of the child’s 
individuality, strengths, rights and needs as citizens are central 
and contribute to a quality early childhood experience where 
an understanding of equality, rights and responsibilities is 
promoted.

• Equality (A and S) 
• Diversity (A and S) 
• Child’s uniqueness (A) 

and Children First (S) 
• Children as citizens 

(A) and Value of early 
childhood (S) 

Principles related to Children and their lives in early childhood

Prompts for mentors or facilitators 

Able 

Intelligent
Kind

Fun

Eager
Developing 

Curious
Confident
Competent
Capable
Ambitious
Active Helpful

Noisy
Persistent
Strong

Independent

Creative 

Unique

Loving
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Create a short statement about your view/image of children using some of the 
words listed above.

Children are 

Activity A: Describing your 
view of children
Using the box, describe your view of children. 
Write down what comes to mind. This activity 
can be especially useful if done by yourself first 
before working with a colleague or mentor. 

Possible words to describe children 
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Element 2: Principles, including Rights       
of the Child and Practitioner 
Image of the Child

This activity involves thinking about your own 
experiences as a learner as well as thinking about 
some scenarios of children as learners.

Part 1: You as a learner

Take a few minutes to remember a time when 
you were facing a challenge. This could be 
learning to drive a car, cooking an important 
meal, drawing or doing maths at school, 
singing solo in a choir, returning to study or 
another example.  

• Did someone believe in your ability to 
succeed?

• How did that person support you and 
facilitate you to achieve the goal?

• How did that make you feel?
• Did someone believe you could not do 

the task?
• How did they convey that?
• How did that make you feel?

Part 2: The competent child

This activity involves you thinking about different 
scenarios and explaining why you chose a 
particular response. 

Activity B: Seeing all children 
as competent and confident

Principles related to Children and their lives in early 
childhood: Activities A-E
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Scenario 2

There are eleven children aged eighteen months to three years in the toddler room. The manager 
suggests that the children could be more independent at snack-time. 

How do you react? Why do you choose this response? What might influence how you respond?

Scenario 3

A two-year-old child is learning English as a second language. The parents are concerned about 
his ability to learn two languages at once because they are learning English also. They ask for your 
advice. 

How do you react? Why do you choose this response? What might influence how you respond?

Scenario 1

Sergei is eleven months old. He is learning to crawl and as he crawls he bumps gently against a 
highchair. He is not hurt and does not cry.

How do you react? Why do you choose this response? What might influence how you respond?

Scenario 5

A four year-old boy is telling you about dinosaurs. He says his favourite is Tyrannosaurus Rex and 
his next favourite is the Brontosaurus. 

How do you react? Why do you choose this response? What might influence how you respond?

Scenario 6

Anna is four years old and has Down Syndrome. Her boot gets caught and comes off.

How do you react? Why do you choose this response? What might influence how you respond?

Scenario 4

A group of three- and four-year-olds are in the block area. They are building a city and want to draw 
a map of it. 

How do you react? Why do you choose this response? What might influence how you respond?
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Scenario 2

• Do you think they are too young to pour their own water from the jug and to 
choose fruit and crackers from a serving plate and continue to manage snack 
time as you always have?

• Do you say they could do it but it would take too much time and be too messy?
• Do you get smaller plates and jugs to support the children to developing self-

help skills? 

Additional resources
Promoting independence at snack time
Being independent at snack time 
Learning experience: making wraps’

Scenario 3

• Do you tell the parents not to worry, you will teach him English?
• Do you encourage the parents to speak English only at home with their child?
• Do you explain to parents that it is important to continue to speak their first 

language to their child at home, as this supports him learning a second language? 
Do you reassure them that he will naturally develop English in your setting through 
conversation, play, books and songs?

Additional resources 
Tipsheet: Supporting children to become bilingual
Tipsheet: Supporting your child to become bilingual

Scenario 1

• Do you pick him up and cuddle him and tell him it will be alright?
• Do you watch him, to be there if he needs you, and see him come out from 

under the high-chair beaming that he crawled so far?
• Do you lift him up and put him in the high-chair in case he hurts himself?

Sample responses and additional resources  

Scenario 4

• Do you tell them it’s nearly tidy-up time?
• Do you give them some paper and let them get on with it?
• Do you provide some real maps, some measuring tapes, pencils, markers and some 

large sheets of paper and assist them where needed without taking over the play? 

https://vimeo.com/99622292
https://vimeo.com/75314060
http://www.ncca.ie/en/file/early/Aistear-LE-wraps-screen.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-children-to-become-bilingual-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-your-child-to-become-bilingual.pdf
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After-activity notes

Aistear and Síolta support the learning and 
development of all children from birth to six 
years.  Your curriculum also needs to support 
every child to reach his/her full potential. Do 
you have high expectations for all children? 

Think about messages you might indirectly or 
unconsciously give some children about things 
they can or cannot do. Are there different 
messages or expectations for different groups 
of children, for example, children with special 
educational needs, boys or girls, children 
from different cultural contexts or particular 
backgrounds? Are there opportunities for all 
children to progress to more complex tasks? 
Is there a balance between familiarity which 
helps children to feel secure and novelty and 
challenge which engages their interest, and 
extends their thinking and learning?

Scenario 5

• Do you smile with your colleagues at the cuteness? 
• Do you extend his language by talking with him about palaeontologists, excavations, 

fossils, herbivores, carnivores and look at books and websites to scaffold his 
knowledge further? 

• Do you tell him there are no dinosaurs anymore?

Additional resources 
Learning experience: Dinosaurs 

Scenario 6

• Do you watch and see if she can put it back on herself? 
• Do you put the boot back on for her?
• Do you ask another child to help her?

Additional resources
Nurturing dispositions

Aistear Siolta Practice Guide: Curriculum Foundations
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Element 2: Principles, including Rights       
of the Child and Practitioner 
Image of the Child

Part 1: Thinking about children’s competence 
and confidence 

At times, supporting children to show their 
confidence and competence in your setting can 
lead to challenges and concerns for adults. This 
activity invites you to look at a selection of photos 
of babies, toddlers and young children showing 
their growing competence and confidence. 
Photos with music or Photos with no music.
Reflect on what you have seen and complete the 
table below. 

Activity C: Exploring challenges in enabling children to 
show their competence and confidence 

What words would you use to describe the children and their experiences in the 
photos?

Thinking about the photos

Principles related to Children and their lives in early 
childhood: Activities A-E 
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After-activity notes

While we need to ensure babies, toddlers and 
young children are safe, we also need to trust 
them and to give them lots of opportunities 
to try new things for themselves and to assess 
risk. Sometimes doing this will take longer and 
might need lots of practice on the child’s part 
and sometimes early on they will need support 
from you, for example, pouring drinks, serving 
food, climbing a low wall or tree, using scissors, 
making a challenging jigsaw but it’s worth 
the time and effort. While it may be scary or 
frustrating for us as adults to stand back and 
observe, this is how children learn—through 
hands-on experiences. Remember, that is how we 
all learn. Think back to when you learned to drive, 
or bake your first cake, change a car tyre, play 
football or swim for the first time.

Next time a child you are working with wants to 
climb on a chair to add a block to the tower, butter 
their own bread with a knife, zip up their coat, 
use the camera, computer and printer to create 

their own books or stories, or rearrange the 
furniture and equipment in the room to create a 
restaurant, doctor’s surgery or post office, take 
a step back and watch. Try not to hover as this 
can make children anxious and less able to focus 
on what they are doing. As you become used 
to standing back and being nearby if the child 
needs you, you will see how competent babies, 
toddlers and young children can be, when given 
opportunities. Remember, being there if the 
child needs you is different to feeling you need to 
intervene to help the child! 

Síolta and Aistear view children as confident, 
competent, curious and creative learners and so 
as a professional it’s important that you support 
babies, toddlers and young children to be as 
competent and confident as they can be. You 
can do this by thinking about how you show your 
trust and belief in them even if you are anxious 
or reluctant! The next activity might be helpful in 
doing this.

Could you see children in your setting partaking in these experiences? 
If yes, why? If no, why not?

Aistear Siolta Practice Guide: Curriculum Foundations
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Part 2: Challenges to enabling children to show 
their growing competence and confidence

This activity invites you to look at Learning 
Experience 20: I did it, I stood up, 
Learning Experience 64: Pilots are boys
and Dinosaur Learning Experience
 
Reflect on what you have seen in the photo 
presentation, in the learning experiences and in 
your own practice whilst completing the table 
below.

Challenges in enabling children to show their competence and confidence 

Challenges and solutions

Solutions or responses to these challenges 

Aistear Siolta Practice Guide: Curriculum Foundations
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Element 2: Principles, including Rights       
of the Child and Practitioner 
Image of the Child

Activity A looked at how you as an individual 
view children. 

Activity B explored how our beliefs in 
relation to ability, gender, culture and 
background might impact on how particular 
groups of children are viewed and our 
expectations for them. 

Activity C looked at challenges in enabling 
children to be show their confidence and 
competence. 

The next activity provides an opportunity 
for you and your colleagues to look at 
how the whole setting or room can give 
children more opportunities to show their 
competence and confidence.

Activity D: Bringing your image of children to life in the 
curriculum 

Principles related to Children and their lives in early 
childhood: Activities A-E
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As a team, identify three ways you could enable children to show their confidence 
and competence in your setting. Keep Aistear’s themes of Well-being, Identity and 
Belonging, Communicating and Exploring and Thinking in mind as you do this. 
For example, supporting children to be more active, have more say in what they 
do, have more opportunities to do things for themselves, take part in riskier play, 
challenge their thinking.

Seeing and enabling children to be confident and competent

Prompts for Reflection

As a team do you support and 
encourage each other to stand 
back a little and slow things down 
to let children’s competence and 
confidence be evident? 

Does the curriculum: 
• build on children’s interests and 

needs?
• give children choices and 

respect those choices?
• involve children in decisions 

that effect them?
• give sufficient time each day for 

children to get deeply involved 
in activities and experiences? 

• provide a balance between 
familiarity which helps children 
to feel secure and novelty and 
challenge which might arouse 
a new interest and extend 
learning?

• provide opportunities for 
children to be independent and 
responsible and developing 
skills like pouring, climbing, 
mark-making, assessing risk, 
categorising, sequencing, 
problem-solving? 

Have you spoken to parents about 
why children need opportunities to 
be independent, build self-help skills 
and to be seen as competent and 
confident? 
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Three things we will do next week to help babies/toddlers/ young children be 
more confident and competent

1.

3.

2.

Person 
responsible

Person 
responsible

Person 
responsible
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Element 2: Principles, including Rights       
of the Child and Practitioner 
Image of the Child

Having worked through activities A, B, C and 
D over a number of weeks or months and after 
making some changes to enable children to 
show their confidence and competence, it might 
be helpful to share this change with others. You 
might like to rework your short statement from 
Activity A to describe the view now evident in 
the daily work in the room or setting. This can be 
done using a short paragraph or a collection of 
photos of children with words underneath them 
presented as a poster and displayed in the room 
or communal area in the setting.

Activity E: Sharing your image of children with others

We view babies, toddlers and young children as…

Principles related to Children and their lives in early 
childhood: Activities A-E
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Element 2: Principles, including Rights       
of the Child and Practitioner 
Image of the Child

Activity F: Principles related to children’s connections with 
others

Children learn and develop through loving, nurturing, 
respectful relationships with adults and other children. 
Adults working with children strive to develop meaningful 
relationships with them as well as developing partnerships with 
their parents. Recognition and links to extended family and 
community are also important. These reciprocal connections 
contribute to a shared knowledge and understanding which 
supports children’s holistic development. Staff work effectively 
as a team and on-going reflective practice is valued as part of 
this process.

• Relationships (A and S) 
and Welfare (S) 

• Parents, family and 
community (A and S) 

• Adult’s role (A and 
S), Pedagogy (S) and 
Teamwork (S) 

Principles related to Children’s connections with others

This activity will help you to learn about the 
principles related to children’s connections to 
others and will provide an opportunity for you to 
discuss how you can embed these principles in 
your work with children. 

Aistear Siolta Practice Guide: Curriculum Foundations



52

www.aistearsiolta.ie

Give three examples of how these principles can be seen in your curriculum.

1.

3.

2.

List three things you will do next week to make these principles more visible 
in your curriculum.

1.

3.

2.
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Give two reasons why you think these principles are important for your 
curriculum.

1.

2.
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Element 2: Principles, including Rights       
of the Child and Practitioner 
Image of the Child

Activity G: Principles related to how children learn and 
develop

Children learn lots of things at the same time and in many 
different ways. They build on their knowledge and experience 
through play and active learning with hands-on experiences 
and in this way they develop dispositions, skills, attitudes and 
values, knowledge and understanding. On-going assessment 
ensures that experiences are built on and are relevant and 
meaningful. Communication and language are at the heart of 
early learning and development. An  environment, indoor and 
outdoor which is representative of all children, influences what 
and how children learn, with good environments fostering 
independence, curiosity and a sense of belonging.

• Play (A and S) 
• Environment (A and S) 
• Holistic learning and 

development (A) 
• Active learning (A) 
• Relevant and 

meaningful experiences 
(A) 

• Communication and 
language (A) 

Principles related to how children learn and develop

This activity will help you to learn about the 
principles related to how children learn and 
develop and will provide an opportunity for you 
to discuss how you can embed these principles in 
your work with children.
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Give three examples of how these principles can be seen in your curriculum.

1.

3.

2.

List three things you will do next week to make these principles more visible 
in your curriculum.

1.

3.

2.
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Give two reasons why you think these principles are important for your 
curriculum.

1.

2.
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Element 1: Developing your Curriculum  
and Curriculum Statement

Introduction

Element 3: Aistear’s Themes

Using the themes of Aistear in your planning 
and assessing helps to ensure that the 
curriculum you provide supports each child 
reach his/her full potential. The Practice Guide 
includes a number of activities to help you 
think about the themes and their connection to 
your curriculum work.

Aistear describes what children learn through 
four interconnected themes:

1. Well-being is about children being 
confident, happy and healthy.

2. Identity and Belonging is about 
children having a positive sense of who 
they are, developing a sense of their 
culture and heritage and feeling that 
they are valued and respected as part of 
a family and community.

3. Communicating is about children 
sharing their experiences, thoughts, 
ideas and feelings with growing 
confidence and competence in a variety 
of ways and for different purposes.

4. Exploring and Thinking is about 
children making sense of the things, 
places and people in their world.

Figure 1: Aistear’s Themes

These provide the basis for the experiences 
you provide to support children’s learning and 
development. There are a number of activities 
to help you become familiar with the themes. 
The themes are linked to all pillars of practice 
as well as being an important part of the 
foundations section.

As shown in Figure 1, each theme has four aims 
(sixteen in total) and six learning goals (ninety-
six in total). Together, these aims and goals 
describe the dispositions1 , skills, attitudes and 
values, knowledge and understanding that are 
important for children from birth to six years.

1. Dispositions are ‘habits of mind and action’. They are tendencies to behave and respond to situations in particular ways. Aistear 
highlights the importance of supporting children to develop positive learning dispositions such as perseverance, independence, 
resilience and curiosity.
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Element 1: Developing your Curriculum  
and Curriculum Statement

This activity will support you to explore Aistear’s 
four themes of Well-being, Identity and 
Belonging, Communicating and Exploring and 
Thinking.  It will also provide an opportunity for 
you to discuss how the themes connect to the 
curriculum in your setting. 

Activity A: Thinking about Aistear’s themes

Element 3: Aistear’s Themes

•  Working in pairs or small groups, 
think about children’s Well-
being, Identity and Belonging, 
Communicating and Exploring 
and Thinking.

•  What experiences, ideas, 
conversations, events, practices, 
or daily routines from your setting 
spring to mind for babies/ toddlers 
/young children in each of the 
themes? 

•  Discuss for 5 to 10 minutes. 
•  Take feedback on a flip chart or use 

the boxes provided below.

Aistear describes what children learn through 
four interconnected themes:

1. Well-being is about children being 
confident, happy and healthy.

2. Identity and Belonging is about children 
having a positive sense of who they are, 
developing a sense of their culture and 
heritage and feeling that they are valued 
and respected as part of a family and 
community.

3. Communicating is about children 
sharing their experiences, thoughts, ideas 
and feelings with growing confidence and 
competence in a variety of ways and for 
different purposes.

4. Exploring and Thinking is about children 
making sense of the things, places and 
people in their world.

Aistear Siolta Practice Guide: Curriculum Foundations



59

www.aistearsiolta.ie

Well-being

Identity and Belonging

Communicating

Exploring and Thinking
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•  These presentations show the theme of 
Well-being in action for children from 
Birth-3 years and 3-6 years old

•  These presentations show the theme 
of Identity and Belonging in action for 
children from Birth-3 years and 

 3-6 years old

•  These presentations show the theme of 
Communicating in action for children 
from Birth-3 years and 3-6 years old

•  These presentations show the theme 
of Exploring and Thinking in action for 
children from Birth-3 years and 

 3-6 years old.

Now that you have begun to make links 
between your practice and Aistear’s themes 
review the poster of the themes on the 
next page for more detailed information.  
Alternatively, watch the short videos on the 
right for examples of the themes in practice.

Reviewing responses. Which themes were easy to find examples for? 
Which were difficult and why?

Aistear Siolta Practice Guide: Curriculum Foundations
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Element 1: Developing your Curriculum  
and Curriculum Statement

This activity will support you to gain a greater 
understanding of Aistear’s themes and will 
help you to become familiar with the associated 
aims used to describe children’s learning and 
development.

Activity B: Matching Aistear’s themes with their aims

Element 3: Aistear’s Themes

Follow the link here to complete the themes 
and aims matching activity. 
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Element 1: Developing your Curriculum  
and Curriculum Statement

Activity C: Exploring Aistear’s themes and learning goals

Element 3: Aistear’s Themes

Activity A introduced you to Aistear’s themes and 
looked at links between these and your daily work 
with children. Activity B helped you become more 
familiar with the aims in each of the four themes. 
These aims are further divided into learning 
goals to describe children’s early learning and 
development more clearly. 

Aistear’s learning goals

•  Well-being poster
•  Identity and Belonging  poster
•  Communicating poster 
•  Exploring and Thinking poster

Activity C now supports you to become familiar 
with these learning goals using Learning 
Experiences from Aistear. Below are three 
groups of Learning Experiences, one group 
for babies, one group for toddlers and one for 
young children. Each group has four Learning 
Experiences, one from each of Aistear’s 
themes . 

1. Choose the group that represents the 
age of the children with whom you work.

2. Look at or print the learning goals 
in each of Aistear’s four themes by 
clicking on the links below.

3. Read each Learning Experience. 
4. Look at the aims and learning goals in 

the relevant theme and decide which 
aim and learning goal you think the 
experience most closely relates to. 

5. Look at table at the end of this activity to 
check your responses.
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Group 1: Learning Experiences for babies

Well-being
Diane is the manager of the baby room in a crèche. She and her assistant Monique give 
special attention to structuring the environment for the six babies in their care. They talk to 
the parents, observe and talk to the babies, and plan accordingly. Diane and Monique check 
regularly that everybody is safe and happy. They provide toys, natural materials, and items 
from home of different textures, colours, shapes, and sizes in order to stimulate the babies’ 
senses. They display photographs of the babies and their families on the walls with the babies’ 
names and words like mammy and daddy beside them. Some babies have photographs of their 
pets on the wall too. The double doors to the garden are often open and there is a ramp for 
babies who want to crawl outside. The less mobile babies are often placed near the window so 
that they can watch what is going on outside. There is a garden seat, as well as roll-along toys, 
rugs, and a variety of other toys and equipment to play with. All the toys and equipment are 
routinely checked for safety and added to regularly so that each baby’s interests are extended. 
Diane and Monique position themselves near the babies at all times, and use a key worker 
system so that each baby is cared for by the same person as much as possible.

Identity and Belonging
Rachel, a childcare worker, sits on the floor of the baby room with Ciara (12 months) and Jack 
(14 months) and helps them to play together putting the shapes into the shape sorter. She 
interacts with them playfully and models the act of sharing the shapes while commenting, 
Look, Rachel puts in one shape, Ciara puts in another and then Jack puts in one. As the 
children imitate the actions demonstrated by Rachel, she continues to describe what they 
do while using their names. If the children make an effort to say each other’s names Rachel 
supports their attempts, affirms the efforts, and models saying the name correctly.

Which aim and learning goal do you think this relates to?

Which aim and learning goal do you think this relates to?
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Communicating
Pema’s mother Marta is keen that Pema (17 months) grows up able to speak both Polish and 
English. Pema’s grandpa, Thomas, from Poland has come to stay with Marta and Pema for a 
month. As always, he brings some new books and toys for Pema. This time he brings a doll with 
long black hair. They name her Paula. Every afternoon Thomas, Pema and Paula sit together 
in the kitchen reading the new books. Thomas proudly points to the pictures and names them 
in Polish. Pema copies him and looks at him with delight as he smiles to affirm her efforts. 
Pema attends the local crèche from 9 a.m. to 1 p.m. three days a week while Marta works. This 
morning Thomas, Marta and Pema are walking together to the crèche. Pema and Paula are 
in the buggy. They have time to stop and point to interesting things along the way: a dog, an 
ambulance going by with its siren flashing, flower sellers, and the church. Thomas takes time 
to name the objects and describe them in Polish as Pema points and attempts some of his 
words. Thomas repeats the words, nods, and smiles to encourage Pema. When they arrive at 
the crèche, Aveen, the practitioner greets the family with ‘hello’ in Polish. Marta proudly shows 
her father the family wall where there are photographs of all the families in the crèche and a 
welcome sign in the mother tongue of every child. Marta and Thomas give Pema a kiss and a 
hug and Aveen takes her to the window so she can wave bye-bye before they play with Paula. 

Exploring and Thinking
Baby Daniel (10 months) is learning to pull himself up to a standing position. Monica, his Key 
Worker, is watching closely nearby. Daniel has tried several times to pull himself up by holding 
on to a roll-along toy but as soon as he grabs it the toy tends to move and Daniel slides back 
down on the floor. He is starting to get frustrated. Monica describes what Daniel is doing, You 
are trying to stand up on your own, aren’t you? She encourages him to persevere by smiling 
at him and telling him how well he is doing. I think we could stop these wheels moving, she 
suggests as Daniel falls again. She encourages him to try once more by showing him that 
the toy will not roll because it is now locked. Daniel grabs onto the toy again and slowly pulls 
himself up. He screeches with delight at Monica once he stands upright. Monica affirms his 
achievement by clapping her hands, describing what he has done and calling to her colleague 
to come and see. Her close proximity and keen interest act both as physical and emotional 
supports. She takes a photograph later in the day of him standing which she shows to him 
and uses to again describe his great achievement. She also shows it to his dad when he is 
collecting him that evening. She then puts it on display in the hallway with the date and a short 
description of the endeavour! Daniel’s mam stops to look at it in the morning when she drops 
him off, and talks to him about what he did. They exchange smiles.

Use the table at the end of the activity to check your responses. Did you identify the same aim and 
learning goal as listed for each Learning Experience? If not, why did you choose your particular aim 
and learning goal?

Which aim and learning goal do you think this relates to?

Which aim and learning goal do you think this relates to?

Aistear Siolta Practice Guide: Curriculum Foundations



66

www.aistearsiolta.ie

Group 2: Learning Experiences for toddlers

Well-being
Mina greets the children and their parents as they arrive at the playgroup every morning. 
She finds these few minutes of contact invaluable. Parents can let her know if they would like 
more time to chat about their children and she arranges a time to suit. At the beginning of the 
year she also lets them know that she can be contacted by phone every day from 1 p.m. to 1.30 
p.m. if they have any concerns, or just want to chat about how their child is getting on in the 
playgroup. She reminds them of this regularly, and many of them find it reassuring that they 
can keep in touch like this. Some children are brought by relatives or childminders, and this 
form of contact is invaluable for their parents as they can ring Mina during their lunchtime. 

Mikie (2 years and 11 months) started in the playgroup a month ago. His mam, Lucy, is very 
shy and Mina makes a special effort to have a chat with her once a week. Mina shows Lucy 
something, such as a photograph of him playing or a picture that Mikie has made. She uses this 
to encourage Lucy to talk about Mikie. She asks about things he likes to do at home and she 
offers ideas to Lucy to help extend what he is learning in the setting.

Identity and Belonging
Gloria moved to Ireland from North Nigeria three years ago. She speaks English and helps out 
in the toddler room on a Tuesday morning every two weeks. Her grandson Lee (2½ years) has 
been attending the crèche since September and is in the toddler room. On each visit, Gloria 
brings along something from North Nigeria for the children to see, play with, and learn about. 
These items are all familiar to Lee. Today she brings an African drum. She plays it while she 
sings an African song. The children gather round her. Some sway and some clap while others 
dance to the beat. Lee and some of his friends join in with some of the repeated words and 
phrases. Afterwards, the children take turns to play the drum. Next time, Gloria plans to play 
some outdoor games with the toddlers. Sorcha, the room leader, takes a few minutes of video 
which she shows the children after Gloria goes home. 

Which aim and learning goal do you think this relates to?

Which aim and learning goal do you think this relates to?
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Communicating
Emily (2½ years) is a shy, quiet little girl. She attends the local nursery everyday while her ma, 
a lone parent, works. When she dances in the nursery Emily’s whole expression changes and 
her sense of happiness and delight are clearly communicated. She particularly enjoys the 
songs, I’m a dingle dangle scarecrow and Five fat sausages. She also loves singing and doing 
the actions for I’m a little teapot and Ring-a-ring a rosy, particularly when they are sung in 
Latvian. She and her two special friends, Victoros and Seán, fall about the place laughing at 
the end. Victoros loves to hear his home language being used in the setting and starts to talk 
excitedly in Latvian when he hears it in the nursery rhymes. 

Emily also enjoys it when the room leader suggests they take out the musical instruments. She 
loves marching around the room with her friends making lots of music and noise. She loves 
it, especially, when she gets the opportunity to do this outside. Máire, the room-leader often 
makes video recordings of the children’s music making and dancing so that the children can 
share these experiences with their parents. Expressing herself in a variety of ways is important 
for Emily. Although her mastery of language is excellent she is quite reserved when interacting 
with other children, yet she loves to dance and move to music.

Which aim and learning goal do you think this relates to?
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Exploring and Thinking 
Bernadette, a Traveller child (2 years and 10 months), is newly arrived to the playgroup in the 
middle of the year. Her family keep horses and travel to fairs all around the country. As part of 
their fortnightly team meeting the staff discuss what they can do to help Bernadette make the 
transition to the playgroup. They agree to source posters of horses and fairs to display on the 
walls. They also ask the local training centre to make a small trailer and a model halting site to 
add to the small world play area. They add more horses to the farm set. 

Michael (3 years) who lives on a farm loves everything to do with farming—animals, tractors 
and books about farming. Michael spends long sessions every day setting up and playing with 
the farm. He arranges gates to keep the cattle in and makes sure all the animals have water. 
This play mirrors the real life things he loves to do with his Mam and Dad who both work on the 
farm. Michael is delighted with the addition of the new horses. Bernadette likes to stand nearby 
and watch Michael play. She often sits beside him, too, taking part in onlooker play. The staff 
observe this.

After a few days, with a little prompting from Nora, the playgroup leader, Bernadette decides 
to join Michael in playing with the horses. They start to form a friendship. Nora supports this 
by asking them to do things like tidying up in pairs and she encourages them to play together 
outside. They love to play horsey games. Bernadette really likes this as she often goes to watch 
her Da in sulky races with their own horse. Sometimes Michael pretends to be the horse 
and Bernadette pretends to be her Da. Bernadette holds on to his jumper as he runs around. 
Bernadette tells him to giddy-up and slow down. Occasionally Bernadette uses ‘cant’ words 
while she is playing. Nora is interested in finding out more about this from Bernadette’s 
parents. At the next team meeting she suggests to her colleagues that they learn and use some 
cant words to help Bernadette feel happier and more comfortable in the playgroup. This would 
also help the other children to learn more about Traveller life. 

Use the table at the end of the activity to check your responses. Did you identify the same aim and 
learning goal as listed for each Learning Experience? If not, why did you choose your particular aim 
and learning goal?

Which aim and learning goal do you think this relates to?
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Group 3: Learning Experiences for young children

Well-being
The children in the playgroup are outside on a frosty morning. Two boys, Fiachra and James, 
(both 4 years) discover a large spider’s web. They call the playgroup assistant, Zola, over to 
have a look at it. They are fascinated by the different colours. Zola explains that it is the sun’s 
reflection on the frost that is doing this. Zola is French and she tells them that the French 
word for spider’s web is toile d’araignée. They laugh at each other’s attempts to say it! She 
asks the boys if they would like to take a photograph of the web and they race inside to get the 
camera, each trying to go faster than the other. Zola uploads the photograph to the computer. 
The boys study it trying to work out how the spider made the web. The boys tell Zola that they 
want to make a web too. They assemble a range of materials including glue, paper, markers, 
string, knitting wool, and tinfoil. They spend a long time making their webs and proudly take 
photographs of them. Ils sont magnifique, quelles couleurs (They are brilliant, what colours), 
Zola says. After lunch the boys run out to see the web but have trouble finding it because the ice 
has melted. They are disappointed. During circle time the group have a discussion about how 
ice and snow melt and how the ice melting made it difficult for Fiachra and James to find their 
web. The following day another child brings in a DVD about a spider. They all watch it. Over the 
following weeks some children do projects on spiders while others investigate ice.

Which aim and learning goal do you think this relates to?

Identity and Belonging
Today the children in the local crèche are making pictures about their families. When they’re 
finished their pictures their room leader, Dervla, asks them to tell the other children at their 
tables about their picture. Amer draws a picture of his mammies and his big brother. Alan 
paints his mammy, daddy and dog. Diarmuid draws his daddy, and his mammy with a big 
tummy with a new baby inside, while Emma draws her mum and pet gold fish in their home and 
a picture of her dad and his other family in their house. Dervla kneels down beside each pair. 
She listens, comments and sometimes asks a question. Through this experience the children 
begin to develop an appreciation of differences in each other’s home lives and families.

Which aim and learning goal do you think this relates to?
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Communicating
Brazil and Ireland are due to play a friendly soccer match. There are a number of children 
from Brazil in the playgroup so there is great excitement. Many of the children are wearing 
their team jerseys. During the morning they make banners and flags. Some of the children are 
going to watch the match that evening at home and some of their parents are actually going 
to the match in Dublin. The children and Liz, the playgroup leader, talk about what this will be 
like at circle time. Some of the children use Portuguese, the official language in Brazil, which 
promotes additional discussion and curiosity from other children. Liz listens to their stories 
about who is going to win and what players are the best. After the discussion the children 
draw pictures related to the football theme. As they draw, Liz listens to the stories about their 
drawings and writes a sentence beside each picture based on what the children say. 
She reads this with the children. Some of them join in and help her read their ‘stories’. 

Outside in the yard some of the children want to be the soccer players on the Irish and Brazilian 
teams. They make goalposts with their jackets. Liz encourages the other children to come 
and support the teams. She suggests they charge matchgoers for tickets. They use stones for 
money and leaves as tickets and Seán and Rianna run inside to get the banners and flags. Other 
children take chairs outside and organise the viewing stand. Olivia decides she wants to sell ice 
creams at the match and uses pieces of paper for ice creams. Again, stones are a great currency 
for making purchases!

Teams are chosen and the rules of the game are clearly outlined. Liz lends the referee, Ciara, 
a whistle. She blows it loudly and the match begins. The matchgoers scream when the goals 
are scored and shout words of encouragement when they are not. They wave their flags and 
banners enthusiastically. The referee blows the whistle a number of times to signal the end 
of the match, which finishes in a draw. Both sides shake hands and are affirmed by the crowd. 
Back inside, Liz organises a pretend microphone and she interviews the teams. She extends the 
conversation by commenting and asking questions. 

Which aim and learning goal do you think this relates to?
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Exploring and Thinking
Twins Claire and Robert (nearly 3 years), Lauren (3½ years) and Oisín (4 years) are playing with 
the tractors, trailers and diggers outside. They are busy digging foundations for a new house 
they are building. They have filled two trailers with wet earth and stones. The next task is to 
transport this to the dumping area which is across a stretch of grass. Oisín and Claire set off on 
the tractors. They quickly realise that no matter how hard they push on the pedals the tractor 
wheels will not move. The ground is very bumpy and the loads are heavy! Robert and Lauren 
suggest they might be stronger. Drivers are switched but the problem persists. 

They proceed to empty some of the contents of one trailer. This helps a little but it still takes 
a lot of effort to get the tractor wheels to move. Claire calls the playgroup leader, Rosaleen, 
to come and have a look. Rosaleen kneels down to see what is happening. Claire jumps on 
to the tractor and presses down on the pedals with all her might. See the tractor’s got stuck, 
explains Claire. Rosaleen announces: My goodness, why are those wheels not turning? 
Jamie (4 years), standing nearby and overhearing the conversation, joins them and takes 
a look at the tractor wheels. Granda uses long things of wood when his tractor is stuck in 
muck, he explains. Can we do that Rosaleen? asks Robert. With Rosaleen’s help, they find a 
large cardboard box which they cut into a long strip. Discovering the strip is not long enough 
to stretch across the grass area, they cut it in two to make a long path. All five children work 
together to manoeuvre the tractor on to the cardboard. Claire jumps back on board and presses 
down on the pedals again. Slowly, to everyone’s delight, the tractor begins to move. Soon a 
convoy of tractors is using the new cardboard road, and the earth and stones get deposited 
in the dumping area. As the children play together Rosaleen explores with them why the 
cardboard helped the tractors to move. A whole conversation on friction ensues!

Which aim and learning goal do you think this relates to?
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Use the table below to check your responses. Did you identify the same aim and learning goal as list-
ed for each Learning Experience? If not, why did you choose your particular aim and learning goal?

Activity C: Responses

Learning Experiences for babies Aim and learning goal
Well-being 1.1

Identity and Belonging 1.3
Communicating 2.6

Exploring and Thinking 4.4

Learning Experiences for young children Aim and learning goal
Well-being 3.3

Identity and Belonging 2.2
Communicating 3.1

Exploring and Thinking 2.3

Learning Experiences for toddlers Aim and learning goal
Well-being 1.3

Identity and Belonging 2.2
Communicating 4.3

Exploring and Thinking 2.5
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Element 1: Developing your Curriculum  
and Curriculum Statement

Read, reflect on and discuss one of the hyper-linked Learning Experiences below. Use this template to 
help focus your thoughts. Pay particular attention to the learning goals of each experience. Additional 
Learning Experiences will be added over the coming months.

Activity D: Using Learning Experiences to reflect on your 
curriculum

Element 3: Aistear’s Themes

Reflecting on the Learning Experience 

Prompt for reflection: Think about Aistear’s and Síolta’s principles  (see table on page 3).
What principles do you see reflected in the Learning Experience you chose?

What aspects of children’s learning and development do you see reflected in this 
Learning Experience?
Prompt for reflection: Think about dispositions, values and attitudes, skills, knowledge and 
understanding in Aistear’s learning goals.
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Are there ideas in the Learning Experience which you would like to use in your 
setting? If so, what are they?

Well-being Identity and 
belonging Communicating Exploring and 

Thinking

An open door policy The beat of the drum Valuing our langauges The newsletter

I can do it myself Working in the quarry

Our place I did it, I stood up

Look Mia, I did it too! Boxes galore!

Afraid of the dark Jelly play

I want the cube Fire, fire Water play
A fun outdoor 
challenge on camera

We love horses so 
let’s be friends

Pilots are boys

Personal books The nurse’s visit Posting letters Trains

Warm day Army reservist Making passports Hens

Hospital Babies Water play

Wraps Dinosaurs Ice

Glengarra woods Donkey

Shadows Feeding birds

Builders

Fire, fire

Reindeer visit

Sunflowers

Ba
bi

es
 a

nd
 to

dd
le

rs
Yo

un
g 

ch
ild

re
n

Learning Experiences

Do you understand my 
culture and traditions?

Come and sort 
with me

I love to dance 
and sing

Themes
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Group 1: Children and their lives in early childhood

Early childhood is a significant and distinct time in life that 
needs to be valued, respected and nurtured. Each child 
has his/her own set of experiences and unique life story 
and is confident and competent. Recognition of the  child’s 
individuality, strengths, rights and needs as citizens are central 
and contribute to a quality early childhood experience where 
an understanding of equality, rights and responsibilities is 
promoted.

• Equality (A and S) 
• Diversity (A and S) 
• Child’s uniqueness (A) 

and Children First (S) 
• Children as citizens 

(A) and Value of early 
childhood (S) 

Group 2: Children’s connections with others

Children learn and develop through loving, nurturing, 
respectful relationships with adults and other children. 
Adults working with children strive to develop meaningful 
relationships with them as well as developing partnerships with 
their parents. Recognition and links to extended family and 
community are also important. These reciprocal connections 
contribute to a shared knowledge and understanding which 
supports children’s holistic development. Staff work effectively 
as a team and on-going reflective practice is valued as part of 
this process.

• Relationships (A and S) 
and Welfare (S) 

• Parents, family and 
community (A and S) 

• Adult’s role (A and 
S), Pedagogy (S) and 
Teamwork (S) 

Group 3: How children learn and develop

Children learn lots of things at the same time and in many 
different ways. They build on their knowledge and experience 
through play and active learning with hands-on experiences 
and in this way they develop dispositions, skills, attitudes and 
values, knowledge and understanding. On-going assessment 
ensures that experiences are built on and are relevant and 
meaningful. Communication and language are at the heart of 
early learning and development. An  environment, indoor and 
outdoor which is representative of all children, influences what 
and how children learn, with good environments fostering 
independence, curiosity and a sense of belonging.

• Play (A and S) 
• Environment (A and S) 
• Holistic learning and 

development (A) 
• Active learning (A) 
• Relevant and 

meaningful experiences 
(A) 

• Communication and 
language (A) 

Table 1: Underpinning Principles of Aistear and Síolta
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Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Introduction 

This element of Curriculum Foundations 
examines individual professionalism—the 
practitioner’s role and responsibility in developing 
his/her own professional practice, and in doing 
so, better supporting all children’s learning and 
development. Both Aistear and Síolta emphasise 
the skills, knowledge and dispositions that 
contribute to practitioners’ professional practice. 

Practising in a professional manner 
requires that individuals have skills, 
knowledge, values and attitudes 
appropriate to their role and responsibility 
within the setting. In addition, it requires 
regular reflection upon practice and 
engagement in supported, on-going 
professional development (Síolta, 2009,  
p.79 to Standard 11: Professional Practice).

Similarly, Aistear’s principle on relevant and 
meaningful experiences, refers to the adult’s 
ability to reflect on practice.

On-going assessment of what children 
do, say and make, and reflection on these 
experiences helps practitioners to plan 
more developmentally appropriate and 
meaningful learning experiences for 
children. This also enables them to  
improve their practice (Aistear, 2009, p.11).

Making space and time for professional 
development, reflection and dialogue 
enables practitioners to focus on curriculum 
development, on children’s learning and 
development and to bring about positive  
change in their setting.

While all practitioners are considered  
‘leaders for learning’, the Practice Guide  
also acknowledges the particular role that 
managers and room leaders play in supporting 
and encouraging professional practice. 

The Professional Practice element within 
Curriculum Foundations focuses on three 
aspects of practice that relate to children’s 
learning and development as shown in the 
table below. Most of these are relevant to all 
practitioners while two of them are specifically  
to managers. 
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Image and Role 
of Practitioner
(Activities A-B)

Reflective Practice
(Activities C-E)

Leadership for Learning
(Activities F-I)

A. Professional role C. Reflective practice F. Thinking about 
leadership for learning 

B. Ethical practice D. Reflecting on my dispositions, 
skills, abilities 
and knowledge

G. Leader for learning 
in a managerial role

E. Identifying opportunities 
for reflection

H. Supporting change 

I. Leading professional 
practice 

Table 1: The Three Aspects of Professional Practice 

Category and Purpose Resource Title

Examples and ideas for Practice
These highlight different aspects of 
Professional Practice.

Podcasts
Image and role of the practitioner

What being a professional means to me

Pedagogical leadership and professional 
practice

Supporting others to become professional

ICT Supporting Reflective Practice

Action Planning Tool
This will help practitioners plan for changes in  
particular aspects of Professional Practice.

Professional Practice: Action Planning 
Template

Aistear Siolta Practice Guide: Curriculum Foundations

http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-A-Professional-Role.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-C-Reflective-Practice.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-F-Thinking-about-leadership-for-learning.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-F-Thinking-about-leadership-for-learning.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-B-Ethical-Practice.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-D-Reflecting-on-my-dispositions-skills-abilities-and-knowledge.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-D-Reflecting-on-my-dispositions-skills-abilities-and-knowledge.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-D-Reflecting-on-my-dispositions-skills-abilities-and-knowledge.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-G-Leader-for-learning-in-a-managerial-role.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-G-Leader-for-learning-in-a-managerial-role.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-E-Self-reflection-and-reflecing-as-a-team.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-E-Self-reflection-and-reflecing-as-a-team.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Activity-H-Supporting-change.pdf
https://player.vimeo.com/video/151312007
https://player.vimeo.com/video/147833478
https://player.vimeo.com/video/147833479
https://player.vimeo.com/video/147833479
https://player.vimeo.com/video/147833480
https://player.vimeo.com/video/75314158
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Professional-Practice-Action-Planning-Template.pdf
http://www.ncca.ie/en/Practice-Guide/Curriculum-Foundations/Element-4-Professional-Practice/Professional-Practice-Action-Planning-Template.pdf


78

www.aistearsiolta.ie

Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity A: Professional Role  

The practitioner’s role is fundamental in 
supporting all children to learn and develop to 
their full potential. Yet, the demands of this role 
can often be overlooked or misunderstood by 
parents, other professionals, the community and 
wider society. The way in which practitioners 
view, describe and explain their role impacts on 
how it is seen by others. This image and sense of 
identity as a professional can, in turn, influence 
how practitioners feel about their own role, carry 
out their work with children on a daily basis and 
interact with parents and other professionals.

Activity A is designed to help you as a practitioner, 
to reflect on the importance and complexity of 
your role in supporting children’s early learning 
and development. It also supports you to develop a 
description of your role which you can share with 
others. The activity is divided into two parts. Part 
one supports you to consider your own role while 
part two explores your understanding of the role 
as part of a team or profession. 

Activity A, Part 1: 
Self-identity as a practitioner 
in early childhood 

Try to complete this activity alone and then review 
your reflections with your team, manager or with 
the support of a mentor.

 Why did you decide to become an early childhood practitioner?1 .
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 What impact do you think your role has on children’s learning  
and development?

  What do you enjoy about the work? What challenges, if any, 
    does the work present for you?

 Do you see yourself as a professional? If yes, why? If no, why not? 

2 .

3 .

4 .
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 Do you consider the role of early childhood practitioners to be important? 
If yes, why? If no, why not? (Think about the impact of the role on children’s 
learning and development, the potential impact on society.)

 What qualifications, dispositions, skills, abilities and knowledge do you 
see as being important for early childhood practitioners? (See the list from 
Aistear’s User Guide, pp.7-8.)

Activity A, Part 2: Collective 
identity as early childhood 
practitioners

Complete this activity with your team, manager 
or with the support of a mentor. 

1 .

2 .

Aistear Siolta Practice Guide: Curriculum Foundations

http://www.ncca.biz/Aistear/pdfs/UserGuide_ENG.pdf#page=7


81

www.aistearsiolta.ie

 Why are these qualifications, dispositions, skills, abilities and knowledge 
important?

Review this description regularly (perhaps every 
6 months) and share it with colleagues and 
with new team members, parents and students. 
Consider updating the role descriptions in 
your setting to incorporate this image of the 
practitioner. 

After completing this activity you might 
like to look at the videos:
• Image and role of the practitioner 
• What being a professional means to me
• Pedagogical leadership supporting 

professional practice  
• Supporting others to become professional
• Skills needed as a professional in early 

childhood (Birth-6 years)

3 .

Using the information you have gained from these two activities, write a short paragraph that describes 
your title and role. This description should include the importance of early childhood for children, 
families and society, and your key role in supporting this. 
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Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity B: Ethical Practice  

Ethics are standards of conduct that govern 
behaviour and once agreed, can support 
practitioners to respond appropriately while 
making quick decisions in action. Ethics impact 
on everyone and on all interactions, and are 
especially significant for those working with 
babies, toddlers and young children. Everyone 
working in an early childhood setting, regardless 
of their role, has ethical responsibilities and can 
meet these by demonstrating empathy, sensitivity 
and positive regard toward children, parents and 
colleagues. 

Element 1 in Curriculum Foundations, Developing 
your Curriculum and Curriculum Statement and 
Element 2, Using Aistear and Síolta‘s Principles, 
introduced the concept of an agreed set of values 
and principles that guide practice. These values 
and principles can be expressed as a code of 
ethics that assist practitioners to set boundaries 
about what is acceptable professional behaviour. 

A code of ethics in early childhood education also 
considers the duty of care to children and to their 
families, to colleagues, the community and the 
early childhood sector. Importantly, it recognises 
the rights of children as laid out in the United 
Nations Convention on the Rights of the Child 
(1989). 

Scenarios 1-4 below focus on particular ethical 
aspects of practice. Think about the scenarios 
and your responses to them, and consider why 
you would respond in this way. Complete this 
activity alone before sharing and discussing your 
responses with your team, manager or mentor.

Scenario 1
A young supervisor with a level 8 qualification is recruited as the leader of the room you work 
in. While she is better qualified, she has significantly less experience than you do. Although the 
children and parents seem to like her, you dislike the changes she makes in the room, and are 
unhappy about taking direction from her on aspects of your work with the children.   
How would you respond ethically in this situation? 

United Nations
Convention on the 
R ights of the child
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Scenario 2
A close friend informs you that a child from your setting has moved in next door to her. Your friend 
says the family are very private and avoid interaction with her and with her children. She asks you 
for your opinion on the family. 
How would you respond ethically in this situation? 

Scenario 3
Santa visits the setting in December each year to distribute presents to the children. A parent 
informs you that he does not want his daughter to take part in this event as he thinks it promotes 
consumerism and an incorrect understanding of Christmas.
How would you respond ethically in this situation? 
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The scenarios above support you to reflect on 
ethical practice under a number of headings:

• Scenario 1 - Professional manner 
towards colleagues 

• Scenario 2 - Confidentiality 

• Scenario 3 - Unconditional positive 
regard for children, parents and 
families 

• Scenario 4 - Supporting students/
newly qualified practitioners 
to understand the nature and 
complexity of  learning and 
development in early childhood 

Everyone working in an early childhood setting, 
regardless of their role, has a responsibility to 
uphold ethical standards and can demonstrate 
these by showing empathy, sensitivity and 
positive regard toward children, parents and 
colleagues.

Scenario 4
A student on placement in your setting has been given an assignment in which she must plan and 
carry out three varied learning experiences with the children. However, she has planned to carry 
out three similar experiences all involving template-based art activities.
How would you respond ethically in this situation? 
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Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity C: Reflective Practice  

One of the key skills required of a practitioner in 
early childhood is the ability to critically reflect 
on his/her own practice. Intentional reflection 
on daily experiences with children and families 
supports practitioners to continuously refine their 
practice and in doing so, improve outcomes for 
babies, toddlers, and young children’s learning 
and development.  

To reflect, practitioners require space and time 
to pay critical attention to the motivation behind 
their actions – the thoughts, emotions, principles, 
values, ethics and theories which inform their 
everyday work. This opportunity to reflect helps 
practitioners to understand what they do, 
why they do it, and how they do it. Reflective 
practice increases their self-awareness and helps 
them become more intentional in their role in 
supporting holistic learning and development. 
It might highlight areas where they work really 
well, as well as highlighting areas that would 
benefit from change, for example, how they work 
with a child who has attention difficulties, or it 
might spotlight where additional knowledge or 
professional development would be helpful.  

The process of reflection can take many forms 
including thinking or talking about practice 
alone or with others. It might include reviewing 
documentation like observations, photographs, 
videos, voice recordings or looking at and thinking 
about children’s journals or curriculum portfolios. 
Reflection can also come about in response to 
new legislation, regulation or by visiting another 
setting. Further training or attending a continuing 
professional development event like a conference 
or network meeting might also prompt reflection. 
Reflective practice is an on-going process which 
becomes an integral part of the daily routine. 

Reflection is often referred to in two ways: 

1 Reflecting ‘in’ action, thinking ‘on your   
 feet’ as you work with children. 

2 Reflecting ‘on’ action, thinking after  
 the event as you look back on it.  

Activities in this part of the Practice Guide focus 
mainly on reflecting ‘on’ action. Activity C will 
help you to reflect and identify what motivates and 
influences your current practice. 

To begin, choose a daily experience or interaction 
that you are regularly involved in, for example, 
greeting-time, snack-time, a care-giving routine, 
joining children in their play or the transition from 
one activity to the next. Focusing on this, work 
through the questions below to critically evaluate 
your role in supporting the children’s learning and 
development—what you did.  
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 Name the activity, interaction or daily experience and provide a brief   
 description of your role in it.

 Why do you carry out your role in this way?

Reflecting On Action

 What are the advantages of doing things this way? (Think about benefits  
 for you, the child/children, the team, the manager and parents.)

1 .

2 .

3 .
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 What are the disadvantages of doing things this way? (Again, think about  
 the practitioner, the child/children, the team, the manager and parents.)

 Is there another way you could fulfil the role you have in order to enhance  
 the experience for children? What benefits would this have?

4 .

5 .
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Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity D: Reflecting on my 
dispositions, skills, abilities 
and knowledge   

The Practice Guide promotes the development of 
an emergent and inquiry-based curriculum. This 
curriculum involves the practitioner observing 
what children are interested in, and how they 
engage with ideas, materials and events, and then 
using this knowledge to plan ways of supporting  
and extending their learning and development. 
The role of the practitioner is that of curriculum 
developer and requires particular dispositions, 
skills, abilities and knowledge. 

Activity D is divided into two parts. Part one will 
help you to look at your dispositions, skills, and 
abilities, while part two will support you to think 
about your knowledge. Figures 1 and 2 outline 
some of the dispositions, skills, abilities and 
knowledge that can help when using Aistear to 
inform your curriculum development. 

Figure 1: Dispositions, skills and abilities supporting curriculum development (Aistear’s User Guide, p.8)

Dispositions, skills and abilities

The adult:

• acts in children’s best interests and is clear about his/her role in facilitating  
their learning and development

• supports children in taking an active part in their learning, respects their  
preferences, and involves them in decisions that affect them

• co-operates and shares information with others who have a role in children’s lives, 
including parents, other practitioners, outside agencies, and other professionals

• promotes equality and respects difference

• seeks information and help from specialist services where appropriate

• has good verbal and non-verbal communication skills and knows how to  
listen and observe

• is welcoming and friendly, and has a good sense of humour

• is aware of his/her strengths, while recognising knowledge and skills that  
need to be developed.
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Figure 2: Knowledge supporting curriculum development (Aistear’s User Guide, p.7)

Thinking about your own practice, consider each 
prompt below to help identify current strengths 
and areas for improvement, and to plan for 
positive change. 

Statements about my dispositions, 
skills and abilities

Examples of current strengths and/or notes 
about areas requiring development

a. I enjoy working with children and their 
families.

b. I show sensitivity, warmth and positive 
regard for all children and their families.

c . I act in children’s best interests.

Activity D, Part 1: Thinking about my 
dispositions, skills and abilities 
Complete this activity alone before 
sharing with a colleague or manager, or 
complete it with the support of a mentor.

What knowledge, dispositions, skills, and abilities can help me to use Aistear?
Knowledge
 
The adult:

• is knowledgeable about children and how they learn and develop

• is knowledgeable about assessment and curriculum development

• knows the children well in his/her setting and uses Aistear’s themes, aims and learning 
goals to plan appropriate experiences for them

• thinks about his/her pedagogy

• participates regularly in personal and professional development

• is up to date with relevant regulations and developments that impact on practice, for 
example, Síolta (Centre for Early Childhood Development and Education, 2006) and the 
Pre-School Regulations (Department of Health and Children, 2006). 
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Statements about my dispositions, 
skills and abilities

Examples of current strengths and/or notes 
about areas requiring development

d. I promote equality and respect difference.

e. I am clear about my role in supporting 
children’s learning and development.

f. I recognise and respect that while children 
learn and develop along predictable 
pathways, they progress at their own pace 
and in line with their own dispositions, 
skills, abilities and knowledge.

g. I support all children to develop and learn 
to their full potential and I differentiate 
my practice to support each child, for 
example, a child learning English as a 
second language, a child who is shy or 
bored, or a child who is interested in 
animals or sport.

h. I enable children to play an active part in 
their learning; I respect their choices and 
preferences; and involve them in decisions 
that affect them.

i . I share information, liaise and co-operate 
(with consent) with others (with consent) 
who have a role in children’s lives 
including parents, practitioners, outside 
agencies, and other professionals.

j. I seek information and help from 
specialist services where appropriate.
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Statements about my dispositions, 
skills and abilities

Examples of current strengths and/or notes 
about areas requiring development

k. I draw on new ideas from research and 
publications to support good practice.

l . I have good verbal and non-verbal 
communication skills and I know how to 
listen and observe. 

m. I am welcoming and friendly, and have a 
good sense of humour. 

n. I am reflective and am aware of my 
strengths while recognising skills that 
need to be developed.

o. I have the skills to guide others in the 
performance of their tasks (where 
applicable). 

p. I understand the importance of my role in 
supporting the professional development 
of others and have the ability to do this 
(where applicable).  
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Reviewing the strengths and possible areas for improvement identified above,  
I can further develop my dispositions, skills and abilities by 

(Possible ideas - think about shadowing 
a more experienced practitioner, visiting 
other settings, attending training,  
reading, looking at materials on  
www.aistearsiolta.ie, seeking the support of 
a mentor, attaining further qualifications.)

Create your own personal professional development 
plan. The Action Planning Template may help you with 
this. Discuss this with your supervisor, manager or 
mentor.

1 .

2 .

3 .
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Activity D, Part 2: Thinking about 
my qualifications and knowledge

Statements about my qualifications  
and knowledge

Examples of current strengths and/or notes 
about areas requiring development

a. I have an appropriate level of qualification 
to carry out my role.

b. I am knowledgeable about children and 
how they learn and develop.

c. I am knowledgeable about curriculum 
development.

d. I am knowledgeable about how to plan for 
and assess children’s learning. 

e. I know the children well in my setting/
room and I use Aistear’s themes, aims 
and learning goals to plan appropriate 
experiences for them.

f. I think about my practice and understand 
why I use particular approaches and 
strategies to support children’s learning 
and development.

Complete this activity alone before sharing with a colleague or manager, or complete it with 
the support of a mentor.
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Statements about my dispositions, 
skills and abilities

Examples of current strengths and/or notes 
about areas requiring development

g. I participate regularly in personal and 
professional development.

h. I am up-to-date with relevant  
regulations and developments that  
impact on practice. 2

i. I know how to work in partnership with 
families.

2 For example, The UN Convention on the Rights of the Child (1989), Child Care (Pre-School) Regulations (Department of Health and Children, 2006), 
Síolta (2006), Equality and Diversity Guidelines (2006), What difference?:Working effectively with children who have special needs in early years 
settings (2007), Aistear (2009), Children First (Department of Children and Youth Affairs, 2011), Literacy and Numeracy Strategy (2011), Aistear Síolta 
Practice Guide (2015), Early Years Education Focused Inspection Tool (DES, 2015).
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(Possible ideas - think about reading 
research articles and books, attending 
training, using materials on 
www.aistearsiolta.ie, sourcing information 
on the internet, talking to peers, or 
attaining further qualifications.)

Create your own personal professional 
development plan. The Action Planning 
Template may help you with this.  Discuss 
this with your supervisor, manager 
or mentor. 

As a practitioner, you might consider reviewing both 
parts of this activity every six months to assess your 
progress and to add new areas to work on. 

As a supervisor or manager and with colleagues’ 
agreement, you might consider using these activities 
(Activity D, Part 1 and Part 2) as part of an on-going 
appraisal system. Information gathered could help 
you to identify further areas of practice to review 
in Curriculum Foundations, or across Pillars in the 
Practice Guide. You might also like to use the activities 
to identify areas for improvement across teams, to 
create peer-support/team/individual action plans, 
and to organise external training or seek support 
from a mentor. 

Reviewing the strengths and possible areas for improvement identified above,  
I can further develop my knowledge by 

1 .

2 .

3 .
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Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity E, Part 1: 
Self-reflection    

Identify when you could find time for self-
reflection. Think about quiet times during the 
daily routine or taking time after the children 
leave to briefly consider the events of the day. 
This may require a change in how you organise 
the work schedule, for example, making an 
agreement with a colleague that they will tidy up 
in the evening to allow you this time while you 
return the favour each morning. Once agreed with 
your manager, share this information with your 
colleagues, where applicable, and encourage 
them to do the same. Commit to spending at least 
five minutes each day on self-reflection.

Once you do this on a regular basis try to find 
other opportunities during the day to reflect, for 
example, have sticky-notes available or keep a 
notebook and pen nearby to make notes of things 
that occur throughout the day. 

Identify three possible times for informal reflection.

1

2

3

Decide on a specific day, time and duration for self-reflection. Think about quiet times during 
the day or take time after the children leave to briefly consider the events of the day.

Day (every day 
if possible)

Time of day

Duration

Complete this activity alone, before sharing with a colleague or manager, 
or complete with the support of a mentor. 

Aistear Siolta Practice Guide: Curriculum Foundations



97

www.aistearsiolta.ie

What support do you need to ensure reflection happens each day? 

Who could help you and how?

During self-reflection, briefly consider:

• What went well today?

• What did you find challenging? Why? How did it 
make you feel?

• Is there anything you want to share – with 
colleagues, a child, parent or manager?

• Is there anything you want to follow up on with a 
child/group of children to support their learning 
and development? 

• Are there things you could have done differently  
or better?

• Is there anything you want to research (a topic a 
child may have mentioned or introduced)?  
How will you do this? 

• What connections can you make between today’s 
experiences and Síolta’s and Aistear’s principles?

Use the Self-evaluation Tools from the Curriculum Pillars in the Practice  
Guide to support your reflection. 

Share this information with your colleagues, where applicable, and  
encourage them to take time to reflect.
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Activity E, Part 2: Reflecting 
as a team (This activity is 
focused on managers/room 
leaders.)     

Early childhood settings are environments where 
practitioners are also learners. They observe 
children, think about what they have seen and 
use this reflection to inform their practice. Team 
reflection fosters professional dialogue and 
supports teams to tease out and examine their 
practice. In this way, constructive and supportive 
team reflection and discussion can help 
practitioners develop their professional practice. 

Practitioners can support each other by 
developing a whole-team approach to reflecting on 
practice within their setting. Think about informal 
and formal opportunities to be reflective with your 
colleagues – not all pedagogical discussions need 
to occur around a table. Observations, shared and 
discussed quietly in-the-moment with a colleague, 
can be immensely powerful in understanding 
and supporting a child to progress and reach 
new levels of understanding. Opportunities for 

informal reflection can occur throughout the 
working day, for example, during morning set-
up or shared lunch-breaks. However, regular 
and formal reflection as a team requires some 
organisation and commitment. 

Identify a regular time for you to meet with 
your team, for example, a brief period weekly 
or longer meetings once a month, to discuss 
ideas and experiences regarding practice and 
practitioner well-being. Nominate one person 
who will ensure this time is used effectively - 
identify priorities for practice and curriculum 
development and take responsibility for staying 
focused. 

Complete the table below with your team to help you to plan formal, team reflection. 

Identify three  times during the month for formal reflection

Day Time Duration

1

2

3
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  Date 1 2 3

Person 
responsible 
for ensuring 
the time 
is used 
effectively

  Date 1 2 3

How will you, 
as manager/
room leader, 
choose a 
focus and 
plan an 
agenda for 
the meeting?

  Date 1 2 3

What 
support do 
you need 
(external or 
internal) at 
the meeting? 
Who could 
help you and 
how?

During your team reflection, briefly consider:

• Identifying clear priorities to focus on children’s   
learning and development. 

• Building on strengths and identifying areas where   
the team can improve their work in supporting   
children’s learning and development.

• Discussing current practice in a critical, honest  
and solution-focused way.

• Using the Pillar Self-evaluation Tools and the 
activities from Curriculum Foundations to 
support reflection. 

• Making short written plans that include an 
end-date, persons responsible and dates for 
review (using the Pillar and/or Professional 
Practice Action Planning Tools from the 
Practice Guide). 

• Reviewing progress at next meeting.
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Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity F: Thinking about 
leadership for learning    

‘Leadership for learning’ refers to a practitioner’s 
work in supporting and guiding the learning and 
development process for children. Regardless 
of role, each individual working in an early 
childhood setting is a leader for learning. 
Examples include practitioners working together 
to support a child in discovering something new, 
a team member leading parents to understand 
something unique about how their child learns, 
a practitioner supporting a student or new 
colleague to understand the principles and 
values underpinning the setting, or a manager 
supporting a practitioner to gain new knowledge. 
Leadership for learning is a collaborative process 
where responsibility for children’s learning and 
development is shared among practitioners, 
children and families. Responsive leaders build 
each person’s individual leadership capability. 

Leadership styles and leadership structures in 
an early childhood setting can greatly impact on 
children’s and adults’ learning and development. 
Leaders are responsible for creating a work 
culture that promotes discussion about learning, 
and stimulates the improvement of facilitating and 
supporting learning. Leaders in early childhood 
settings inspire others, prompt team discussions, 
facilitate and support reflective practice, listen 
to colleagues as individuals and as a team, and 
research and encourage appropriate practice. 

Activity F looks in more detail at ‘leadership for 
learning.’ The activity is divided into three parts: 

1. Experience of leadership for learning 

2. Reflecting on your own role as leader

3. Being effective as a leader for learning 
 in your setting.
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Activity F, Part 1: Experience  
of leadership for learning    

A practitioner’s experience of leadership can 
influence his/her own style as a leader for 
learning, and how he/she reacts to leadership by 
others. This activity will help you to reflect on your 
experience of being led, and how this may impact 
on your own style as a leader for learning in your 
room/setting.
 

Try to complete this activity alone and review your responses with your team or with the 
support of a mentor. 

Effective leadership Ineffective leadership

Think about a time when you experienced good 
leadership or felt well-supported. How did it feel?

Think about a time when you experienced ineffective 
leadership or felt unsupported. How did it feel?

What was it about this experience and how 
you were led, that made you feel this way?

What was it about this experience and how 
you were led, that made you feel this way?

How did you feel about your work when you experienced 
good leadership or felt well-supported?

How did you feel about your work when you 
experienced ineffective leadership or felt 
unsupported?
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Effective leadership Ineffective leadership

What was it about this experience and how 
you were led, that made you feel this way?

What was it about this experience and how 
you were led, that made you feel this way?

What, if anything, could you have done to help the  
person leading, to be more effective?   

What, if anything, could you have done to help the 
person leading, to be more effective?   

Based on your answers above, think about what makes a good leader for learning. Note your ideas below.

What type of leader for learning would you like to be? 
Remember, you may be leading colleagues, students, parents and children.
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Activity F, Part 2: Reflecting on your role as a leader for learning    
This activity will support you to think about your role as a leader for learning—who you lead and how you 
lead. It will also help you to identity key aspects of, and influences on your leadership style. 

You can complete this activity alone, with a colleague or manager or with the support of a mentor.

Who do you lead? (How many people and in what roles?)

What words would the people you manage use to describe your leadership style?
 Consider Activity F, Part 1, and use the prompts from the box below or choose your own words.

What personal qualities do you bring to leadership? (Think about the experiences,  qualifications, 
dispositions, skills, knowledge, attributes and characteristics that support your role as leader).

How does your leadership style support others to learn? (Think about colleagues, children and parents.)

What else do you need to help you in your role as leader?

Approachable
Assertive
Balanced
Bored
Cautious 
Collaborative
Competent
Confident 
Cool-headed
Creative

Decisive
Distant 
Eager
Easy-going
Friendly 
Fun
Gentle 
Goal-setter
Good listener
Guarded

Happy
Helpful 
Impatient 
Informative
Insensitive 
Irritable
Kind
Knowledgeable
Lazy 
Logical 

Methodical
Miserable 
Motherly  
Motivated
Motivating 
Nervous
Outspoken
Patient 
Popular 
Positive

Reflective
Respected 
Respectful 
Short-tempered
Sincere 
Tactful
Tolerant 
Trusting
Trust-worthy
Well-intentioned

Suggested words 
to describe 
leadership style:
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Activity F, Part 3: Being 
effective as a leader for 
learning in 
my room/setting 

Effective leaders support colleagues, children 
and parents to understand and extend learning. 
Practitioners lead children to new levels of 
understanding and make this learning visible to 
parents. They support colleagues to be reflective 
and take a team approach to implementing and 
sustaining positive change. 

Think about a time when your leadership for learning was effective in supporting children’s 
learning and development. Briefly describe the experience, interaction or activity. 

How do you know your leadership for learning was effective? What evidence do you have?

Who or what do you need to support effective leadership for learning? 

How can you support others to be effective leaders for learning? 
(Think about children, parents, colleagues, students.)

Leaders for learning take personal responsibility 
for collaborating to extend all children’s learning 
and development. This activity will help you 
to reflect on the impact of your leadership on 
children’s learning and development.  

You can complete this activity alone, with a 
colleague, manager or with the support of a mentor.
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Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity G: Leader for 
learning in a managerial role 
(This activity is focused on 
managers/room leaders.)      

The various tasks practitioners undertake on 
a daily basis typically fall into management or 
leadership roles; roles which are intricately 
connected. 

The management role in a room normally 
includes time-keeping or tasks that meet 
children’s basic needs and ensure their safety, for 
example, organising snack-time, filling out roll-
books, resourcing and organising the environment, 
arranging toilet/nappy-time, or tidying up after 
planned activities. A setting manager carries 
out similar types of tasks such as organising 
rosters and time sheets, ensuring compliance 
with the Pre-School Regulations (Department 
of Health and Children, 2006), Children First 
(Department of Children and Youth Affairs, 2011), 
managing finances and complying with statutory 
requirements including making returns to relevant 
government departments and agencies. 

In contrast, the leadership or educational 
role in a setting encompasses the tasks that 
relate directly to supporting children’s learning 
and development using Aistear and Síolta, for 
example, observing children and planning for 
their learning, being a curriculum developer, 
recording and documenting children’s learning 
and development, discussing and evaluating 
practice, and reflecting on your own role as a 
leader for learning. It’s also about ensuring that 
the whole setting embraces a consistent vision 
for children. 

Practitioners can often be caught up in 
management tasks rather than leading learning, 
sometimes at the expense of children’s learning 
and development. Activity G will support you 
to reflect on what aspects of your role you find 
yourself giving significant amounts of your time 
to in your setting. 

This activity can be completed alone, with a 
colleague, with your team or with the support 
of a mentor. 
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What type of tasks do I perform most frequently—management or leadership for learning. Why?

Does someone else contribute to the leadership for learning tasks in my room or setting? How?

How can I give more time and focus to my work as a leader for learning?

What support do I need? Who or what can help me?

Make a note of the types of tasks you do each day across a week. 
Reflecting on these notes, consider the following questions.

Aistear Siolta Practice Guide: Curriculum Foundations



107

www.aistearsiolta.ie

Do I support staff to engage in a range of regular and on-going continuing professional 
development opportunities, for example, accredited and unaccredited training?

Could co-operative working relations with other services be used to support the 
professional development of practitioners in my setting?

Do I provide regular opportunities for practitioners to reflect on and to contribute 
to the development of quality practice?

Additional activities to support setting managers or supervisors in their particular role in supporting learning and 
professional practice, will be developed and added to www.aistearsiolta.ie  

To what extent do I provide feedback to staff on their work with children in the setting?
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http://www.aistearsiolta.ie


108

www.aistearsiolta.ie

Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity H: Supporting change     

Reflecting on practice often leads practitioners 
to identify areas for positive change. However, 
change can be a difficult process. Activity H 
will support you to reflect on your experience 
of change, and identify supports you may need 
throughout this process. 

Try to complete this activity alone before 
reviewing with your team or manager, or complete 
it with the support of a mentor. 

Think of a time in your life when you had to go through a big change or upheaval, 
or a time when you had to learn something new.  

What did it feel like?
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Who supported you through this?

What was the outcome?

After-activity notes

Times of change are difficult and practitioners 
often need support when learning a new skill or 
doing something outside of their everyday practice. 
Practitioners need time and motivation to make 
changes to their practice, and where applicable, 
the support of the rest of the team. Leaders can 
ensure positive change by involving those affected 
by the change (practitioners, parents and children) 
in the process of reflecting on practice, identifying 
areas where change is required and writing and 
implementing action plans. 

Aistear Siolta Practice Guide: Curriculum Foundations



110

www.aistearsiolta.ie

Element 1: Developing your Curriculum  
and Curriculum StatementElement 4: Professional Practice

Activity I: Leading 
professional practice     

Early childhood settings should have professional 
development structures in place to support and 
promote professional practice, for example, 
making time for reflection for all practitioners. 
Activity I supports you to review the structures in 
your setting.

When supporting others to reflect and to 
update and refresh their professional 
knowledge and skills , we…

Examples of current strengths and/or notes about 
areas requiring development

a . provide time for all practitioners to reflect on 
their own and with their team.

b. provide regular in-service training, hold team 
meetings, and provide support and supervision, 
giving and receiving constructive and 
supportive feedback on practice.

c . set aside time regularly, either at weekly 
team meetings or once a month, to talk 
about the team’s experiences of professional 
development activities, allowing them to share 
new knowledge and insights.

d . regularly provide time to discuss challenges 
that arise in the course of practice and 
encourage the team to engage in research 
activities to contribute to formulating solutions 
or changing practice.

Adapted from Síolta’s Professional Practice Research Digest.
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When supporting others to reflect and to 
update and refresh their professional 
knowledge and skills , we…

Examples of current strengths and/or notes about 
areas requiring development

e. provide resources and support for unqualified 
staff, or those in  training to achieve their own 
professional development goals. See Activity D, 
Reflecting on my dispositions, skills, abilities 
and knowledge. Encourage practitioners to 
continue formal certified training and to attend 
a range of uncertified training/continuing 
professional development opportunities.

f. provide resources and support for qualified 
staff to upskill and go on to further training and 
education opportunities by achieving their own  
professional development goals, both formal 
certified training and by attending a range of 
uncertified training/continuing professional 
development opportunities. See Activity D, 
Reflecting on my dispositions, skills, abilities 
and knowledge.

g. identify one experienced practitioner with 
relevant qualifications, to support staff in 
training and/or students on placement.

h. encourage staff to keep a log or note of 
professional activities as a useful source of 
insight and learning.

i. help all practitioners and particularly those 
who are new to the team, to become familiar 
with our vision, curriculum statement, long-
term plan.

j. provide opportunities to carry out reading and 
research related to practice. Where possible, 
we provide a resource area with books, journals 
and internet access to enable staff to use 
online material for educational or networking 
activities.
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When supporting others to reflect and to 
update and refresh their professional 
knowledge and skills , we…

Examples of current strengths and/or notes about 
areas requiring development

k. encourage practitioners to participate in 
network meetings with other professionals,  
and observe practice in other settings.

Considering the strengths and areas for improvement identified above, we can support 
others to reflect and undate their knowledge and skills by:

1 .

2 .

3.

4.
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Professional Practice (Birth-6 years)

Connections to Aistear and Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice:  Supporting learning 
and development through assessment (pp.72-102), 
Aistear User Guide (pp.7-8)  

Síolta Standards 
1: Rights of the Child, C1.1, 1.2, 1.3
11: Professional Practice 
Research Digests linked to the above Standards

This Action Planning Template is designed to help support 
professional practice. You might find the template most useful 
after working with the following materials in the Practice Guide at 
aistearsiolta.ie

Activities in the Element Professional Practice. 

To help make your action planning practical for you, 

1. identify one or two changes that you plan to work on. 
2. set a review date. 
3. following review, identify any further changes you want to 

prioritise. 

Using the Action Planning Template
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Date Action Plan started Area focused on 

Date for Action Plan
review

Practitioner responsible 
for the Action Plan

Outline the changes/plans.
Resources and Supports needed

Date changes made by

Practitioners involved

DD/MM/YY

DD/MM/YY

DD/MM/YY
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Date of review Practitioners involved in review

Follow-up action (if needed) Are further resources and supports needed? Date for further review

What changes have you made/are you 
making?

What impact are these changes 
having?

What is working well? What are 
the challenges? What will you do 
differently in the future?

DD/MM/YY

DD/MM/YY

Aistear Siolta Practice Guide: Curriculum Foundations
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Building Partnerships with 
Parents Pillar: Overview
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The Aistear Síolta Practice Guide is intended 
to help you in your role as curriculum-
developer to build, reflect on and extend 
your curriculum to support babies’, toddlers’ 
and young children’s early learning and 
development. Drawing on the early childhood 
sector’s experiences of using Aistear and 
Síolta, the Practice Guide includes: 

$ Curriculum Foundations and 

$ six interconnected Curriculum Pillars:
1. Building Partnerships with Parents
2. Creating and Using the Learning 

Environment
3. Learning through Play
4. Nurturing and Extending Interactions
5. Planning and Assessing using Aistear’s 

Themes
6. Supporting Transitions.

This document gives an overview of  
the pillar, Building Partnerships with 
Parents. This pillar has a range of resources 
to help you build stronger partnerships with 
parents in your setting.

Why focus on building 
partnerships with parents? 

Aistear and Síolta highlight the important role 
parents and families play in children’s lives. 
The Practice Guide uses the term ‘parent’ to 
refer to the child’s primary caregivers and 
educators. These include the father and mother 
and/or guardians. The two frameworks provide 
ideas and suggestions to help practitioners 
build good relationships with parents and 
families and give ideas on how to involve 
them in the early childhood setting. Strong 
partnerships support all families but are 
especially helpful for parents in situations that 
may make it difficult for them to participate in 
their children’s learning and development as 
much as they would like.  

Building Partnerships with Parents is one 
of the pillars in the Aistear Síolta Practice 
Guide. This pillar has a number of connections 
to other pillars including Learning through 
Play, Nurturing and Extending Interactions 
and Planning and Assessing using Aistear’s 
Themes. This short introduction reminds us 
why partnerships with parents are important 
and gives a brief overview of the set of 
resources in this part of the Practice Guide and 
provides suggestions on how you might use 
these.

Connections to Aistear and 
Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Building
partnerships between parents and practitioners 
(pp.6-25)  

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3
3: Parents and Families, C3.1, 3.2, 3.3
Research Digests linked to the above Standards

Before working with this pillar, we recommend 
you work on Curriculum Foundations.

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=6
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=6
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Table 1 : The benefits of parents and practitioners working together 

Aistear’s principle on parents states that, 

Parents are the most important people in 
children’s lives. The care and education 
that children receive from their parents 
and family, especially during their early 
months and years, greatly influence their 
overall development. Extended family and 
community also have important roles to play 
(Principles and themes, 2009, p.9). 

Similarly, Síolta’s principle on parents 
acknowledges that, 

Parents are the primary educators of the child 
and have a pre-eminent role in promoting 
her/his well-being, learning and development 
(2006, p.6).

Standard 3 of Síolta, Parents and Families 
highlights the importance of valuing and 
involving parents through a range of clearly 
stated, accessible and implemented processes, 

policies and procedures. The components focus 
on having informal and formal information 
sharing and communication with parents and 
on providing a variety of opportunities for 
parents to be involved in the setting. Síolta’s 
Research Digest, Parents and Families 
provides further information and references. 

Aistear’s guidelines, Building partnerships 
between parents and practitioners provide 
information on helping parents to support their 
child’s learning and development at home. 
Suggestions are provided on how information 
can be shared between the home and the 
setting and between the setting and the home. 
The guidelines also provide ideas on how 
parents can be involved in the setting as well as 
highlighting the importance of consulting with 
parents.

The benefits of building a strong partnership 
with parents and families are outlined in 
Aistear’s guidelines and in Table 1 below.

Parents Practitioners Children
• feel value and respected
• are more involved in their children’s 
   learning and development
• can share information about their 
   children
• feel their family’s values, practices, 
   traditions and beliefs are 

understood and taken into account
• feel comfortable visiting the setting, 
   talking to and planning with 

practitioners
• know more about their children’s 
   experiences outside the home and 
   use this informaiton to support 
   their learning and development 
   more effectively
• understand why early childhood 
   care and education is important
• have increased confidence in their   
   own parenting skills.

• understand better the children 
   and families in their settings
   and use this information to make
   learning more enjoyable and 
   rewarding for all children
• can help children develop a sense
   of identity and belonging in the 
   setting by actively engaging with
   and finding out about family
   values, traditions and beliefs, and
   building on these where 
   appropriate
• benefit from parents’ skills and 
   expertise
• can provide a more emotionally 
   secure environment for children.

• feel more secure and benefit more    
   from the educational opportunities    
   given to them
• move from one setting to another 
   with greater confidence
• see learning as more enjoyable 
   when their home life is ‘visible’ in 
   the setting
• enjoy hearing and seeing their home 
   language in the setting when their 
   home language is neither English 
   nor Irish
• experience more connections 
   between the different services that 
   support them.

(Aistear, Guidelines for Good Practice, p.8)
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Using the resources in this 
pillar

As with all the pillars in the Practice Guide, 
there are five categories of resources in 
Building Partnerships with Parents: 

1. Self-evaluation Tools
2. Examples and Ideas for Practice
3. Resources for Sharing
4. Action Planning Tools
5. Gallery.

Each category has resources to support you as 
you reflect on your practice. You might like to 
look at the Self-evaluation Tool first to help 
identify your strengths in building partnerships 
with parents as well as noting changes you 
would like to make. After this, you might be 
interested in looking at examples and ideas 
from other practitioners. You will find these 
in Learning Experiences linked to Aistear’s 

themes, short podcasts, photo presentations, 
video clips and practical tip sheets in the 
sections, Examples and Ideas for Practice and 
Resources for Sharing at www.aistearsíolta.ie. 
The Action Planning Tool can then help you 
plan specific changes you want to make in your 
setting. 

Category and Purpose Resource Title

Self-evaluation Tools
These provide prompts to help 
practitioners reflect on their work 
with parents in order to identify 
successes and challenges and to 
note changes they would like to 
make.

Building Partnerships with Parents: Self-evaluation Tool 

This tool looks at six elements:
1. Supporting families to feel welcome, valued and     

respected 
2. Sharing information about the setting and the 

curriculum 
3. Sharing information about children’s learning and 

development with parents
4. Helping parents to support learning and development 

at home 
5. Consulting with parents
6. Parents being involved and contributing to the setting.

Table 2 : Resources in the Building Partnerships with Parents pillar

http://www.aistearsiolta.ie
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Self-evaluation-Tools-/Building-Partnerships-with-Parents-Self-evaluation-Tool-.pdf
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Category and Purpose Resource Title

Examples and Ideas for 
Practice
These show examples of how 
different early childhood settings 
have built partnerships with 
parents.   

Podcasts and Photo Presentations 
• Sharing information on children’s learning with 
                parents and families 
• Practitioner interview on  working with parents of                 
                children aged 3-6 years 
• Parents and practitioners working together in the 
                pre-school year: photo presentation
• Parents’ views on the pre-school year
• Supporting mathematics: Key messages for parents
• Key messages for parents
• Sharing learning experiences with parents
• Explaining a play-based emergent curriculum to       
 parents (3-6 years)
• Explaining an emergent and inquiry-based   
 curriculum (Birth-6 years) Dr. John Nimmo
• Learning about measure

Learning Experiences
• Aistear’s Learning Experiences on Building 
               partnerships between parents and practitioners
• The nurse’s visit
• Army reservist
• Dinosaurs
• Donkey sanctuary 
• Valuing our languages
• Our place 
• Do you understand my culture and traditions?  
• Boxes galore!
• An open door policy
• Showing empathy
• Paul’s daily diary
• The newsletter

Resources for Sharing
These include tip sheets for 
parents on how they can support 
their child’s learning and 
development at home.   

Presentations for Parents
• Supporting Learning and Development: Babies and 
               Toddlers  (birth-3 years)
• Supporting Learning and Development: Pre-school 
               children (3-6 years)
• Supporting Learning and Development: Babies and • 
• Toddlers (birth-3 years) Notes for practitioners
• Supporting Learning and Development: Pre-school 
               children (3-6 years) Notes for practitioners

http://player.vimeo.com/video/52970607
http://player.vimeo.com/video/52970607
http://player.vimeo.com/video/71577461
http://player.vimeo.com/video/71577461
https://vimeo.com/75310944
https://vimeo.com/75310944
https://vimeo.com/75313973
https://player.vimeo.com/video/149621820/
https://player.vimeo.com/video/151312015
https://player.vimeo.com/video/99622295/
https://player.vimeo.com/video/134085593/
https://player.vimeo.com/video/134085593/
https://player.vimeo.com/video/200595231
https://player.vimeo.com/video/200595231
https://player.vimeo.com/video/83766791
http://www.ncca.ie/en/Curriculum_and_Assessment/Parents/Early_Childhood/Aistear_Partnership_guidelines.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Parents/Early_Childhood/Aistear_Partnership_guidelines.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/AISTEAR_NursesVisit_single.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Army-Reservists-visit-Screen.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Dinosaurs-Screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Donkey-Sanctuary-Screen.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Valuing-our-languages.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Our-place.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Do-you-understand-my-culture-and-traditions-.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Boxes-galore-.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/An-open-door-policy.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Showing-empathy.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Paul-s-daily-diary.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/The-newsletter.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-Learning-and-Development-Babies-and-Toddlers-Birth-3-years-Slides-.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-Learning-and-Development-Babies-and-Toddlers-Birth-3-years-Slides-.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-Learning-and-Development-Pre-school-children-3-6-years-Slides.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-Learning-and-Development-Pre-school-children-3-6-years-Slides.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-Learning-and-Development-Babies-and-Toddlers-Birth-3-years-Notes.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-Learning-and-Development-Babies-and-Toddlers-Birth-3-years-Notes.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-Learning-and-Development-Pre-school-children-3-6-years-Notes.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-Learning-and-Development-Pre-school-children-3-6-years-Notes.pdf
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Category and Purpose Resource Title

Resources for Sharing
These include tip sheets for 
parents on how they can support 
their child’s learning and 
development at home.   

Templates
• Sharing personal learning portfolios with parents  
 (Birth-3 years)
• Sharing personal learning portfolios with parents  
 (3-6 years)
• Sharing curriculum updates with parents (Birth-3 years)
• Sharing curriculum updates with parents (3-6 years)

Tip Sheets 
• Play for babies (available in 7 languages)
• Play for toddlers (available in 7 languages)
• Play for young children (available in 7 languages)
• Enjoying books with your baby
• Enjoying books with your toddler
• Suggested list of books to read with toddlers
• Books that promote discussion with young children
• Helping your young child with reading and writing
• Helping your young child with maths
• Using a Treasure Basket with babies
• Learning about measure
• Supporting your child to become bilingual
• Using open-ended resources 
• Appendix 1: Resources for play
• Introducing Irish to pre-school children in 
 English-medium settings

Action Planning Tools
These help practitioners plan 
for changes in a particular 
area of their work in building 
partnerships with parents.

Building Partnerships with Parents: Action Planning 
Template

Gallery
This includes photos from a 
range of early childhood settings 
and offers additional ideas about 
building partnerships with 
parents.

Gallery

http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-personal-learning-portfolios-with-parents-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-personal-learning-portfolios-with-parents-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-personal-learning-portfolios-with-parents-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-personal-learning-portfolios-with-parents-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-curriculum-updates-with-parents-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-curriculum-updates-with-parents-3-6-years-.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Parents/Early_Childhood/Tipsheets/#babies
http://www.ncca.ie/en/Curriculum_and_Assessment/Parents/Early_Childhood/Tipsheets/#babies
http://www.ncca.ie/en/Curriculum_and_Assessment/Parents/Early_Childhood/Tipsheets/#babies
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Baby-Books-tipsheet-draft-6-Final.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Toddler-Books-tipsheet-draft-4.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Toddler-Books-reading-list-draft-3.pdf
http://www.ncca.ie/en/file/aistearsiolta/65-414-Suggested-Picturebook-List-pdf.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Helping-your-young-child-to-read-and-write.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Helping-your-young-child-with-maths.pdf
http://ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Resources-for-Sharing/Treasure-baskets-for-babies-.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Learning-about-measure1.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Supporting-your-child-to-become-bilingual.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Resources-for-Sharing/Open-ended-materials.pdf
http://www.ncca.ie/en/file/aistearsiolta/AppendicesandBibliography_ENG-pdf.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Introducing-Irish-to-pre-school-children-in-English-medium-settings.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Introducing-Irish-to-pre-school-children-in-English-medium-settings.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Action-Planning-Tools/Building-Partnerships-with-Parents-Action-Planning-Template.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Action-Planning-Tools/Building-Partnerships-with-Parents-Action-Planning-Template.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/
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Self-evaluation Tool
Building Partnerships with Parents (Birth-6 years)

Connections to Aistear and Síolta

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating
Guidelines for good practice:  Building 
partnerships between parents 
and practitioners  (pp.6-25) 

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3, 
3: Parents and Families C3.1, 3.2, 3.3  
Research Digests linked to the above Standards

Using the Self-evaluation Tool

This Self-evaluation Tool supports you to reflect on the quality of your 
partnership with parents, either as an individual practitioner or as a 
team.  The term parents refers to the child’s primary caregivers and 
educators. These include the father and mother and/or guardians.

1.  This tool is divided into 6 elements.

• Supporting families to feel welcome, valued and respected 
• Sharing information about the setting and the curriculum 
• Sharing information about children’s learning and development  
 with parents
• Helping parents to support learning and development at home 
• Consulting with parents
• Parents being involved and contributing to the setting

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

Never/Rarely I seldom do this.

Sometimes I do this if and when I remember.
Regularly I try to do this as often as I can.
Almost Always I do this most of the time.

Aistear Siolta Practice Guide: Building Partnerships with Parents

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=31
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=6
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=6
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=6
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=6
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf%23page%3D21
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Make a note of changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie.
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Building Partnerships with Parents (Birth-6 years)

Before working with this pillar, we recommend you work on 
Curriculum Foundations.

Aistear Siolta Practice Guide: Building Partnerships with Parents
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When supporting families to feel welcome, valued and respected, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1 we invite families to visit our setting and we provide information  
to help them decide if this is the right setting for their child.

2
we use settling-in time to get to know parents by making a special 
effort to chat with them regularly and we warmly greet and say 
goodbye every day.

3
we work hard to ensure each child and family has a smooth transition 
into our setting, for example, we ask parents to complete an 
information form to help us get to know them.

4
we invite parents to bring in family photos or objects from home 
and explain the importance of these for their child’s comfort and 
developing sense of identity and belonging.

5
we value and support children’s home cultures, backgrounds 
and languages, for example, we learn important words or songs in 
languages other than that of the setting and we provide books in the 
home languages of the children where possible.

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Practitioners’ names Date

Element 1: Supporting families to feel welcome, valued and respected

Accepting and valuing children’s families and communities is an important aspect of partnership.

DD/MM/YY

Aistear Siolta Practice Guide: Building Partnerships with Parents
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When supporting families to feel welcome, valued and respected, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we invite parents to share information about their culture, 
background and traditions, for example, we consult with families to 
find ways to represent or celebrate their cultures.

7 we actively encourage parents and extended family to become 
involved in the setting in different ways and at a pace that suits them.

8 we use plain English in all our written communication with parents 
and avoid jargon to make information accessible.

9
we work hard to build partnerships with parents who don’t visit the 
setting on a regular basis, for example, we phone, email and text, we 
share information through secure social media, and we invite them to 
special events such as Grandparent or Family Days.

10 we encourage and help parents to attend events in the setting by 
having them at times that suit them.

11
we ensure equipment, materials and displays reflect the diversity 
of families using the setting including family structure, disability, 
Traveller community and new communities.

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Element 1: Supporting families to feel welcome, valued and respected

Aistear Siolta Practice Guide: Building Partnerships with Parents
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When supporting families to feel welcome, valued and respected, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

12 we have welcome signs in English, Irish and other home languages 
of the families in the setting.

13 we make time to listen to parents and we take their concerns and 
views on board.

14
we provide opportunities for parents to meet each other, for example, 
we organise coffee mornings or other social eventst and we introduce 
parents to the parents of their children’s friends.

Element 1: Supporting families to feel welcome, valued and respected

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Aistear Siolta Practice Guide: Building Partnerships with Parents
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Prompts for Reflection
• Think about what is working well in relation to supporting parents to feel welcome, valued and respected.

• Think about the challenges you have experienced in supporting parents to feel welcome, valued and respected.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Element 1: Supporting families to feel welcome, valued and respected

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Aistear Siolta Practice Guide: Building Partnerships with Parents
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Date

When sharing information about the setting and curriculum, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1

we share information about the types of experiences we provide for 
children, why these are important and how we support learning and 
development through these experiences, for example, we organise an 
information session on the curriculum at the start of the year and we 
use wall displays.

2
we make a special effort to communicate with parents who have 
English or Irish as a second language, for example, we use photos 
and encourage parents to help translate materials.

3
we introduce parents to the key people working directly with their 
child on a day-to-day basis and explain if there is a change in staffing 
or in routines for their child.

4 we share information on staff training and qualifications and on 
further training and continuing professional development.

5
we explain adult/child ratios to parents and let them know the 
maximum number and age range of children in their child’s room in 
the setting.

Element 2: Sharing information about the setting and curriculum

Parents are provided with all the information they need to understand the setting and the curriculum.

DD/MM/YY

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Practitioners’ names
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Prompts for Reflection
• Think about what is working well in relation to sharing information with parents about the setting and curriculum.

• Think about the challenges you have experienced in sharing information with parents about the setting and curriculum.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Element 2: Sharing information about the setting and curriculum

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Aistear Siolta Practice Guide: Building Partnerships with Parents
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When sharing information about children's learning and 
development with parents,

Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1
we provide parents with informal opportunities to chat as well as 
formal opportunities to meet a staff member on their own to discuss 
their child.

2
we actively seek information from parents, for example, we find 
out from them what interests their children and we build on these 
interests in the setting.

3
we ask parents about the types of information they want about their 
child’s experiences in our setting and we provide this as much as 
possible.

4
we share examples of children’s experiences with parents when 
they visit the setting, for example, we show photos with captions 
describing what children did and learned and we use lots of these to 
help parents who have English or Irish as an additional language.

5
we send material on children’s experiences home, for example, a 
portfolio showing the child’s experiences over time and we provide a 
mechanism for parent feedback and questions.

Date

Element 3: Sharing information about children's learning and development
 
Parents have opportunities to share information about their child and are regularly given information on their child’s progress, interests, needs, efforts, 
achievements and daily experiences. Information is shared in a variety of ways – verbally, through documentation and electronically such as email, text, 
and digital photos. Where possible, the key person shares information with the parent.

DD/MM/YY

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Practitioners’ names
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When sharing information about children's learning and 
development with parents,

Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6 we use a notice-board to let parents know what children do and learn 
during the day.

7
we use parent-practitioner diaries that travel to and from home 
to support babies and toddlers, and young children with additional 
needs.

8 we use text messages to remind parents of special events.

9
we translate information for parents who have English or Irish as an 
additional language with help, where appropriate, from parents/staff 
who speak the families’ home languages.

10
we make special efforts to work with and support parents in 
situations that may make it difficult for them to participate in their 
children’s learning and development as much as they would like.

11
we are honest with parents and let them know, in person, about 
potential issues of concern as early as possible and in a sensitive and 
confidential manner.

Element 3: Sharing information about children's learning and development

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Aistear Siolta Practice Guide: Building Partnerships with Parents
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When sharing information about children's learning and 
development with parents,

Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

12
we present a compilation of some of the child’s experiences to 
parents when moving on from their room or setting, for example, in a 
portfolio.

Element 3: Sharing information about children's learning and development

Prompts for Reflection
• Think about what is working well in relation to sharing information with parents about their children’s learning and development.

• Think about the challenges you have experienced in sharing information with parents about their children’s learning and development.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Aistear Siolta Practice Guide: Building Partnerships with Parents
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When helping parents to support learning and development at home, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1 we organise information sessions on topics such as play, early maths, 
enjoying books, being physically active.

2 we share leaflets, tip sheets, DVDs and other resources with parents.

3 we provide information in the home languages of parents where 
possible, for example, the NCCA play tip sheets.

4 we lend picture books and CDs of songs and nursery rhymes to 
parents.

5 we invite parents to spend time in the setting so they can join in and 
learn about what their children do.

Date

Element 4: Helping parents to support learning and development at home

Staff are responsive and sensitive in providing information and support to parents to help them, in turn, help their children learn and develop at home.

DD/MM/YY

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Practitioners’ names
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When helping parents to support learning and development at home, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we distribute a newsletter regularly to provide information on 
children’s experiences including birthdays, outings, topics being 
explored and ideas to extend learning at home, and addresses of 
useful websites.

7
we work alongside parents to co-operate with outside agencies 
and other professionals to help children reach their potential, for 
example, working with speech and language therapists, public health 
nurses, social workers and so on.

8
we share information on local services and amenities, for example, 
the local City or County Childcare Committee, library, parent support 
programmes, local parks, museums and community events.

Element 4: Helping parents to support learning and development at home

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Aistear Siolta Practice Guide: Building Partnerships with Parents
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Element 4: Helping parents to support learning and development at home

Prompts for Reflection
• Think about what is working well in relation to helping parents support their children’s learning and development at home.

• Think about the challenges you have experienced in helping parents support their children’s learning and development at home.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Aistear Siolta Practice Guide: Building Partnerships with Parents
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Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Date

When consulting with parents, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1
we ask, during enrolment, about their expectations of the setting 
and hopes for their children during their time with us and we check in 
on this during the year.

2 we provide opportunities for them to give informal feedback on 
children’s experiences when we talk to them.

3 we use a parent survey at the end of each academic year inviting 
feedback on children’s experiences and ideas for improvement.

4
we ask parents of children moving to another setting about their 
experience with us and invite them to suggest how our work could be 
improved.

5 we regularly ask for ideas such as places for trips and projects to 
research.

Element 5: Consulting with parents

The views and ideas of parents are gathered and acted upon.

DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Building Partnerships with Parents
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When consulting with parents, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we have a suggestion-box which is especially useful for parents 
who may not have time to stop and chat as they drop or pick up their 
children.

Element 5: Consulting with parents

Prompts for Reflection
• Think about what is working well in relation to consulting with parents.

• Think about the challenges you have experienced in consulting with parents.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

Aistear Siolta Practice Guide: Building Partnerships with Parents
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To encourage parents to be involved and contribute to the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1 we regularly invite parents to share their time with us, for example, to 
accompany us on trips and help with activities in the setting.

2 we invite parents to share experiences, for example, to tell us about 
their job, places they have been, interesting aspects of their culture.

3 we encourage parents to share talents and interests, for example, 
music, gardening, cooking, story-telling, bringing in pets.

Date

Element 6: Parents being involved with and contributing to the setting
 
There are a variety of opportunities for parents to be involved in activities within the setting, taking into account the range of parents’ interests and time 
constraints. Parents are invited to be as involved as they can be, to enrich the learning experiences for children.

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)

DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Building Partnerships with Parents
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Element 6: Parents being involved with and contributing to the setting

Prompts for Reflection
• Think about what is working well in relation to to parental involvement in, and contribution the setting.

• Think about the challenges you have experienced with encouraging parental involvement in, and contribution the setting.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Building Partnerships with Parents (Birth-6 years)
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Action Planning Template
Building Partnerships with Parents (Birth-6 years)

Connections to Aistear and Síolta

Aistear
Themes: Well-being, Identity and Belonging, 
Communicating
Guidelines for good practice:  Building 
partnerships between parents 
and practitioners  (pp.6-25) 

Síolta Standards 
1: Rights of the Child, C1.1, 1.2, 1.3, 3: Parents and 
Families C3.1, 3.2, 3.3  
Research Digest linked to the above Standards

This Action Planning Template is designed to help you in your 
work with parents. You might find the template most useful after 
working with the following materials in the Practice Guide at
aistearsiolta.ie: 

• Self-evaluation Tool, Building Partnerships with Parents 
• Video clips, photos and podcasts in the section,  

Examples and Ideas for Practice 
• Tip sheets in the section, Resources for Sharing. 

To help make your action planning practical for you, 

1. identify one or two changes that you plan to work on. 
2. set a review date. 
3. following review, identify any further changes you want to 

prioritise. 

Using the Action Planning Template

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://www.aistearsiolta.ie
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Action Planning Template :  Building Partnerships with Parents (Birth-6 years)

Age group of children 

Date Action Plan started

Element focused on 

Date for Action Plan
review

Practitioner responsible 
for the Action Plan

Outline the changes you plan to make to 
enhance partnerships with parents. Resources and Supports needed

Date changes made by

Practitioners involved

DD/MM/YY DD/MM/YY

DD/MM/YY
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Action Plan Review:  Building Partnerships with Parents (Birth-6 years)

Date of review Practitioners involved in review

Follow-up action (if needed) Are further resources and supports needed? Date for further review

What changes have you made/are you 
making?

What impact are these changes 
having on children’s and parents’ 
experiences?

What is working well? What are 
the challenges? What will you do 
differently in the future?

DD/MM/YY

DD/MM/YY
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Creating and Using the 
Learning Environment 
Pillar: Overview
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Aistear Siolta Practice Guide: Creating and Using the Learning Environment

The Aistear Síolta Practice Guide is intended 
to help you in your role as curriculum-
developer to build, reflect on and extend 
your curriculum to support babies’, toddlers’ 
and young children’s early learning and 
development. Drawing on the early childhood 
sector’s experiences of using Aistear and 
Síolta, the Practice Guide includes: 

$ Curriculum Foundations and 

$ six interconnected Curriculum Pillars:
1. Building Partnerships with Parents
2. Creating and Using the Learning 

Environment
3. Learning through Play
4. Nurturing and Extending Interactions
5. Planning and Assessing using Aistear’s 

Themes
6. Supporting Transitions.

This document gives an overview of  
the pillar; Creating and Using the Learning 
Environment. This pillar has a range of 
resources to help you develop the learning 
environment in your setting.

Why focus on creating and 
using the learning 
environment?  

Aistear and Síolta highlight the impact 
which the environment, both indoors and 
outdoors, has on what and how children 
learn. A quality learning environment is 
challenging, stimulating, nurturing and ever-
changing as children grow and develop. The 
two frameworks provide ideas and suggestions 
on how to create and use the learning 
environment effectively.

Creating and Using the Learning 
Environment is one of the pillars in the 
Practice Guide. This pillar has a number 
of connections to other pillars including 
Nurturing and Extending Interactions and 
Learning through Play. This short introduction 
reminds us why the learning environment, 
inside and outside, is important and gives 
a brief overview of the set of resources in 
this part of the Practice Guide and provides 
suggestions on how you might use these.

Connections to Aistear and 
Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through play (pp.56-57 and 103-106), 
Learning and developing through interactions 
(p.28, 30, 42)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3
2: Environments, C2.1, 2.2, 2.3, 2.5, 2.6, 2.7
Research Digests linked to the above Standards

Before working with this pillar, we 
recommend you work on Curriculum 
Foundations.

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=21
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Aistear’s principle on the learning 
environment states that, 

The learning environment (inside and 
outside) influences what and how children 
learn. An inviting environment encourages 
and helps children to explore and to 
take advantage of opportunities for fun, 
choice, freedom, adventure, and challenge 
(Principles and themes, 2009, p.12).

Similarly, Síolta’s principle on environments 
acknowledges that, 

The physical environment of the young child 
has a direct impact on her/his well-being, 
learning and development (Síolta Principle, 
2006, p.8).

Standard 2 of Síolta on Environments, encourages 
the development of enriching environments that 
are well-maintained, safe, accessible, available, 
adaptable, developmentally appropriate and offer a 
variety of challenging and stimulating experiences. 
Síolta’s Research Digest on Environments provides 
further information and references.
Organising, an interaction strategy outlined in 
Aistear’s guidelines, Learning and developing 
through interactions (p.28) states, Children 
learn in a well–planned and well-resourced 
environment. The environment represents 
all children in the setting and makes learning 
challenging and fun. Through planning, 
resourcing and evaluating, decisions are 
continually made about equipment, materials and 
people in the environment and the opportunities 
that these afford children. While an overall plan 
for the environment is important, daily changes 
based on children’s interests and ideas should also 
be included. 

Whenever possible, children need to be involved 
in structuring the environment. The strategy 
Structuring the learning environment (Aistear, 
Guidelines for good practice, p.42) identifies six 
areas that need to be considered:

1. Location – where people and things are
2. Boundaries – how areas are separated and  

divided into small child sized spaces
3. Variety - choice of materials and activities  

available
4. Storage – where things are kept and 

displayed
5. Time – the amount of time available for 

activities
6. Mood and atmosphere – inviting, calm,  

homelike, busy. 

Aistear’s guidelines, Learning and developing 
through play (p.57) encourage the provision of 
a variety of resources including those focusing 
on diversity, on literacy and numeracy and on 
supporting children with special educational 
needs, as well as open-ended materials. 

Both frameworks also highlight the importance 
of daily outdoor experiences in all weather types 
to promote children’s learning and development. 
Aistear’s Appendix 1: Resources for play (pp.103-
106) provides ideas on a variety of play props, many 
of which are low-cost, natural and re-cycled. The 
list is not intended to be exhaustive, it just gives 
ideas to get you thinking.
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Using the resources  
in this pillar

As with all the pillars in the Practice Guide, 
there are five categories of resources 
in Creating and Using the Learning 
Environment :

1. Self-evaluation Tools
2. Examples and Ideas for Practice
3. Resources for Sharing
4. Action Planning Tools
5. Gallery.

Each category has resources to support you 
as you reflect on your practice. You might like 

to look at the Self-evaluation Tools first to 
help you identify your strengths in creating 
and using the learning environment as well as 
noting changes you would like to make. There 
are two of these, one for practitioners working 
with children birth-3 years and the other for 
practitioners working with children aged 3-6 
years. After this, you might be interested in 
looking at examples and ideas from other 
practitioners. You will find these in Learning 
Experiences linked to Aistear’s themes, short 
podcasts, photo presentations, video clips and 
practical tip sheets in the sections, Examples 
and Ideas for Practice and Resources for 
Sharing at www.aistearsíolta.ie The Action 
Planning Tools can then help you plan specific 
changes you want to make in your setting. 

Category and Purpose Resource Title

Self-evaluation Tools
These provide prompts to help 
practitioners reflect on their work 
in order to identify successes and 
challenges and to note changes 
they would like to make.

Creating and Using the Learning Environment: Self-
evaluation Tool-  Babies and Toddlers (birth-3 years)
Creating and Using the Learning Environment: Self-
evaluation Tool-  Young Children (3-6 years)

This tool looks at five elements:
1. Indoor physical layout
2. Indoor displays
3. Indoor resources
4. Outdoor physical layout
5. Outdoor resources.

Table 1 : Resources in the Creating and Using the Learning Environment pillar

http://www.aistearsiolta.ie
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Creating-and-Using-the-Learning-Environment-Self-evaluation-Tool-Babies-and-Toddlers-birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Creating-and-Using-the-Learning-Environment-Self-evaluation-Tool-Babies-and-Toddlers-birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Self-evaluation-Tools/Creating-and-Using-the-Learning-Environment-Self-evaluation-Tool-Young-Children-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Self-evaluation-Tools/Creating-and-Using-the-Learning-Environment-Self-evaluation-Tool-Young-Children-3-6-years-.pdf


147

www.aistearsiolta.ie

Aistear Siolta Practice Guide: Creating and Using the Learning Environment

Category and Purpose Resource Title

Examples and Ideas for 
Practice
These materials show examples 
of how different early childhood 
settings developed their learning 
environment.

Podcasts, video clips and photo presentations 
• Learning environments for babies (6-18 months)
• Learning environments for toddlers (12 months-3 years)
• Exploring the treasure basket (6-18 months)
• Creating outdoor environments for babies and toddlers 
               (Birth-3 years)
• Creating challenging outdoor environments for 3-6     
 year olds
• Creating a rich learning environment for 3-5 year olds 
• Rethinking the outdoor learning environment
• Making shapes in the sand
• Making pancakes
• Developing your outdoor space
• The writing table
• The learning environment and an emergent and   
 inquiry-based curriculum (Birth-6 years)

Learning Experiences
• Our place
• Boxes galore!
• Warm day
• Hospital
• Glengarra woods

Resources for Sharing
These materials include tip 
sheets for practitioners on 
different aspects of the learning 
environment.   

Tip Sheets 
• Treasure baskets for babies 
• Appendix 1: Resources for play
• Open ended materials

Action Planning Tools
A template is provided to help 
practitioners plan for changes in 
a particular area of their work in 
creating and using the learning 
environment

Creating and using the learning environment: Action 
planning template

Gallery
Photos from a range of early 
childhood settings offer 
additional ideas about creating 
and using the learning 
environment.

Gallery

https://player.vimeo.com/video/131102731/
https://player.vimeo.com/video/131102734/
https://player.vimeo.com/video/131102730/
https://player.vimeo.com/video/134109918/
https://player.vimeo.com/video/134109919/
https://player.vimeo.com/video/134109919/
https://player.vimeo.com/video/66331366
https://player.vimeo.com/video/71577460
https://player.vimeo.com/video/27530633
https://player.vimeo.com/video/28350368
https://player.vimeo.com/video/149275173
https://player.vimeo.com/video/134217340
https://player.vimeo.com/video/200682914
https://player.vimeo.com/video/200682914
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Our-place.pdf
http://ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Boxes-galore-.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Warm-Day-Screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Trip-to-the-hospital-Screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/AISTEAR_Glengarra_single.pdf
http://ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Resources-for-Sharing/Treasure-baskets-for-babies-.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/AppendicesandBibliography_ENG.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Resources-for-Sharing/Open-ended-materials.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Action-Planning-Tools/Creating-and-using-the-learning-environment-Action-planning-template.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Action-Planning-Tools/Creating-and-using-the-learning-environment-Action-planning-template.pdf
http://ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/
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Self-evaluation Tool
Creating and Using the Learning Environment (Birth-3 years)

Connections to Aistear and Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through play (pp.56-57 and 103-106), 
Learning and developing through interactions 
(p.28, 30, 42)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3, 
2: Environments, C2.1, 2.2, 2.3, 2.5, 2.6, 2.7 
Research Digest linked to the above Standards

Using the Self-evaluation Tool

This Self-evaluation Tool will help you to reflect on the learning 
environment, indoor and outdoor, that you provide as an individual 
practitioner or as a team.

1.  This tool is divided into 5 elements.

• Indoor physical layout
• Indoor displays
• Indoor resources
• Outdoor physical layout
• Outdoor resources

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

No evidence This element is not present.

Some evidence This element is evident to a small extent.
Significant evidence This element is largely present but there are 

areas where work is needed.
Comprehensive evidence This element is fully evident.

Aistear Siolta Practice Guide: Creating and Using the Learning Environment

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=21
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=13
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Make a note of changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie.
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Creating and Using the Learning Environment (Birth-3 years)

Before working with this pillar, we recommend you work on 
Curriculum Foundations.
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Our indoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1 is divided into labelled play areas such as building area, messy play 
area, cosy area, construction area, pretend play area.

2 has areas with similar activities beside each other, for example, the 
messy play area near the sink.

3 incorporates babies’ and toddlers’ current interests.

4
has enough space to enable young children to move around 
comfortably and move materials, for example, moving trucks from the 
pretend area to the sand area.

5 the room layout enables young children to play alone, with an adult, 
or in pairs or small groups.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)

Date

Element 1: Indoor physical layout

A nurturing yet challenging and stimulating environment helps young children to grow and develop. This environment needs structure and flexibility, and 
should be beautiful and interesting with lots of natural and open-ended materials. Spaces are provided for young children to play alone and with small groups 
of friends. There are opportunities for them to express themselves, to move, to explore and think, to be creative and to progress in their learning.

DD/MM/YYPractitioners’ names
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Our indoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

6
has cosy spaces where young children can relax on their own or with a 
key person with comfortable seating, for example, to bottle feed, read 
stories or provide comfort.

7 has a hidey-hole or space where toddlers think they can’t be seen.

8 has mirrors at child height and accessible handheld mirrors.

9 has toys, equipment and materials (natural where possible) accessible 
to all young children including those with disabilities.

10 has safe spaces for babies to roll, crawl and walk with non-slip mats.

11 has rails, grab-bars and sturdy furniture which babies can safely pull 
up on.

Element 1: Indoor physical layout

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Element 1: Indoor physical layout

Our indoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

12 has slides, tunnels, boxes, steps and ramps for climbing up, through, 
over and into.

13 has walls painted in a neutral colour with no murals or strong colours.

14 is well-lit with as much natural light as possible and has a variety of 
indoor lighting – dimmers, lamps and fairy lights.

15 has good ventilation, for example, windows that can open and fans or 
air conditioning for hot weather.

16 limits background noise.

17 has floor coverings in a variety of surfaces such as cosy and smooth.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Element 1: Indoor physical layout

Our indoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

18 has soft furnishings like rugs, cushions and table cloths and contains 
plants and fresh flowers.

19 has sleep rooms with observation panels, monitors, soft lighting and 
storage for mats and bedding.

20 has appropriately equipped nappy-changing areas.

21 has low level windows so young children can look out.

22 has storage space with a name and photo for each baby's and toddler's 
belongings. 

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Element 1: Indoor physical layout

Prompts for Reflection
• Think about what is working well in relation to providing a quality indoor physical layout for young children.

• Think about the challenges you have experienced in providing this indoor physical layout for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Our indoor displays include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1
photos of babies’ and toddlers’ families and others who have special 
significance for them, and pets displayed low on a wall, on ‘cubes’ or in 
albums.

2
paintings, drawings and photos of young children at play displayed 
where they can see them. These are dated, named and updated 
regularly.

3 an information area for parents.

4

documentation noticeboards or display areas which show:

• learning experiences
• babies’ and toddlers’ backgrounds, cultures and languages
• the local community

5 labelled materials, storage and facilities such as toilets, using pictures 
and words.

Date

Element 2: Indoor displays

Displays reflect all babies' and toddlers' backgrounds, communities, cultures and languages including Irish, making a connection between home and the 
setting. Displays include photos from home and of children’s experiences in the setting showing that these experiences are valued and enabling young children 
to revisit them. Wall displays, group and individual learning journals, and learning stories help to create conversations and share information between 
children, practitioners and parents.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)

DD/MM/YYPractitioners’ names
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Element 2: Indoor displays

Prompts for Reflection
• Think about what is working well in relation to providing quality indoor displays for young children.

• Think about the challenges you have experienced in providing quality indoor displays for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Our indoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1
a variety of equipment, toys and other items using as much natural 
material as possible to support different types of play – creative, 
language, physical and pretend.

2 equipment and materials that reflect diversity including ability, 
gender, ethnicity and family structure.

3 equipment to promote the Irish language, culture and heritage for 
example, CDs and traditional musical instruments.

4 equipment and materials that support young children with special 
educational needs including physical, sensory and learning needs.

5
real life items such as cups, plates, teapots, spoons, saucepans, dust-
pans and brushes, telephones, steering wheels, hard-hats and props 
such as bags, shawls and shoes for young children to use.

Date

Element 3: Indoor resources

Exploring and playing with a variety of materials and resources helps young children to make choices about what interests them. These opportunities help 
them to develop their competence and confidence as learners. These resources should be made from natural materials where possible, limiting the use of 
plastic. Open-ended materials which can be used in different ways and for different purposes encourage young children to explore and to think.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)

DD/MM/YYPractitioners’ names
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Our indoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

6 labelled storage for equipment and resources in a variety of 
textures, for example, baskets, tins for young children to access.

7
treasure baskets with items in a variety of textures such as 
toothbrushes, bath ducks, a soft ball, hair comb, pine cones, pastry 
brush.

8
a variety of paper, card, crayons, chalk, chalk boards, paints, easels, 
chubby pencils, paper, magazines and puppets to support babies' and 
toddlers' emerging literacy.

9
a variety of clocks, wooden, magnetic and sandpaper numbers, blocks 
of different sizes, soft balls and boxes to stack, sort, empty and refill to 
support babies’ and toddlers’ emerging numeracy.

10
a large selection of suitable books for young children, including 
nursery rhyme, pop-up, lift the flap, sturdy books that are accessible 
on low shelves, in baskets or boxes.

11 instruments, CDs, wind-chimes and shakers for exploring sound and 
music.

Element 3: Indoor resources

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Our indoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

12 stable and slow-moving trolleys and push-along cars to support 
babies as they learn to walk.

13 push-and-pull wheeled toys such as handheld cars and tractors, 
trailers and trucks for transporting objects.

14 natural materials such as sand, water, paint, play-dough and gloop 
with accessories such as jugs, bowls, measuring spoons.

15
open-ended materials such as tubes, CDs, fabrics, switches, Velcro, 
padlocks, stones, corks and shells in a variety of textures such as 
rough, smooth, soft and hard.

16 materials and equipment that are well maintained and safe.

Element 3: Indoor resources

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)

Aistear Siolta Practice Guide: Creating and Using the Learning Environment



160

Element 3: Indoor resources

Prompts for Reflection
• Think about what is working well in relation to providing quality indoor resources for young children.

• Think about the challenges you have experienced in providing quality indoor resources for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Our outdoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1 is used by babies and toddlers and practitioners daily.

2 enables toddlers to play alone, in pairs and in small groups or with 
practitioners.

3 has easy access from the indoor playroom as well as from the nappy 
changing areas and toilets.

4 has a tap or other source of water nearby.

Date

Element 4: Outdoor physical layout

Being outside gives young children opportunities to connect with nature and to experience the seasons. The outdoors can enable young children to build on a 
big scale, to take part in and enjoy big physical movements like running and climbing, to be messier and noisier while also providing spaces to be quiet, to look 
at books and to just observe what is going on around them. While it is helpful to have some interest areas, it is also important that young children can create 
their own play spaces and invent their own play.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)

DD/MM/YYPractitioners’ names
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Our outdoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

5 has adequate storage for outside resources.

6 provides protection from the weather such as an awning or cover to 
provide shade in summer and shelter in winter.

7
is divided into interest areas, for example, messy area, area for 
wheeled toys, for climbing, building, planting, digging, with places to 
hide, to be quiet, to paint, to pretend and facilitates the movement of 
materials from one area to another.

8 has a safe space where babies can sit on rugs or mats and watch 
other children.

9 provides a variety of surfaces, including grass and has an open space 
for toddlers to run.

Element 4: Outdoor physical layout

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Element 4: Outdoor physical layout

Prompts for Reflection
• Think about what is working well in relation to the outdoor physical layout for young children.

• Think about the challenges you have experienced in developing outdoor physical layouts for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)

Aistear Siolta Practice Guide: Creating and Using the Learning Environment



164

Our outdoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1
suitable outdoor clothes for babies, toddlers and practitioners, such 
as wellies, waterproof coats, pull-ups, hats, scarves, gloves, sun hats 
with suitable storage for these.

2
a variety and sufficient amount of equipment, materials and toys 
(natural materials predominantly and limiting the use of plastic) to 
support different types of play such as pretend, creative, language and 
physical.

3 equipment and materials that reflect diversity including ability, 
gender, ethnic diversity and family structure.

4 equipment and materials that support young children with special 
educational needs including physical, sensory and learning needs.

5 tunnels and boxes so toddlers can climb and crawl in and out, as well 
as tricycles for pedalling and bicycles without pedals for balance.

Date

Element 5: Outdoor resources

Nature is a great resource outdoors and it changes every day. Young children need opportunities to engage with nature – to have first-hand experience  of sun, 
wind and rain, and playing with grass and soil. At the same time, materials used indoors can also be used outdoors. These resources should provide challenge 
for young children and support their developing skills, dispositions, values and attitudes, and knowledge and understanding.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)

DD/MM/YYPractitioners’ names
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Our outdoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

6 a variety of open-ended natural materials such as water, paint, 
blocks, stones as well as sand and soil for digging and planting.

7 wind-chimes, shakers and other materials to explore sound and 
music.

8 a texture wall or herb garden or space where young children can use 
their senses to explore.

9
materials and items such as jugs, buckets, rulers, scales and mark-
making equipment and books to support emerging numeracy and 
literacy skills.

10 safety mirrors at the level of young children.

11 a space where adults and young children can sit comfortably to read a 
book or observe.

Element 5: Outdoor resources

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Our outdoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

12 materials and equipment that are well-maintained and safe.

Element 5: Outdoor resources

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Element 5: Outdoor resources

Prompts for Reflection
• Think about what is working well in relation to providing quality outdoor resources for young children.

• Think about the challenges you have experienced in providing quality outdoor resources for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (Birth-3 years)
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Self-evaluation Tool
Creating and Using the Learning Environment (3-6 years)

Connections to Aistear and Síolta

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through play (pp.56-57 and 103-106), 
Learning and developing through interactions 
(p.28, 30, 42)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3, 2: 
Environments, C2.1, 2.2, 2.3, 2.5, 2.6, 2.7 
Research Digests linked to the above Standards

Using the Self-evaluation Tool

This Self-evaluation Tool will help you to reflect on the learning 
environment, indoor and outdoor, that you provide as an individual 
practitioner or as a team.

1.  This tool is divided into 5 elements.

• Indoor physical layout
• Indoor displays
• Indoor resources
• Outdoor physical layout
• Outdoor resources

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

No evidence This element is not present.

Some evidence This element is evident to a small extent.
Significant evidence This element is largely present but there are 

areas where work is needed.
Comprehensive evidence This statement is fully evident.

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=21
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=13
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Make a note of changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie.
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Creating and Using the Learning Environment (3-6 years)

Before working with this pillar, we recommend you work on 
Curriculum Foundations.
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Our indoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1
is divided into play areas including pretend, construction, messy, 
quiet, library, mark-making/writing. These are labelled using pictures 
and words.

2 has areas with similar activities beside each other, for example, the 
messy play area near the sink and the reading area in a quiet space.

3 incorporates young children’s current interests.

4
has enough space to enable young children to move around 
comfortably and move materials, for example, moving trucks from the 
pretend area to the sand area.

5 has a room layout that enables young children to play alone, with an 
adult, or in pairs or small groups.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)

Date

Element 1: Indoor physical layout

The learning environment is a place where children need to feel welcome and secure. This environment needs both structure and flexibility, and should 
be beautiful and interesting with lots of natural and open-ended materials. Spaces are provided for children to play alone and with small groups of friends. 
Children can easily see what resources are available for their play. The environment is interesting for children and provides opportunities for them to move, to 
explore and think, to be creative and to progress in their learning. 

DD/MM/YYPractitioners’ names
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Our indoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

6
has cosy spaces with comfortable seating where young children can 
relax on their own or with a key person, for example, to read stories or 
provide comfort.

7 has mirrors at child height and accessible handheld mirrors.

8 has toys, equipment and materials (natural where possible) accessible 
to all young children including those with disabilities.

9 has walls painted in a neutral colour with no murals or strong colours.

10 is well-lit with as much natural light as possible and has a variety of 
indoor lighting – dimmers, lamps and fairy lights.

11 has good ventilation, for example, windows that can open and fans or 
air conditioning for hot weather.

Element 1: Indoor physical layout

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Element 1: Indoor physical layout

Our indoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

12 limits background noise.

13 has floor coverings in a variety of surfaces such as cosy and smooth.

14 has a child-level sink.

15 has easy access to the outdoors so that children can choose to be 
inside or outside.

16 has soft furnishings like rugs, cushions and table cloths and contains 
plants and fresh flowers.

17 has storage space with a name and photo for each young child's 
belongings. 

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Element 1: Indoor physical layout

Prompts for Reflection
• Think about what is working well in relation to providing a quality indoor physical layout for young children.

• Think about the challenges you have experienced in providing this indoor physical layout for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Our indoor displays include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1
photos of young children's families and others who have special 
significance for them, including pets, displayed low on a wall or in 
albums.

2
paintings, drawings and photos of young children at play displayed 
where they can see them. These are dated, named and updated 
regularly.

3 an information area for parents.

4

documentation noticeboards or display areas which show:

• children’s art, constructions, photos and learning experiences 
• young children’s backgrounds, cultures and languages 
• the local community.

5 labelled materials, storage and facilities such as toilets, using pictures 
and words.

Date

Element 2: Indoor displays

Displays reflect all young children’s backgrounds, communities, cultures and languages including Irish, making a connection between home and the setting. 
Displays include photos from home and of children’s experiences in the setting, showing that these experiences are valued and enabling young children to 
revisit them. Wall displays, group and individual learning journals, and learning stories help to create conversations and share information between children, 
practitioners and parents.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)

DD/MM/YYPractitioners’ names
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Element 2: Indoor displays

Prompts for Reflection
• Think about what is working well in relation to providing quality indoor displays for young children.

• Think about the challenges you have experienced in providing quality indoor displays for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Our indoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1
a variety of equipment, toys and other items using as much natural 
and open-ended material as possible to support different types of 
play – creative, language, physical and pretend.

2 equipment and materials that reflect diversity including ability, 
gender, ethnicity and family structure.

3 equipment to promote the Irish language, culture and heritage, for 
example, CDs and traditional musical instruments.

4 equipment and materials that support young children with special 
educational needs including physical, sensory and learning needs.

5
real items such as pots, pans, cups, plates, teapots, cutlery and 
utensils, dust-pans and brushes, telephones, steering wheels, hard-
hats and props such as bags, shawls and shoes for young children to 
use.

Date

Element 3: Indoor resources

Exploring and playing with a variety of materials and resources helps young children to make choices about what interests them. These opportunities help them to 
develop their competence and confidence as learners. Resources should be made from natural materials where possible, limiting the use of plastic. Open-ended 
materials which can be used in different ways and for different purposes encourage young children to be creative and imaginative, and to explore and think.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Our indoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

6
a range of play props for different topics, for example, the mart, the 
hairdresser, the travel agent, the café, the North Pole, the hospital and 
the supermarket.

7
labelled storage for equipment and resources in a variety of 
textures, for example, baskets, tins and wooden boxes so that children 
can independently find, use and return them.

8

a variety of literacy items such as 
     • paper, cardboard, pencils, chalk, crayons, paint, notebooks, 
        magazines, newspapers, leaflets
     • wooden, magnetic and sandpaper letters
     • a large selection of suitable books for young children, including 
        nursery rhyme, pop-up, lift-the-flap and factual books related to 
        children’s interests and current topics
     • children’s own created story books
     • puppets, story sacks and other props to bring stories to life.

9

a variety of numeracy items such as
     • weighing scales, measuring tapes, rulers, calculators, jugs, clocks
     • wooden, magnetic and sandpaper numbers
     • blocks of different sizes and a variety of boxes
     • items to count, sort, pair, stack, order in a variety of colours,   
        shapes, sizes and textures
     • stories with maths related ideas. 

10 instruments, CDs, wind-chimes and shakers for exploring sound and 
music.

Element 3: Indoor resources

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Our indoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

11 natural materials such as sand, water, paint, play-dough and gloop 
with accessories such as jugs, bowls and measuring spoons.

12
open-ended materials such as tubes, CDs, fabrics, switches, Velcro, 
padlocks, stones, corks and shells in a variety of textures such as 
rough, smooth, soft and hard.

13 a variety of materials to make indoor dens and hide-outs such as 
fabric, sticks, pegs and cardboard boxes.

14 opportunities for young children to use technology including digital 
cameras and computers.

15 a wide selection of materials and experiences to ensure challenge 
and progression in learning.

16 materials and equipment that are well-maintained and safe.

Element 3: Indoor resources

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Element 3: Indoor resources

Prompts for Reflection
• Think about what is working well in relation to providing quality indoor resources for young children.

• Think about the challenges you have experienced in providing quality indoor resources for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Our outdoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1 is used by young children and practitioners daily.

2 enables young children to play alone, in pairs and in small groups 
or with practitioners.

3 has easy access from the indoor playroom and to toilets.

4 has a tap or other source of water nearby.

Date

Element 4: Outdoor physical layout

Being outside gives young children opportunities to connect with nature and to experience the seasons. The outdoors can enable young children to build on a 
big scale, to take part in and enjoy big physical movements like running and climbing, to be messier and noisier while also providing spaces to be quiet, to look 
at books and to just observe what is going on around them. While it is helpful to have some interest areas, it is also important that young children can create 
their own play spaces and invent their own play.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)

DD/MM/YYPractitioners’ names
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Our outdoor learning environment No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

5 has adequate storage for outside resources.

6 ensures equipment, toys and resources are accessible so children can 
independently find, use and return them. 

7 provides protection from the weather such as an awning or cover to 
provide shade in summer and shelter in winter.

8
is divided into interest areas, for example, messy area, area for 
wheeled toys, for climbing, building, planting, digging, with places to 
hide, to be quiet, to paint, to pretend and facilitates the movement of 
materials from one area to another.

9 provides a variety of surfaces including grass and has an open space 
for young children to run. 

Element 4: Outdoor physical layout

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Element 4: Outdoor physical layout

Prompts for Reflection
• Think about what is working well in relation to providing a quality outdoor physical layout for young children.

• Think about the challenges you have experienced in providing this outdoor physical layout for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Our outdoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

1
suitable outdoor clothes for young children and practitioners such as 
wellies, waterproof coats, pull-ups, hats, scarves, gloves and sun hats 
with suitable storage for these.

2
a variety and sufficient amount of equipment, materials and toys 
(natural materials predominantly and limiting the use of plastic) to 
support different types of play such as pretend, creative, language and 
physical.

3 equipment and materials that reflect diversity including ability, 
gender, ethnic diversity and family structure.

4 equipment and materials that support young children with special 
educational needs including physical, sensory and learning needs.

5 tricycles for pedalling and bicycles without pedals for balance.

Date

Element 5: Outdoor resources

Nature is a great resource outdoors and it changes every day. Young children need opportunities to engage with nature – to have first-hand experience of sun, 
wind and rain, and playing with grass and soil. At the same time, materials used indoors can also be used outdoors. These resources should provide challenge 
for young children and support their developing skills, dispositions, values and attitudes, and knowledge and understanding.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)

DD/MM/YYPractitioners’ names
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Our outdoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

6 a variety of materials to make dens such as fabric, sticks, pegs and 
cardboard boxes.

7 a variety of open-ended natural materials such as water, paint, 
blocks, stones as well as sand and soil for digging and planting.

8 wind-chimes, shakers and other materials to explore sound and 
music.

9 a texture wall or herb garden or space where young children can use 
their senses to explore.

10

a variety of literacy items such as 
     • paper, pencils, chalk, blackboards, cardboard, paint, crayons 
     • wooden, magnetic and sandpaper letters
     • magazines, picture books, books about trees, plants, growing 
        vegetables, birds and animals
     • props to bring stories to life.

11

a variety of numeracy items such as
     • piping, jugs, measuring tapes, rulers, clocks
     • wooden, magnetic and sandpaper numbers
     • different sized blocks and a variety of boxes
     • items to sort, count, pair, stack and order in different colours,     
        shapes, sizes and textures. 

Element 5: Outdoor resources

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Our outdoor resources include No  
evidence

Some
evidence

Significant 
evidence

Compre-
hensive 

evidence
Notes / Examples

12 safety mirrors at the level of young children.

13 a space where adults and young children can sit comfortably to read a 
book or observe.

14 equipment and materials that provide challenge and progression in 
learning.

15 materials and equipment that are well-maintained and safe.

Element 5: Outdoor resources

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Element 5: Outdoor resources

Prompts for Reflection
• Think about what is working well in relation to providing quality outdoor resources for young children.

• Think about the challenges you have experienced in providing quality outdoor resources for young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Creating and Using the Learning Environment (3-6 years)
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Action Planning Template
Creating and Using the Learning Environment (Birth-6 years)

Connections to Aistear and Síolta

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through play (pp.56-57 and 103-106), 
Learning and developing through interactions 
(p.28, 30, 42)

Síolta Standards 
1: Rights of the Child, C1.1, 1.2, 1.3, 
2: Environments, C2.1, 2.2, 2.3, 2.5, 2.6, 2.7 
Research Digest linked to the above Standards

This Action Planning Template is designed to help you to create 
and use learning environments to support children’s learning 
and development. You might find the template most useful after 
working with the following materials in the Practice Guide at
aistearsiolta.ie: 

• Self-evaluation Tools, Creating and Using the Learning 
Environment – Babies and Toddlers (birth-3 years); Creating 
and Using the Learning Environment – Young Children (3-6 
years)

• Video clips, photos and podcasts in the section,  
Examples and Ideas for Practice 

• Tip sheets in the section, Resources for Sharing. 

To help make your action planning practical for you, 

1. identify one or two changes that you plan to work on. 
2. set a review date. 
3. following review, identify any further changes you want to 

prioritise. 

Using the Action Planning Template

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://www.aistearsiolta.ie
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Action Planning Template :  Creating and Using the Learning Environment (Birth-6 years)

Age group of children 

Date Action Plan started

Element focused on 

Date for Action Plan
review

Practitioner responsible 
for the Action Plan

Outline the changes you plan to make to create and use the 
learning environment to support children’s learning and 
development. Resources and Supports needed

Date changes made by

Practitioners involved

DD/MM/YY DD/MM/YY

DD/MM/YY
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Action Plan Review:  Creating and Using the Learning Environment (Birth-6 years)

Date of review Practitioners involved in review

Follow-up action (if needed) Are further resources and supports needed? Date for further review

What changes have you made/are you 
making?

What impact are these changes 
having on children’s experiences?

What is working well? What are 
the challenges? What will you do 
differently in the future?

DD/MM/YY

DD/MM/YY
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The Aistear Síolta Practice Guide is intended 
to help you in your role as curriculum-
developer to build, reflect on and extend 
your curriculum to support babies’, toddlers’ 
and young children’s early learning and 
development. Drawing on the early childhood 
sector’s experiences of using Aistear and 
Síolta, the Practice Guide includes: 

$ Curriculum Foundations and 

$ six interconnected Curriculum Pillars:
1. Building Partnerships with Parents
2. Creating and Using the Learning 

Environment
3. Learning through Play
4. Nurturing and Extending Interactions
5. Planning and Assessing using Aistear’s 

Themes
6. Supporting Transitions.

This document gives an overview of the pillar, 
Learning through Play. This pillar has a range 
of resources to help you support and enable 
children to learn through play in your setting.

Why focus on learning 
through play?  

Aistear and Síolta highlight the important 
role of play in children’s lives and provide 
ideas and suggestions to support learning and 
development through play. Time, resources 
and support from practitioners all help 
children to maximise their fun in, and their 
learning and development through play. 

Learning through Play is one of the pillars 
in the Aistear Síolta Practice Guide. It has 
connections to the other pillars, Building 
Partnership with Parents, Creating and 
Using the Learning Environment, Nurturing 
and Extending Interactions, Planning 
and Assessing using Aistear’s Themes, 
and Supporting Transitions. This short 
introduction reminds us why learning through 
play is important, gives a brief overview of 
the set of resources in this part of the Practice 
Guide and provides suggestions on how you 
might use these. 

Connections to Aistear and 
Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through play (pp.52-70)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3
6: Play, C6.1, 6.2, 6.3, 6.4, 6.5 6.6, 6.7
Research Digests linked to the above Standards

Before working with this pillar, we 
recommend you work on Curriculum 
Foundations.

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=51
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Aistear‘s principle on play and hands-on 
experiences says,

Much of children’s early learning and 
development takes place through play and 
hands-on experiences. Through these, 
children explore social, physical and 
imaginary worlds. These experiences help 
them to manage their feelings, develop 
as thinkers and language users, develop 
socially, be creative and imaginative and 
lay the foundations for becoming effective 
communicators and learners 
(Principles and themes, 2009, p.11). 

Similarly, Síolta’s principle on play 
acknowledges that,
Play is an important medium through which 
the child interacts with, explores and makes 
sense of the world around her/him. These 
interactions with, for example, other children, 
adults, materials, events and ideas are key 
to the child’s well-being, development and 
learning. Play is a source of joy and fulfilment 

for the child. It provides an important context 
and opportunity to enhance and optimise 
quality early childhood experiences. As such, 
play will be a primary focus in quality early 
childhood settings (2006, p.9).

Standard 6 of Síolta, Play, highlights the 
importance of each child having ample time 
to engage in freely available and accessible, 
developmentally appropriate and well-
resourced opportunities for exploration, 
creativity and ‘meaning making’ in the 
company of other children, with participating 
and supportive adults, and alone. Aistear’s 
guidelines, Learning and developing through 
play (pp.54- 70) provide information on  play 
including its characteristics as shown in Table 
1 below. 

The guidelines also highlight the adult’s key 
role in planning, supporting and reviewing 
play as well as in organising for, and resourcing 
play. A list of resources for different types of 
play is included in Appendix 1 (pp.103-106).

Characteristic Description

Active Children use their bodies and minds in their play. They interact with the environment, 
with materials and with other people.

Adventerous and risky Play helps children to explore the unknown. The pretend element offers a safety net that 
encourages children to take risks.

Communicative Children share information and knowledge through their play. Their communication can 
be verbal or non-verbal, simple or complex.

Enjoyable Play is fun and exciting and involves a sense of humour.

Involved Children become deeply absorbed and focused in their play, concentrating and thinking 
about what they are doing.

Meaningful
Children play about what they have seen and heard, and what they know. Play helps them 
to build and extend their knowledge, understanding and skills in a way that makes sense 
to them.

Sociable and interactive Children play alongside or with others. Sometimes they also like and need to play alone.

Symbolic
Children imagine and pretend when they are playing. They try out ideas, feelings and 
roles. They re-enact the past and rehearse the future. This can involve them ‘reading’ 
and ‘writing’ long before they develop these skills.

Therapeutic Play helps children to express and work through emotions and experiences.

Voluntary
Children choose to play. Their play is spontaneous. They shape it as they go, changing the 
characters, events, objects and locations.

Table 1 : Characteristics of play

http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/AppendicesandBibliography_ENG.pdf
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Using the resources  
in this pillar

As with all the pillars in the Practice Guide, 
there are five categories of resources in 
Learning through Play :

1. Self-evaluation Tools
2. Examples and Ideas for Practice
3. Resources for Sharing
4. Action Planning Tools
5. Gallery.

Each category has resources to help you reflect 
on your practice. You might like to look at the 
Self-evaluation Tools first to help identify your 
strengths in supporting children’s learning 
and development through play as well as noting 
changes you would like to make. 
There are two of these tools:

• one for practitioners working with 
children birth-3 years 

• one for practitioners working with 
children aged 3-6 years. 

After this, you might be interested in looking at 
examples and ideas from other practitioners. 
You will find these in Learning Experiences 
linked to Aistear’s themes, short podcasts, 

photo presentations, video clips and practical 
tip sheets in the sections, Examples and Ideas 
for Practice and Resources for Sharing at 
www.aistearsiolta.ie The Action Planning 
Tools can then help you plan specific changes 
you want to make in your setting. Finally, a 
Gallery of captioned photos from a variety of 
early childhood settings, offers additional ideas 
about supporting learning through play. Table 
2 below provides an overview of all resources 
available in this pillar. 

Category and Purpose Resource Title

Self-evaluation Tools
These provide prompts to help 
practitioners reflect on their work 
in order to identify successes and 
challenges and to note changes 
they would like to make.

Learning through Play: Self-evaluation Tool - Babies and 
Toddlers(birth-3 years)

Learning through Play: Self-evaluation Tool - Young 
Children (3-6 years)

This tool looks at three elements:
1. The importance of play
2. The practitioner’s role in supporting learning and 

development through play 
3. Time and resources for play and playful activity.

Table 2 : Resources in the Learning through Play  pillar

http://www.aistearsiolta.ie
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Creating-and-Using-the-Learning-Environment-Self-evaluation-Tool-Babies-and-Toddlers-birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Creating-and-Using-the-Learning-Environment-Self-evaluation-Tool-Babies-and-Toddlers-birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Self-evaluation-Tools/Creating-and-Using-the-Learning-Environment-Self-evaluation-Tool-Young-Children-3-6-years-.pdf
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Category and Purpose Resource Title

Examples and Ideas for 
Practice
These materials show examples 
of how different early childhood 
settings support learning through 
play.

Podcasts and Photo Presentations
• Learning environments for babies
• Learning environments for toddlers
• Creating outdoor environments for babies and toddlers
• Creating challenging outdoor environments for 3-6 

year olds
• Playful routines and engaging interactions 
               (Birth-3 years)
• Planning a play-based, emergent curriculum: 

Gingerbread Man (2-3 years)
• Planning a play-based, emergent curriculum: Old 

MacDonald (1-2 years)
• The links between play, learning and development 

(3-6 years)
• Making the most of play and learning (3-6 years)
• Types of play including physical play (3-6 years)
• Creative and language play (3-6 years)
• Pretend play and games with rules (3-6 years)
• Supporting children’s holistic development through 

play (3-5 years) 
• Pedagogical interactions to support oral language 

and early literacy development in play (3-6 years)
• Supporting early mathematical abilities in play (3-6 years)
• Using play in pre-school settings to think and talk 

about measure (3-6 years) 
• Using books in pre-school settings to think and talk 

about measure (3-6 years)
• Supporting language development in the pre-school 

year  (3-6 years)
• Reviewing and adapting the daily routine (3-6 years)
• Supporting emergent literacy and numeracy: Making 

shapes and symbols (3-6 years)
• Supporting emergent literacy: The writing table (3-6 years)
• Enriching play with the language of mathematics
• Supporting emergent literacy and numeracy
• Making adequate time for play
• Supporting progression in play 
• Learning high quality mathematics through high 

quality play
• Play and an emergent and inquiry-based curriculum  
 (Birth-6 years)

https://player.vimeo.com/video/131102731/
https://player.vimeo.com/video/131102734/
https://player.vimeo.com/video/134109918/
https://player.vimeo.com/video/134109919/
https://player.vimeo.com/video/134109919/
https://player.vimeo.com/video/132809097/
https://player.vimeo.com/video/132809097/
https://player.vimeo.com/video/134111906/
https://player.vimeo.com/video/134111906/
https://player.vimeo.com/video/134111905/
https://player.vimeo.com/video/134111905/
https://player.vimeo.com/video/52969235
https://player.vimeo.com/video/52969235
https://player.vimeo.com/video/52969782
https://player.vimeo.com/video/52969349?title=0&byline=0&portrait=0'))
https://player.vimeo.com/video/52969450?title=0&byline=0&portrait=0'));
http://player.vimeo.com/video/52969606?title=0&byline=0&portrait=0'));
http://player.vimeo.com/video/61106963?title=0&byline=0&portrait=0'));
http://player.vimeo.com/video/61106963?title=0&byline=0&portrait=0'));
https://player.vimeo.com/video/52970405
https://player.vimeo.com/video/52970405
https://player.vimeo.com/video/52970326
http://player.vimeo.com/video/83766792?title=0&byline=0&portrait=0'));
http://player.vimeo.com/video/83766792?title=0&byline=0&portrait=0'));
https://player.vimeo.com/video/83766791
https://player.vimeo.com/video/83766791
http://player.vimeo.com/video/60322521?title=0&byline=0&portrait=0'));
http://player.vimeo.com/video/60322521?title=0&byline=0&portrait=0'));
https://vimeo.com/105961148/
https://player.vimeo.com/video/134085596/
https://player.vimeo.com/video/134085596/
https://player.vimeo.com/video/134217340
https://player.vimeo.com/video/149631732/
https://player.vimeo.com/video/151312013
https://player.vimeo.com/video/151312004
https://player.vimeo.com/video/151312010
https://player.vimeo.com/video/149621821/
https://player.vimeo.com/video/149621821/
https://player.vimeo.com/video/200682779
https://player.vimeo.com/video/200682779
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Category and Purpose Resource Title

Examples and Ideas for 
Practice
These materials show examples 
of how different early childhood 
settings support learning through 
play.

Video Clips (Birth-3 years)
• Story-time Toddlers
• Ice-cream car
• The treasure basket 
• Pretend play: Toddlers’ spatial awareness
• Pretend play: Toddlers dressing the dollies
• Pretend play: Toddlers’ tea-time
• Reading Old MacDonald
• Nursery rhymes 

Video Clips (3-6 years)
• Making pancakes
• Making shapes in the sand
• Choosing to write during free-play
• Solving a problem
• Literacy and numeracy in the café
• Counting cheese
• My favourite things
• Me and my body
• Peer mentoring 
• Exploding interest in numbers
• Mr Potato Head
• Walking the plank
• Playing with octons
• Washing the bike
• Dressing the baby
• Story-time pre-schoolers
• Walking on stilts
• Learning about sinking and floating
• Nurturing dispositions

Learning Experiences (Birth-3 years)
• Learning Experiences for babies, toddlers and young 

children from Aistear’s guidelines 

Learning Experiences (3-6 years)
• Personal books
• Warm Day
• Hospital
• Glengarra Wood
• Shadows
• The nurse’s visit

http://player.vimeo.com/video/48597126?title=0&byline=0&portrait=0'));
https://player.vimeo.com/video/48299061
https://player.vimeo.com/video/131102730/
https://player.vimeo.com/video/134111907/
https://player.vimeo.com/video/134605126
https://player.vimeo.com/video/134724775
http://player.vimeo.com/video/48300187?title=0&byline=0&portrait=0'));
http://player.vimeo.com/video/48299060?title=0&byline=0&portrait=0
https://player.vimeo.com/video/28350368
https://player.vimeo.com/video/27530633
https://player.vimeo.com/video/28402229
https://player.vimeo.com/video/40648344
https://player.vimeo.com/video/99622297
https://player.vimeo.com/video/114673992/
https://player.vimeo.com/video/40648159/
https://player.vimeo.com/video/40648063
https://player.vimeo.com/video/40648019
https://player.vimeo.com/video/99622298
http://player.vimeo.com/video/40648297?title=0&byline=0&portrait=0'));
https://player.vimeo.com/video/99622294
http://player.vimeo.com/video/40648234?title=0&byline=0&portrait=0
http://player.vimeo.com/video/67240301?title=0&byline=0&portrait=0
http://player.vimeo.com/video/40648282?title=0&byline=0&portrait=0
https://player.vimeo.com/video/28664554?title=0&byline=0&portrait=0
http://player.vimeo.com/video/40648103?title=0&byline=0&portrait=0
http://player.vimeo.com/video/28404971?title=0&byline=0&portrait=0
https://vimeo.com/ncca/review/71561725/bcab2830c5
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Guidelines_ENG.pdf#page=60
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Guidelines_ENG.pdf#page=60
http://www.ncca.ie/en/file/early/Aistear-LE-Personal-books-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Warm-Day-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Trip-to-the-hospital-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/AISTEAR_Glengarra_single.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Shadows-screen.pdf
http://ncca.ie/en/file/aistearsiolta/AISTEAR_NursesVisit_single.pdf
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Category and Purpose Resource Title

Examples and Ideas for 
Practice
These materials show examples 
of how different early childhood 
settings support learning through 
play.

Learning Experiences (3-6 years)
• Babies
• Posting letters
• Trains
• Hen
• Ice
• Feeding birds
• Fire, fire
• Reindeer visit
• Sun flowers
• Dinosaurs 

Resources for Sharing
These materials include tip 
sheets for practitioners on 
different aspects of learning 
through play.

Tip Sheets 
• Appendix 1: Resources for play
• Play for babies (available in 7 languages)
• Play for toddlers (available in 7 languages)
• Play for young children (available in 7 languages)
• Enjoying books with your baby
• Enjoying books with your toddler
• Suggested list of books to read with toddlers
• Books that promote discussion with young children
• Using a Treasure Basket with babies
• Learning about measure (3-6 years)
• Caregiving routines (Birth-3 years)
• Enhancing language (Birth-3 years) 
• Enhancing language (3-6 years)
• Open-ended materials
• Fundamental movement skills (3-6 years)

Action Planning Tools
A template is provided to help 
practitioners plan for changes in 
a particular area of their work in 
supporting learning through play.

Learning through play: Action planning template

Gallery
Photos from a range of early 
childhood settings offer 
additional ideas about supporting 
learning through play.

Gallery

Aistear Siolta Practice Guide: Learning Through Play

http://ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/AISTEAR_Babies_single.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Posting-Letters-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/AISTEAR_Trains_single.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Mother-Hen-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Ice-Story-screen.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Feeding-the-birds-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Fire-Fire-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Reindeer-screen.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Sunflowers-screen.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Dinosaurs-screen.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Guidelines_ENG.pdf#page=103
http://www.ncca.ie/en/Curriculum_and_Assessment/Parents/Early_Childhood/Tipsheets/
http://www.ncca.ie/en/Curriculum_and_Assessment/Parents/Early_Childhood/Tipsheets/
http://www.ncca.ie/en/Curriculum_and_Assessment/Parents/Early_Childhood/Tipsheets/
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Baby-Books-tipsheet-draft-6-Final.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Toddler-Books-tipsheet-draft-4.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Toddler-Books-reading-list-draft-3.pdf
http://nccastorage.blob.core.windows.net/action/doc/pdf/65-414-Suggested-Picturebook-List.pdf
http://www.ncca.ie/en/Practice-Guide/Building-Partnerships-With-Parents/Resources-for-Sharing/Using%20a%20Treasure%20Basket%20with%20babies.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Maths-Tipsheet-Draft-4.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-quality-interactions-during-care-giving-routines-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Enhancing-language-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Enhancing-language-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Resources-for-Sharing/Open-ended-materials.pdf
http://www.ncca.ie/en/Practice-Guide/Play/Resources-for-Sharing/Fundemental-movement-skills-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Play/Learning-Through-Play-Action-Planning-Template.pdf
http://ncca.ie/en/Practice-Guide/Play/


197

Self-evaluation Tool
Learning Through Play (Birth-3 years)

Connections to Aistear and Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through play (pp.52-70)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3, 
6: Play, C6.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 
Research Digest linked to the above Standards

Using the Self-evaluation Tool

This Self-evaluation Tool supports you, as an individual practitioner 
or as a team, to reflect on how you provide for learning through play. 
Some aspects of provision for play are covered in the pillars, Creating 
and Using the Learning Environment and Nurturing and Extending 
Interactions.

1.  This tool has 3 elements.

• The importance of play for children aged birth-3 years 
• The practitioner’s role in supporting learning and 
 development through play
• Time and resources for play and playful activity

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

Never/rarely I seldom do this.

Sometimes I do this if and when I remember.
Regularly I try to do this as often as I can.
Almost always I do this most of the time.

Aistear Siolta Practice Guide: Learning Through Play

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=52
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=51
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=13
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Note changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Learning Through Play (Birth-3 years)

Before working with this pillar, we recommend you work
with Curriculum Foundations.

Aistear Siolta Practice Guide: Learning Through Play
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We show the importance of play for babies and toddlers when Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

1 we plan experiences based on our knowledge and understanding of 
the children we work with.

2
we ensure it reflects children’s age and stage of development. For 
example, in a room with 1 to 2.5 year olds, the play opportunities and 
experiences are differentiated to suit each individual child’s age and 
stage of development.

3
we reflect children’s competencies and interests. For example, if a 
baby or toddler shows an interest in an object or activity, we encourage 
them to explore it further and provide opportunities and the support 
necessary to do so.

4

we provide daily opportunities for children to experience a range of 
types of play like creative, physical (including messy and sensory), 
language, pretend, and games with rules (for example Peek-a-Boo) to 
support their holistic development as set out in aims and learning 
goals of Aistear’s themes.

Self-evaluation Tool :  Learning Through Play (Birth-3 years)

Date

Element 1: The importance of play for children aged birth-3 years

Play is essential for babies and toddlers. They love to play, and while they are playing indoors and outdoors they are learning and developing important skills, 
knowledge and dispositions. As babies and toddlers interact with people and resources, they learn about themselves, others and the world around them. 
Through play, they encounter and solve problems, discover new ideas and master new skills. For older babies and toddlers pretend play is especially important. 
As they begin to imitate actions and events, babies and toddlers gain greater understanding of how the world works. Play also lays important foundations for 
later literacy, numeracy and abstract thought. Practitioners nurture learning and development through play by providing opportunities for babies and toddlers 
to explore, to be creative and competent, and to be appropriately challenged.

DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Learning Through Play
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We show the importance of play for babies and toddlers when Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

5
we support the development of dispositions such as curiosity, 
perseverance, independence and resilience. For example, we 
encourage babies and toddlers to stick at something a little longer by 
saying, I know you can reach the ball, you’re nearly there.

6
we ensure there are opportunities to develop skills and knowledge, 
for example, self-feeding, balancing, mark-making, identifying things 
and naming them, imitating and predicting.

7 we keep group sizes small (4-6) so children can learn from each other 
and to enable us to support play effectively.

8
we recognise that babies and toddlers may need lots of  repetition 
and practice to support mastery and we support this kind of play. For 
example when a baby repeatedly drops an object for the adult to pick 
up, we respond. 

9
we enable toddlers to assess, take risks and be challenged, for 
example, will you try another step or can you get the ball into that 
basket on the floor?

11
we facilitate children who find it difficult to play by playing with 
them, being sensitive to their needs and providing appropriate play 
resources and support. 

Element 1: The importance of play for children aged birth-3 years

Self-evaluation Tool :  Learning Through Play (Birth-3 years)

Aistear Siolta Practice Guide: Learning Through Play
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Element 1: The importance of play for children aged birth-3 years

Prompts for Reflection
• Think about what is working well in relation to providing for play for children aged birth-3 years.

• Think about the challenges you have experienced in relation to providing for play for children aged birth-3 years.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Learning Through Play (Birth-3 years)

Aistear Siolta Practice Guide: Learning Through Play
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

1
we ensure there are enough adults in the room to support good 
quality play experiences for all children. This may sometimes mean 
having more adults than required per the minimum standards in the 
Pre-school Regulations (2006).

2
we ensure babies and toddlers have opportunities to play alone, with 
adults, with small groups of peers and with children of different 
ages including siblings.

3 we provide a secure base from which babies and toddlers can play and 
explore, indoors and outdoors.

4 we encourage play experiences that are challenging, inclusive, safe 
and enjoyable.

5
we introduce babies and toddlers to play gradually during the 
settling-in period, ensuring we know their likes and dislikes and 
giving them time to get to know themselves, other children, the 
environment and us. 

Date

Element 2: The practitioner’s role in supporting learning and development through play

The practitioner’s role is especially important in the early years when babies and younger toddlers depend a lot on the adults around them. They need adults 
to provide them with suitable and enjoyable experiences, to play with them, to chat with them and to encourage them to gradually take on more challenging 
tasks. This role changes as toddlers get older and they start to play more with their peers. Practitioners play a key role in supporting babies’ and toddlers’ right 
to play and in ensuring they learn and develop through play. The practitioner is playful, enjoys being with children and is sensitive to their needs, feelings and 
interests. He/she follows their lead, talks with them, supports dispositions like curiosity and creativity, and provides ideas and resources to extend and deepen 
experiences. The practitioner also observes and assesses babies’ and toddlers’ play, in order to see what learning is taking place and to plan the next steps. In 
this way, the practitioner has a central role in supporting progression in children’s learning and development through play.

Self-evaluation Tool :  Learning Through Play (Birth-3 years)

DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Learning Through Play
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

6
we plan for, resource, support and review play indoors and 
outdoors, ensuring we support children’s holistic development 
based on assessment information and the aims and learning goals 
of Aistear’s themes.

7
we focus on the process of play. For example, as babies and toddlers 
are painting, we consider what they are learning about colour and 
texture rather than focusing on the completion of a picture.

8
we join babies’ and toddlers’ play, following their lead. We facilitate 
and extend children’s learning by prompting, questioning, and 
thinking out loud with them as they play without taking over.  

9

we observe and document important points which we see happening 
in play using notes, photographs and video clips and use these to help 
children identify their own dispositions, skills and knowledge and 
to help them see themselves as competent. For example, a toddler is 
using a shape-sorter, we watch to see if support is needed. When he/
she succeeds, we comment, well done on matching the shapes.

10 we build on babies’ and toddlers’ interests that are observed 
during play. 

11
we encourage children to resolve conflicts themselves and we offer 
support and conflict resolution strategies. We are close-at-hand and 
help reduce conflict and model positive interactions and problem-
solving strategies.

12

we talk with and tune in to babies and toddlers in a playful way, 
for example:
• creating moments of connection and empathy, ensuring each 

child feels seen, heard and valued
• showing emotions such as surprise, shock, happiness,  

and sadness
• reacting to them using whispers, coos and laughter. 

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (Birth-3 years)
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

13
we play one-to-one with babies and toddlers, enjoying games with 
rules such as Peek-a-boo, touching their tummies, toes and noses, and 
playing ‘anticipation’ games such as knee-bouncing, and finding and 
losing things. 

14

we support babies’ and toddlers’ language development by
• reading and telling stories, using open-ended comments  

and questions, sometimes using props and puppets
• helping babies and toddlers play pretend scenarios that  

arise in stories, for example, let’s pretend you’re a dog 
• saying rhymes
• introducing new vocabulary in play
• playing naming games.

15
we sing lots of songs and rhymes to enable babies and toddlers 
to explore music, rhythm and words. We play games with musical 
instruments and other items that make sounds, to help develop 
listening skills.

16

we help babies and toddlers to name and understand emotions 
through play, for example, by using puppets, talking about 
pictures and experiences, reading books and telling stories that 
capture emotions, using lots of expressive language, gestures 
and facial expressions.

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (Birth-3 years)
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

17

we support babies' and toddlers' early literacy by 
• reading and telling stories, including introducing and  

using new words. 
• providing mark-making opportunities indoors and outdoors 
• adding literacy-based materials such as paper, crayons, books 

and posters to play areas, for example, adding a book about 
transport to the car area or having a notebook and chubby pen in 
the home corner.

• labelling play areas with words and pictures.
• modelling literacy practices – writing notes, pointing out words 

in different places.

18

we support babies' and toddlers' early numeracy by
• providing mark-making opportunities indoors and outdoors, 

for toddlers to use a stick to make shapes in the mud or to make 
patterns in suds. 

• incorporating opportunities for babies and toddler to match, 
compare, sort and to explore concepts like size, weight, shape 
and length.

• using mathematical language, for example, using numbers and 
introducing terms like heavier, longer, widest, first and last.

• adding numeracy-based materials to play areas, such as clocks, 
phones, measuring tapes, measuring spoons and jugs, variety of 
types of numbers—wooden, sandpaper, different shapes.

• modelling numeracy practices – checking the time, counting 
things, comparing the size of things.

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (Birth-3 years)
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When considering the practitioner’s role in supporting 
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

19

we introduce props to encourage pretend play to help babies and 
toddlers imitate and learn about people and the world around them. 
For example using familiar props like kitchen equipment to feed teddy 
or using open-ended materials such as blocks, blankets and boxes 
to make a train. We play with babies and toddlers modelling pretend 
roles, naming what is happening, introducing new vocabulary and 
extending learning and we recognise what babies and toddlers are 
doing, for example, I see you’re cooking in the kitchen.

20
we incorporate lots of opportunities for physical play to develop large 
and fine motor skills – roll, crawl, walk, dance, run, climb and play on 
the floor as well as supporting children to explore using their hands – 
handling and picking up things. 

21
we ensure babies and toddlers have opportunities to hold and 
manipulate objects, and to take part in sensory and creative play 
involving mouthing, smelling, tasting, touching, painting.

22
we introduce babies and toddlers to other people and places in the 
setting and community, like the local pond, playground, nature walk, 
fire station. 

23
we provide challenge to support progression in learning and 
development. For example, we create opportunities for climbing 
increased heights, extend art activities through adding new materials, 
and provide slightly heavier/bigger blocks for building.  

24
we ensure all children can access all types of play, for example, we 
are aware of gender stereotyping and avoid references to boys’ toys or 
girls’ areas.

25
we prompt babies and toddlers to reflect so they can create new 
meaning from their experiences. We talk about what they did, what 
happened and why that happened.

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (Birth-3 years)
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

26 we interpret what we see and hear, and discuss this with toddlers 
and their parents, and with colleagues. 

27 we use information from play to inform our curriculum planning.

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (Birth-3 years)
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Element 2: The practitioner’s role in supporting learning and development through play

Prompts for Reflection
• Think about what is working well in relation to your role in supporting learning and development through play.

• Think about the challenges you have experienced in supporting learning and development through play.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Learning Through Play (Birth-3 years)
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When providing time and resources for play and playful activity, Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

1

we ensure transition times such as arrival and departure, and care-
giving routines such as toileting, rest-times and transitions from 
one part of the day to the next, are playful by slowing things down, 
playing games and having fun together. Feeding and meal times are 
also playful. 

2

we ensure that the daily routine has sufficient time for play when 
babies and toddlers can freely engage and get deeply involved in play, 
indoors and outdoors.
• Babies and toddlers in part-time daycare have at least one session 

of an hour to an hour-and-a-half each day for freely chosen play. 
A significant amount of time is spent outdoors also.

• Babies and toddlers in full daycare have at least two sessions of 
an hour to an hour-and-a-half each day for freely chosen play. A 
significant proportion of time is spent outdoors at play also.

3
we ensure babies and toddlers have time to  play alone, with other 
children and with practitioners, as they choose and for extended 
periods.

4
we ensure there are numerous opportunities during the day for 
babies and toddlers to explore at their own pace, following their own 
interests, indoors and outdoors.   

5
we support all children by reflecting their home cultures, 
backgrounds and languages in the setting, for example, we have 
familiar images and items from home including dress-up props and 
utensils.     

Date

Element 3: Time and resources for play and playful activity

Providing ample time and a wide variety of resources including open-ended resources for play and playful activity is important for babies and toddlers. They 
need on-going support, time and loving care from practitioners, older children and more capable peers to learn to play together and to support their learning 
and development. The practitioner creates relaxed daily routines, allowing babies and toddlers to settle into, enjoy and wallow in their play. There is plenty of 
time to fully explore resources and to share their delight with other children and supportive practitioners. 

Self-evaluation Tool :  Learning Through Play (Birth-3 years)

DD/MM/YYPractitioners’ names
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When providing time and resources for play and playful activity, Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

6 we provide a range of props and resources to support creative play 
indoors and outdoors.  

7 we provide a range of props and resources to support games with 
rules indoors and outdoors.  

8 we provide a range of props and resources to support language play 
indoors and outdoors.  

9 we provide a range of props and resources to support physical play 
which includes messy and sensory play indoors and outdoors. 

10 we provide a range of props and resources to support pretend play 
indoors and outdoors.  

11 we ensure children have a sense of privacy in order to play, while we 
observe unobtrusively. 

Element 3: Time and resources for play and playful activity

Self-evaluation Tool :  Learning Through Play (Birth-3 years)

Aistear Siolta Practice Guide: Learning Through Play



211

When providing time and resources for play and playful activity, Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

12
we ensure babies and toddlers can choose resources including open-
ended materials to explore and we encourage them to use these in 
their own way.

13
we include a range of resources to support literacy and numeracy in 
play, for example, paint, crayons, paper of different sizes and colours, 
measuring jugs and different types of books. 

14 we enable toddlers to use resources by encouraging them to find  
and use things in the environment.

15
we review the environment on an on-going basis to ensure we adapt it 
to provide challenge to support progression as babies and toddlers 
master skills and concepts. For example, we introduce more challenge 
in the outdoor environment like steeper ramps.  

Element 3: Time and resources for play and playful activity

Self-evaluation Tool :  Learning Through Play (Birth-3 years)
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Element 3: Time and resources for play and playful activity

Prompts for Reflection
• Think about what is working well in relation to providing time and resources for play and playful activity.

• Think about the challenges you have experienced in providing time and resources for play and playful activity.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Learning Through Play (Birth-3 years)
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Self-evaluation Tool
Learning Through Play (3-6 years)

Connections to Aistear and Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through play (pp.52-70)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3, 
6: Play, C6.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 
Research Digest linked to the above Standards

Using the Self-evaluation Tool

This Self-evaluation Tool supports you, as an individual practitioner 
or as a team, to reflect on how you provide for learning through play. 
Some aspects of provision for play are covered in the pillars, Creating 
and Using the Learning Environment and Nurturing and Extending 
Interactions.

1.  This tool has 3 elements.

• The importance of play for children aged 3-6 years 
• The practitioner’s role in supporting learning and 
 development through play
• Time and resources for play and playful activity

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

Never/rarely I seldom do this.

Sometimes I do this if and when I remember.
Regularly I try to do this as often as I can.
Almost always I do this most of the time.

Aistear Siolta Practice Guide: Learning Through Play
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Note changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Learning Through Play (3-6 years)

Before working with this pillar, we recommend you work with 
Curriculum Foundations.

Aistear Siolta Practice Guide: Learning Through Play
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We show the importance of play for young children when Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

1 we plan experiences based on our knowledge and understanding of 
the children we work with.

2
we ensure it reflects children’s age and stage of development. For 
example, in a room with 3-5 year olds, the play opportunities and 
experiences are differentiated to suit each individual child’s age and 
stage of development.

3
we reflect children’s competencies and interests. We recognise that 
young children’s play can involve complex concepts, for example, 
space travel, anthropology, geology, birth, agriculture, construction.

4

we provide daily opportunities for children to experience a range 
of types of play like creative, games with rules, language, physical 
(including messy and sensory) and pretend play to support their 
holistic development as set out in aims and learning goals of 
Aistear’s themes.

Self-evaluation Tool :  Learning Through Play (3-6 years)

Date

Element 1: The importance of play for children aged 3-6 years 

Play is essential for young children. They love to play, and while they are playing, indoors and outdoors, they are learning and developing important skills, 
knowledge and dispositions. As children interact with people and resources, they learn about themselves, others and the world around them. Through play, 
they encounter and solve problems and discover new ideas and master new skills. Pretend play is increasingly important at this stage as children imitate 
actions  and events and gain greater understanding of how the world works. Play also lays important foundations for literacy, numeracy and abstract thought. 
Practitioners nurture learning and development through play by providing opportunities for young children to explore, to be creative and competent, and to be 
appropriately challenged.

DD/MM/YYPractitioners’ names
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We show the importance of play for young children when Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

5
we support the development of dispositions such as curiosity, 
perseverance, independence and resilience, for example, by saying, 
give it a few more minutes or would you prefer to try doing it 
yourself? 

6
we incorporate opportunities to develop skills and knowledge, for 
example, investigating ‘change’, representing ideas using symbols, 
predicting, making healthy choices.

7 we keep group sizes small (4-6) so children can learn from each other 
and to enable us to support play effectively.

8 we offer play opportunities, led by children, for repetition and 
practice to support mastery. 

9 we suggest playful challenges that may engage children, for example, 
can you build a cylindrical tower with the cardboard cups?  

10 we enable young children to assess and take risks and be challenged, 
for example, by providing opportunities to use a real hammer.

11
we facilitate children who find it difficult to play by playing with 
them, being sensitive to their needs and providing appropriate play 
resources and supports. 

Element 1: The importance of play for children aged 3-6 years

Self-evaluation Tool :  Learning Through Play (3-6 years)
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Element 1: The importance of play for children aged 3-6 years

Prompts for Reflection
• Think about what is working well in relation to providing for play for children aged 3-6 years.

• Think about the challenges you have experienced in relation to providing for play for children aged 3-6 years.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Learning Through Play (3-6 years)
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We show the importance of play for young children when Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

5
we support the development of dispositions such as curiosity, 
perseverance, independence and resilience, for example, by saying, 
give it a few more minutes or would you prefer to try doing it 
yourself? 

6
we incorporate opportunities to develop skills and knowledge, for 
example, investigating ‘change’, representing ideas using symbols, 
predicting, making healthy choices.

7 we keep group sizes small (4-6) so children can learn from each other 
and to enable us to support play effectively.

8 we offer play opportunities, led by children, for repetition and 
practice to support mastery. 

9 we suggest playful challenges that may engage children, for example, 
can you build a cylindrical tower with the cardboard cups?  

10 we enable young children to assess and take risks and be challenged, 
for example, by providing opportunities to use a real hammer.

11
we facilitate children who find it difficult to play by playing with 
them, being sensitive to their needs and providing appropriate play 
resources and supports. 

Element 1: The importance of play for children aged 3-6 years

Self-evaluation Tool :  Learning Through Play (3-6 years)
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Element 1: The importance of play for children aged 3-6 years

Prompts for Reflection
• Think about what is working well in relation to providing for play for children aged 3-6 years.

• Think about the challenges you have experienced in relation to providing for play for children aged 3-6 years.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Learning Through Play (3-6 years)
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

12
we introduce children to other people and places in the setting and in 
the community, like children and staff in other rooms or arranging a 
visit to the local park, vet, post office.

13
we build on children’s interests that are observed during play by 
looking at books, the internet, introducing new props, inviting a guest 
to visit.

14
we play games with musical instruments and other items that make 
sounds, to help develop listening skills. We dance and sing lots of 
songs and rhymes so children can explore music, rhythm and sounds.

15

we support language development by
• reading and telling stories and encouraging  

children to tell their stories
• reconstructing stories using photos and props  

so children can extend understanding
• having conversations that include open-ended  

comments and questions
• playing language games
• introducing new vocabulary 
• saying rhymes 
• using puppets 
• playing naming games. 

16
we help young children to understand and name emotions through 
play, for example, by using puppets, talking about pictures and 
experiences, reading books and telling stories that capture emotions.

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (3-6 years)
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

17

we support early literacy in play by 
• providing mark-making opportunities indoors and outdoors 
• adding literacy-based materials such as paper, pens, markers, 

books and posters to play areas, for example, to support children 
in designing buildings in the construction area or making  
menus for the café or road signs for the motorway in the  
small-world play area

• labelling play areas
• encouraging children to make their own books
• modelling literacy practices – writing notes, pointing out  

words in different places.

18

we support early numeracy in play by
• incorporating opportunities for children to match, compare, 

sort, count, sequence and to explore concepts like size, weight, 
height, shape, length and capacity.

• using mathematical language, for example, as children compare 
the size of blocks while building a fort. 

• adding numeracy-based materials to play areas, such as 
clocks, variety of types of numbers—wooden, sandpaper, shapes, 
patterns, money, phones, measuring tapes and rulers, calendars, 
for example, to support children in measuring ingredients to bake 
bread for the bakery or checking the time for the next train or 
keying in the correct numbers on the phone to ring the doctor. 

• modelling numeracy practices – checking the time, counting 
things, weighing ingredients or extending a pattern. 

19 we encourage pretend play by adding props to enable young children 
to imitate and learn about people and the world around them.

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (3-6 years)
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

20

we take on and model roles in play so we can help children connect 
and develop their play scenarios. For example, in the restaurant ask 
for menus, choose food, enquire about ingredients, ask for the bill 
and leave a tip. We use these opportunities to contribute ideas, extend 
children’s knowledge of roles and introduce new vocabulary.

21
we ensure children have lots opportunities for physical play 
(including sensory and messy play) and creative play with 
materials such as sand, water, paint, playdough, clay.

22
we incorporate lots of opportunities to develop large and fine motor 
skills – running, climbing, swinging as well as using hands to handle 
and pick up things and to learn to hold crayons/chunky pencils. 

23
we encourage children to play lots of games with rules, table top and 
board games but also games with rules they devise themselves, for 
example, you must knock before you come in to the home-area. 

24

we provide challenge to support progression in learning and 
development, for example, providing opportunities to build more 
sophisticated ramps, extending art activities through different-sized 
brushes and materials, or providing resources to build more complex 
3D structures.  

25
we ensure all children can access all types of play and we address 
gender stereotyping when we see it, for example, when someone says 
boys can’t be nurses or girls can’t be pilots.

26
we prompt children to reflect on their play so they can create new 
meaning from their experiences. We talk about what they did, what 
happened and why that happened.

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (3-6 years)
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When considering the practitioner’s role in supporting  
learning and development through play,

Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

27
we interpret what we see and hear in young children’s play, ask 
them about it, and share the details of this with them, their parents 
and colleagues.

28 we use information from play to inform our curriculum planning.

Element 2: The practitioner’s role in supporting learning and development through play

Self-evaluation Tool :  Learning Through Play (3-6 years)
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Element 2: The practitioner’s role in supporting learning and development through play

Prompts for Reflection
• Think about what is working well in relation to your role in supporting learning and development through play.

• Think about the challenges you have experienced in supporting learning and development through play.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Learning Through Play (3-6 years)
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When providing time and resources for play and playful activity, Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

1

we ensure transition times such as arrival and departure, and 
caregiving routines such as toileting, rest-times and transitions from 
one part of the day to the next, are playful by slowing things down, 
playing games and having fun together. Feeding and meal times are 
also playful. 

2

we ensure that the daily routine has sufficient time for play when 
young children can freely engage and get deeply involved in play, 
indoors and outdoors.
• Children in sessional/part-time daycare have at least one session 

of an hour to an hour-and-a-half for freely chosen play each day.  
A significant proportion of time is spent outdoors at play also.

• Children in full daycare have at least two sessions of an hour to 
an hour-and-a-half for freely chosen play each day.  A significant 
proportion of time is spent outdoors at play also.

3
we ensure young children have time to  play alone, with other 
children and with practitioners, as they choose and for extended 
periods.

4
we ensure there are numerous opportunities during the day for 
children to explore at their own pace, following their own interests, 
indoors and outdoors.   

5
we support all children by reflecting their home cultures, 
backgrounds and languages in the setting, for example, we have 
familiar images and items from home including dress-up props and 
utensils.     

Date

Element 3: Time and resources for play and playful activity

Providing ample time and a wide variety of resources including open-ended materials for play and playful activity is important for young children. They need 
on-going support, time and loving care from practitioners, older children and more capable peers to learn to play together and to support their learning and 
development. The practitioner creates relaxed daily routines, allowing young children to settle-in, enjoy and wallow in play. There is plenty of time to fully 
explore resources and share their delight with other children and supportive practitioners. 

Self-evaluation Tool :  Learning Through Play (3-6 years)

DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Learning Through Play



226

When providing time and resources for play and playful activity, Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

6 we provide a range of props and resources to support creative play 
indoors and outdoors.  

7 we provide a range of props and resources to support games with 
rules indoors and outdoors.  

8 we provide a range of props and resources to support language play 
indoors and outdoors.  

9 we provide a range of props and resources to support physical play 
which includes messy and sensory play indoors and outdoors. 

10 we provide a range of props and resources to support pretend play 
indoors and outdoors.  

11
we ensure children have a sense of privacy in order to play, while we 
observe unobtrusively. Materials to make dens and hidey holes are 
freely available. 

Element 3: Time and resources for play and playful activity

Self-evaluation Tool :  Learning Through Play (3-6 years)
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When providing time and resources for play and playful activity, Never/
rarely Sometimes Regularly Almost 

always Notes / Examples

12
we ensure young children can choose resources including open-
ended materials like blocks, boxes, art materials to explore and be 
creative, and we encourage them to use these in their own way.

13
we include a range of resources to support literacy and numeracy 
in play, for example, pencils, crayons, paper of different sizes and 
colours, recipe books, telephones, scanners, play money, measuring 
jugs, tape measures, clipboards, books and magazines. 

14 we enable children to find, use and return resources in the 
environment for their play.

15

we review the environment on an on-going basis to ensure we adapt 
it to provide on-going challenge to ensure progression as children 
master skills and concepts. For example, we provide resources to 
encourage the creation of intricate patterns or introduce a new prop 
for pretend play like a travel brochure and a suitcase.   

Element 3: Time and resources for play and playful activity

Self-evaluation Tool :  Learning Through Play (3-6 years)
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Element 3: Time and resources for play and playful activity

Prompts for Reflection
• Think about what is working well in relation to providing time and resources for play and playful activity.

• Think about the challenges you have experienced in providing time and resources for play and playful activity.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Learning Through Play (3-6 years)

Aistear Siolta Practice Guide: Learning Through Play



229

Action Planning Template
Learning through Play (Birth-6 years)

Connections to Aistear and Síolta

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through play (pp.53-70) 

Síolta Standards 
1: Rights of the Child, C1.1, 1.2, 1.3
6: Play, C6.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7 
Research Digests linked to the above Standards

This Action Planning Template is designed to help you support 
children’s learning through play. You might find the template most 
useful after working with the following materials in the Practice 
Guide at aistearsiolta.ie: 

• Self-evaluation Tools, Learning through Play – Babies and 
Toddlers (birth-3 years); Learning through Play - Young 
Children (3-6 years) 

• Video clips, photos and podcasts in the section,  
Examples and Ideas for Practice 

• Tip sheets in the section, Resources for Sharing. 

To help make your action planning practical for you, 

1. identify one or two changes that you plan to work on. 
2. set a review date. 
3. following review, identify any further changes you want to 

prioritise. 

Using the Action Planning Template

Aistear Siolta Practice Guide: Learning Through Play

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://www.ncca.ie/en/Practice-guide/S-olta/6-Play.pdf
http://ncca.ie/en/Practice-Guide/S-olta/Play-Research-digests-linked-to-the-above-standards.pdf
http://www.aistearsiolta.ie
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Action Planning Template :  Learning through Play (Birth-6 years)

Age group of children 

Date Action Plan started

Element focused on 

Date for Action Plan
review

Practitioner responsible 
for the Action Plan

Outline the changes you plan to make to enhance your work in 
supporting children’s learning through play. Resources and Supports needed

Date changes made by

Practitioners involved

DD/MM/YY DD/MM/YY

DD/MM/YY

Aistear Siolta Practice Guide: Learning Through Play
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Action Planning Template :  Learning through Play (Birth-6 years)

Date of review Practitioners involved in review

Follow-up action (if needed) Are further resources and supports needed? Date for further review

What changes have you made/are you 
making?

What impact are these changes 
having on children’s experiences?

What is working well? What are 
the challenges? What will you do 
differently in the future?

DD/MM/YY

DD/MM/YY

Aistear Siolta Practice Guide: Learning Through Play
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www.aistearsiolta.ie

Aistear Siolta Practice Guide: Nurturing and Extending Interactions

The Aistear Síolta Practice Guide is intended 
to help you in your role as curriculum-
developer to build, reflect on and extend 
your curriculum to support babies’, toddlers’ 
and young children’s early learning and 
development. Drawing on the early childhood 
sector’s experiences of using Aistear and 
Síolta, the Practice Guide includes: 

$ Curriculum Foundations and 

$ six interconnected Curriculum Pillars:
1. Building Partnerships with Parents
2. Creating and Using the Learning 

Environment
3. Learning through Play
4. Nurturing and Extending Interactions
5. Planning and Assessing using Aistear’s 

Themes
6. Supporting Transitions.

This document gives an overview of  
the pillar; Nurturing and Extending  
Interactions. This pillar has a range of 
resources to help you enhance your interactions 
with children in your setting.

Why focus on nurturing and 
extending interactions? 

Aistear and Síolta highlight the importance 
of interactions in children’s learning and 
development in early childhood. The two 
frameworks provide ideas and suggestions on 
how to nurture and extend interactions to build 
quality relationships. Practitioners play an 
important role in building these relationships 
through consistent quality interactions. Babies, 
toddlers and young children need a secure 
attachment to at least one of the adults in their 
setting. This relationship provides comfort, 
reassurance and security. Interactions that are 
respectful and consistent increase the child’s 
confidence and competence to respect, explore, 
develop and learn. Peer interactions also play 
an important role in children’s learning and 
development. 

Nurturing and Extending Interactions 
is one of the pillars in the Aistear Síolta 
Practice Guide. This pillar has a number of 
connections to other pillars including Building 
Partnerships with Parents, Creating and 
Using the Learning Environment, Learning 
through Play and Supporting Transitions. This 
short introduction reminds us why interactions 
are so important and gives a brief overview of 
the set of resources in this part of the Practice 
Guide and provides suggestions on how you 
might use these. 

Connections to Aistear and Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Learning and 
developing through interactions (pp.27-51)  

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3
5: Interactions, C5.1, 5.2, 5.3, 5.4, 5.5
Research Digests linked to the above Standards

Before working with this pillar, we 
recommend you work on Curriculum 
Foundations.

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42 
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=41
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Table 1 : Aistear’s continuum of interaction strategies  

Aistear’s principle on relationships states, 

Children have a fundamental need to be with 
other people. They learn and develop through 
loving and nurturing relationships with adults 
and other children, and the quality of these 
interactions impacts on their learning and 
development (Principles and themes, 2009, 
p.9).

Similarly, Síolta’s principle on relationships 
acknowledges that, 

Responsive, sensitive and reciprocal 
relationships, which are consistent over 
time, are essential to the well-being, learning 
and development of the young child (Síolta 
Principle, 2006, p.7).

Standard 5 of Síolta, Interactions, highlights 

that fostering constructive interactions 
requires explicit policies, procedures and 
practice that emphasise the value of process 
and are based on mutual respect, equal 
partnership and sensitivity. The components 
focus on the types of interactions that take 
place, supporting positive interactions, using 
all aspects of the daily routine to interact 
positively and also the importance of adults 
both in terms of their interactive style and their 
interactions with each other. Síolta’s Research 
Digest on Interactions provides further 
information and references. 

Aistear’s guidelines, Learning and developing 
through interactions identify a range of 
interaction strategies that can be used to 
nurture and extend children’s learning and 
development. See Table 1.   

Building  
Relationships

 Facilitating  Organising  Directing

Children learn by being 
with others. This strategy 
includes methods which 
the adult uses to build  
relationships and to 
create an environment 
in which children feel 
secure and confident 
enough to take risks, to 
explore, to take part in 
challenging  
experiences and to direct  
and co-direct their own 
learning.

Children learn by  
being involved in 
making choices and 
decisions and by feeling 
in control. Learning is 
enjoyable and rewarding 
for them when they 
challenge themselves 
and when they can 
use and build on their 
existing knowledge, 
understanding and 
skills. They enjoy 
learning through 
child-initiated activites. 
This strategy includes 
methods which the 
adult uses to encourage 
children to take the lead 
or to share the lead with 
adults.

Children learn in a  
well-planned and  
well-resourced  
environment. The 
environment represents 
all children in the 
setting and makes 
learning challenging 
and fun. This strategy 
includes methods 
which the adult uses 
to create and maintain 
such an environment, 
including reflecting 
on the learning that 
is occurring in the 
environment and 
planning ways to 
enhance it.

Children learn through 
planned and guided 
activities which build 
on their interests and 
experiences. This 
strategy includes 
methods which the 
adult uses to focus on 
children’s learning and 
to develop particular 
dispositions, values 
and attitudes, skills, 
knowledge and 
understanding.

The adult leads learningChildren lead learning  • • • • • • • • • • • • • • • • • • • • • • • • • • •

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26
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In the Practice Guide, the ‘Organising’ 
interaction strategy is addressed in the pillars: 
Creating and Using the Learning Environment, 
Supporting Transitions, and Planning and  
Assessing using Aistear’s Themes. 

Using the resources in this 
pillar
As with all the pillars in the Practice Guide, 
there are five categories of resources in 
Nurturing and Extending Interactions:

1. Self-evaluation Tools
2. Examples and Ideas for Practice
3. Resources for Sharing
4. Action Planning Tools
5. Gallery.

Each category has resources to support you 
as you reflect on your practice. You might like 
to look at the Self-evaluation Tools first to 
help you identify your strengths in nurturing 
and extending interactions as well as noting 
changes you would like to make. There are 
two of these, one for practitioners working 
with children birth-3 years and the other for 
practitioners working with children aged 3-6 
years. 

After this, you might be interested in looking at 
examples and ideas from other practitioners. 
You will find these in Learning Experiences 
linked to Aistear’s themes, short podcasts, 
photo presentations, video clips and practical 
tip sheets in the sections, Examples and Ideas 
for Practice and Resources for Sharing at 
www.aistearsíolta.ie. The Action Planning Tools 
can then help you plan specific changes you 
want to make in your setting. 

Category and Purpose Resource Title

Self-evaluation Tools
These provide prompts to help 
practitioners reflect on their 
interactions in order to identify 
successes and challenges and to 
note changes they would like to 
make.

Nurturing and Extending Interactions: Self-evaluation Tool 
– Babies and Toddlers  (birth-3 years)
Nurturing and Extending Interactions: Self-evaluation Tool 
– Young Children (3-6 years)

These tools look at 3 elements:

1. Building relationships 
2. Facilitating learning 
3. Directing and leading learning.

Table 2 : Resources in the Nurturing and Extending Interactions pillar 

http://www.ncca.ie/en/Practice-Guide/
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Self-evaluation-Tools/Nurturing-and-Extending-Interactions-Self-evaluation-Tool-Babies-and-Toddlers-birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Self-evaluation-Tools/Nurturing-and-Extending-Interactions-Self-evaluation-Tool-Babies-and-Toddlers-birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Self-evaluation-Tools/Nurturing-and-Extending-Interactions-Self-evaluation-tool-Young-Children-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Self-evaluation-Tools/Nurturing-and-Extending-Interactions-Self-evaluation-tool-Young-Children-3-6-years-.pdf
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Category and Purpose Resource Title

Examples and Ideas for 
Practice
These materials show examples 
of how different settings 
support children’s learning 
and development through 
interactions.  

Podcasts and Photo Presentations 
• Developing a consistent interactive style in your   
 setting (Birth-6 years)
• Playful routines and engaging interactions 
               (Birth-3 years)
• Using a Key Person system (Birth-3 years)
• Arranging the space and interactions (3-6 years)
• The different kinds of relationships in ECCE
• Different interaction strategies (3-6 years) 
• Reviewing and assessing pedagogical interactions
• If, and, when should early years educators 
 intervene in conflicts? (3-6 years) 
• Is practitioner talk and involvement always helpful?
•             Pedagogical interactions to support oral language 
               and early literacy development in play
• Introducing critical thinking and book talk 
 (3-6 years)
• Getting started with critical thinking and book talk 
 (3-6 years)
• Assessing children’s thinking and book talk 
 (3-6 years)
• Philosophical underpinnings of critical thinking and 
 book talk (3-6 years)   
• Pedagogical interactions to support early maths 
               abilities in play
• Using play and books in pre-school settings to think 
               and talk about measure
• Recognising opportunities to extend mathematics
• Building on young children’s every day maths                 
                experiences
• Learning high quality mathematics through high   
                quality play
• Group stories- using the ‘story-pot’ method
• Important interaction strategies
• Using books in pre-school to think and talk about   
 measure
• Using play in pre-school settings to think and talk  
 about measure
• The adult’s role in an emergent and inquiry-based  
 curriculum (Birth-6 years)

https://player.vimeo.com/video/132809096/
https://player.vimeo.com/video/132809096/
https://player.vimeo.com/video/132809097/
https://player.vimeo.com/video/132809097/
https://player.vimeo.com/video/132809101/
http://player.vimeo.com/video/52969883
http://player.vimeo.com/video/52969850
http://player.vimeo.com/video/52970057
http://player.vimeo.com/video/52970514
http://player.vimeo.com/video/52970236
http://player.vimeo.com/video/52970236
http://player.vimeo.com/video/52970117
https://vimeo.com/ncca/review/52970405/c97f1dfaef
https://vimeo.com/ncca/review/52970405/c97f1dfaef
http://player.vimeo.com/video/61112532
http://player.vimeo.com/video/61112532
http://player.vimeo.com/video/60818296
http://player.vimeo.com/video/60818296
http://player.vimeo.com/video/60817726
http://player.vimeo.com/video/60817726
http://player.vimeo.com/video/61107225
http://player.vimeo.com/video/61107225
https://player.vimeo.com/video/52970326
https://player.vimeo.com/video/52970326
https://player.vimeo.com/video/83766791
https://player.vimeo.com/video/83766791
https://player.vimeo.com/video/149631731/
https://player.vimeo.com/video/149621819/
https://player.vimeo.com/video/149621819/
https://player.vimeo.com/video/149621821/
https://player.vimeo.com/video/149621821/
https://player.vimeo.com/video/149275171
https://player.vimeo.com/video/151316442
https://vimeo.com/83766791
https://vimeo.com/83766791
https://player.vimeo.com/video/83766792
https://player.vimeo.com/video/83766792
https://player.vimeo.com/video/200683809
https://player.vimeo.com/video/200683809
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Category and Purpose Resource Title

Examples and Ideas for 
Practice
These materials show examples 
of how different settings 
support children’s learning 
and development through 
interactions.  

Video Clips: Birth-3 years
• Our car (toddlers)
• Pretend play: Toddlers dressing the dollies 
                (Birth-3 years)
• Pretend play: Toddlers’ tea time (Birth-3 years)
• Pretend play Toddlers’ spatial awareness 
                (Birth-3 years)

Video Clips: 3-6 years
•  Walking the plank (3-6 years)
•  Solving a problem (3-6 years)
• Peer mentoring (3-6 years)
• Using book reading to help children learn about                 
                emotions (3-6 years)
• Book reading in pairs and small groups (3-6 years)
• Facilitating Learning: Introducing new vocabulary:  
               (3-6 years)
• Facilitating Learning: Adding Vocabulary: (3-6 years)
• Facilitating Learning: Extending language and                           
                thinking (3-6 years)
• Facilitating Learning: Join in and play (3-6 years)

Learning Experiences
• Learning Experiences for babies, toddlers and young 
 children from Aistear’s guidelines, Learning and 
 developing through interactions (pp.32-51)
• Reindeer visit
• Babies
• Making passports
• Posting letters
• Personal books

https://vimeo.com/48299061
https://player.vimeo.com/video/134605126
https://player.vimeo.com/video/134605126
https://player.vimeo.com/video/134724775
https://player.vimeo.com/video/134111907/
https://player.vimeo.com/video/134111907/
https://vimeo.com/ncca/review/99622294/12df787086
http://player.vimeo.com/video/40648344
http://player.vimeo.com/video/40648019
https://player.vimeo.com/video/134117037/
https://player.vimeo.com/video/134117037/
https://player.vimeo.com/video/134114132/
https://player.vimeo.com/video/134708406
https://player.vimeo.com/video/134708406
https://player.vimeo.com/video/134708405/
https://player.vimeo.com/video/134708407
https://player.vimeo.com/video/134708407
https://player.vimeo.com/video/134711022
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Interactions_ENG.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Interactions_ENG.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Interactions_ENG.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Reindeer-Screen.pdf
http://ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/AISTEAR_Babies_single.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Aistear-LE-Making-Passports-Screen.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Posting-Letters-screen.pdf
http://www.ncca.ie/en/file/early/Aistear-LE-Personal-books-screen.pdf
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Category and Purpose Resource Title

Resources for Sharing
These materials include tip 
sheets for practitioners on how 
they can support children’s 
learning and development 
through interactions.   

Tip Sheets 
• Using a Key Person approach
• Supporting quality interactions during care-giving 
               routines (Birth-3 years)
• Enhancing language (Birth-3 years)
• Enhancing language (3-6 years)
• Supporting children to become bilingual 
               (Birth-6 years)
• Introducing Irish to pre-school children in English  
 medium settings (3-6 years)
•  Practitioners and children thinking and talking together
•  Learning about measure
• Practitioners and children talking and thinking      
                together (3-6 years)

Action Planning Tools
A template is provided to help 
practitioners plan for changes in 
a particular area of their work in 
developing interactions.

Nurturing and Extending Interactions Action Planning 
Template

Gallery
Photos from a range of early 
childhood settings offer 
additional ideas about developing 
interactions.

Gallery

Aistear Siolta Practice Guide: Nurturing and Extending Interactions

http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Using-a-Key-Person-approach.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-quality-interactions-during-care-giving-routines-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-quality-interactions-during-care-giving-routines-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Enhancing-language-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Enhancing-language-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-children-to-become-bilingual-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-children-to-become-bilingual-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Introducing-Irish-to-pre-school-children-in-English-medium-settings-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Introducing-Irish-to-pre-school-children-in-English-medium-settings-3-6-years-.pdf
http://nccastorage.blob.core.windows.net/action/doc/pdf/65-415-Thinking-and-talking-tipsheet.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/Maths-Tipsheet-Draft-4.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Practitioners-and-children-talking-and-thinking-together-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Practitioners-and-children-talking-and-thinking-together-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Action-Planning-Tools/Nurturing-and-Extending-Interactions.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Action-Planning-Tools/Nurturing-and-Extending-Interactions.pdf
http://ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/
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Self-evaluation Tool
Nurturing and Extending Interactions (Birth-3 years)

Connections to Aistear and Síolta Using the Self-evaluation Tool

This Self-evaluation Tool supports you to reflect on the quality of your 
interactions either as an individual practitioner or as a team working 
with babies and toddlers.

1.  This tool is divided into 3 elements.

• Building relationships
• Facilitating learning
• Directing and leading learning

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

Never/Rarely I seldom do this.

Sometimes I do this if and when I remember.
Regularly I try to do this as often as I can.
Almost Always I do this most of the time.

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice:  Learning and 
developing through interactions (pp.27-51) 

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3, 
5: Interactions, C5.1, 5.2, 5.3, 5.4, 5.5 
Research Digests linked to the above Standards

Aistear Siolta Practice Guide: Nurturing and Extending Interactions

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=41
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=35
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Make a note of changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie.
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Nurturing and Extending Interactions (Birth-3 years)

Before working with this pillar, we recommend you work on 
Curriculum Foundations.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions



241

When building relationships in the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1 we use a Key Person system where each practitioner works with the 
same small group of children daily.

2
we ensure that babies and toddlers spend most of their time with 
familiar groups of children and practitioners so that they can build 
strong relationships. Babies, in particular, receive lots of one-to-one 
interaction.

3
we show babies and toddlers that we enjoy being with them and 
understand them by interacting in a warm, caring, playful, patient 
manner and by using a gentle tone of voice and welcoming body 
language.

4
we tailor interactions to respect different temperaments, for 
example, we use tickles and giggles with some babies and toddlers and 
not with others who may be startled by these actions.

5
we foster positive interactions with and between babies and toddlers 
by supporting them to interact with peers and with children 
of different ages including siblings in pairs, small groups and 
sometimes, in large groups.

Self-evaluation Tool :  Nurturing & Extending Interactions (Birth-3 years)

Date

Element 1: Building relationships

Building relationships is about supporting babies and toddlers to be comfortable with and enjoy being with other people. It includes creating an environment 
in which babies and toddlers feel secure and confident to interact, take risks, explore, participate in challenging experiences, and to direct and co-direct their 
own learning.

DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Nurturing and Extending Interactions



242

Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 1: Building relationships

When building relationships in the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we respect a baby’s and toddler’s choice to play alone or alongside 
each other and we encourage older toddlers as they begin to play with 
each other.

7
we recognise and respect individual abilities, needs, interests, 
routines and special belongings and involve babies and toddlers in 
decisions that affect them such as who they play with, objects they 
want to explore.

8
we respect, become familiar with and respond to non–verbal cues 
such as gestures, facial expressions, body movements, sounds, cries, 
touch, and eye contact.

9 we keep eye contact with babies and toddlers during interactions 
while being mindful that some cultures do not do this.

10 we sometimes use visuals such as pictures, objects, labels and colours 
alongside words to communicate with babies and toddlers.

11
we use the daily routine and care routines to interact respectfully, 
consistently and appropriately with babies and toddlers, for example, 
we talk to them during nappy-changing, and we use songs and words 
from their home environment as well as from the setting.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 1: Building relationships

When building relationships in the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

12
we learn and use some words from the child’s home environment to 
provide comfort or familiarity for the baby or toddler, for example, we 
understand and respond to words the child uses for familiar objects.

13
we join babies and toddlers in their play, follow their lead and extend 
play experiences to support their learning and development, for 
example, the disposition of taking initiative, acting on curiosity and 
being independent.

14
we choose adult-led activities carefully ensuring they reflect 
babies’ and toddlers’ interests and support a particular aspect of 
their learning and development such as their thinking, memory and 
imagination.

15
we support babies and toddlers during times of separation, anxiety 
or when things go wrong by comforting them with words and positive 
touch helping them to build resilience.

16
we encourage babies and toddlers to express how they’re feeling by 
helping them to name emotions, for example, I see you are feeling 
angry or Look at your beaming smile! You are very happy to be 
outside.

17
we help babies and toddlers to develop language, listening skills 
and thinking skills by using daily experiences and routine events to 
talk to them about what is happening around them.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Element 1: Building relationships

When building relationships in the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

18
we acknowledge and encourage babies’ and toddlers’ problem-
solving skills by commenting on what’s happening, for example, Oh, 
I see you have pulled up your sleeve to play with the water. Can you 
help me to pull mine up please?

19
we encourage babies and toddlers to try new things and we 
acknowledge their persistence giving non-verbal and verbal 
feedback, for example, we clap hands when they try to stand, we cheer 
them on when they grab for something just out of reach.

20 we reinforce positive behaviour by responding with positive actions 
and words, for example, Thank you for sharing your blocks with Joe.

21
we use ‘I statements’ to focus on a problem and not on the baby or 
toddler, for example, I worry that you will get hurt when you push 
each other.

22
we support toddlers by modelling and giving clear and consistent 
messages about socially-accepted behaviour while having realistic 
expectations reflecting their developmental stage.

23
we model respectful language for babies and toddlers when 
interacting with them, their parents and other adults by saying please, 
thank you, sorry and excuse me.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 1: Building relationships

Prompts for Reflection
• Think about what is working well in relation to building relationships with babies and toddlers.

• Think about the challenges you have experienced with building relationships with babies and toddlers.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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When facilitating babies’ and toddlers’ learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1
we keep transitions to a minimum throughout the day. We notify and 
support children before and during essential transitions, for example, 
we wave goodbye or describe what is going to happen and give extra 
help to those who find transitions unsettling or difficult.

2
we ensure that each day focuses mainly on child-initiated 
experiences which can be extended to challenge babies’ and toddlers’ 
thinking or involve them in developing new skills and develop their 
imagination.

3
we value babies’ and toddlers’ opinions by involving them in decision-
making and respecting their choices, for example, which story they 
would like to listen to.

4
we provide choices for babies and toddlers throughout the day 
adapting activities they choose to suit differing abilities and 
needs while helping each child to progress in his/her learning and 
development.

5
we see babies and toddlers as capable and competent and encourage 
them to do things for themselves such as feed, dress, take objects for 
play, and we give them time to show or describe what they are doing or 
thinking.

Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Date

Element 2: Facilitating learning

Facilitating learning enables babies and toddlers to take the lead or to share the lead in their learning. It is also about involving them in making choices and 
decisions and feeling in control. When children challenge themselves through child-initiated activities and use, extend and build on existing knowledge, 
understanding and skills, learning is enjoyable, motivating and rewarding for them.

DD/MM/YYPractitioners’ names
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When facilitating babies’ and toddlers’ learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we encourage babies and toddlers to take part in conversations about 
what they are doing and thinking, for example, we invite them to share 
their ideas about stories and we use open-ended questions to help 
them clarify their thinking.

7
we assist babies and toddlers with special educational needs by 
supporting them to interact and communicate in their own way using 
assistive technology if needed.

8
we pause and think to ensure that we enter into babies’ and toddlers’ 
play and interactions with sensitivity. Sometimes, it may be 
appropriate to wait and give more time before becoming involved.

9 we facilitate babies’ and toddlers’ exploration and thinking by acting 
as a secure base while they explore new objects or meet new people.

10
we watch what interests babies and toddlers, name and describe what 
is happening, offer new resources, and suggest or show new ways to 
do something.

11
we encourage babies and toddlers to help each other during activities, 
to use each other’s names while we describe who is present and what 
others are doing.

Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 2: Facilitating learning

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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When facilitating babies’ and toddlers’ learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

12
we are aware of babies’ and toddlers’ developing self-identity at this 
early stage and encourage boys and girls to explore a variety of topics 
and activities avoiding gender stereotypes.

13
we describe the dispositions, skills and strengths we see in each 
baby and toddler to help him/her begin to identify and respect 
diversity and personal achievement.

14
we nurture emerging social and emotional competencies, for 
example, we tell babies and toddlers that they are a great help and we 
show and encourage empathy when a child is upset.

15
we ensure there are sufficient resources so that babies and toddlers 
have short wait-times for getting their turn with an item and we 
offer alternatives if and when issues arise especially with babies and 
younger toddlers.

16
we create opportunities for, and encourage babies and toddlers 
to share their stories and ideas with others throughout the daily 
routine and we provide language support if needed.

17
we encourage babies and toddlers to communicate throughout the 
day using gestures, sounds, words, sentences, drawings or mark-
making allowing them to choose.

Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 2: Facilitating learning

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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When facilitating babies’ and toddlers’ learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

18
we use babies’ and toddlers’ drawings and mark-making for 
further conversation as we invite and encourage them to share their 
experiences and develop their imagination.

19
we recognise the importance of imparting a sense of pride and 
achievement in children in order to preserve the Irish language and 
the heritage of the Gaeltacht regions.

Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 2: Facilitating learning

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 2: Facilitating learning

Prompts for Reflection
• Think about what is working well in facilitating learning with babies and toddlers.

• Think about the challenges you have experienced with facilitating learning with babies and toddlers.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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When directing and leading learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1
we ask questions to introduce new topics and extend what babies and 
toddlers are interested in, for example, I see you are looking at Amy 
playing with the water, would you like to play with the water too?

2
we plan learning experiences that build upon what babies and 
toddlers already know thereby encouraging them to use their 
memory, for example, we add new materials to water play such as a 
sponge, food colouring or bubbles.

3
we lead activities that involve taking turns and we model this in our 
practice. We ensure, depending on the age of the babies and toddlers, 
that the waiting period for their turn is appropriate to keep their 
interest.

4
we introduce new learning through hands-on experiences with 
concrete items so that babies and toddlers can explore these and 
build new ideas and thinking based on their explorations.

5
we introduce new words and phrases in a playful, informal way 
using books, objects, rhymes, action songs, games and play and we 
provide opportunities to use these words regularly so babies and 
toddlers understand them.

Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Date

Element 3: Directing and leading learning

Directing and leading learning involves helping babies and toddlers to learn through planned and guided activities which build on their interests and 
experiences and which focus on developing particular dispositions, values and attitudes, skills, knowledge and understanding.

DD/MM/YYPractitioners’ names
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When directing and leading learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we model correct word pronunciation for babies and toddlers by 
saying words correctly rather than telling children they are wrong, for 
example, boon? Yes, you can have a spoon.

7
we lead conversations and activities with older toddlers to raise 
awareness of, and nurture respect for difference, for example, 
we use books, toys and objects that show children with special 
educational needs, different backgrounds and cultures.

8
we use actions, pictures and gestures to help babies and toddlers 
understand as we explain to them what will happen during planned 
activities.

9
we model thinking aloud when making choices or decisions showing 
babies and toddlers the reasons for actions or gestures, for example, 
Look at the sun shine, I wonder should we have our lunch outside 
today.

10 we use positive language as well as modelling instruction, for 
example, Let’s use our hands gently instead of Don’t hurt each other.

Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 3: Directing and leading learning
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Self-evaluation Tool :  Nurturing and Extending Interactions (Birth-3 years)

Element 3: Directing and leading learning

Prompts for Reflection
• Think about what is working well in relation to directing and leading learning with babies and toddlers.

• Think about the challenges you have experienced with directing and leading learning with babies and toddlers.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Self-evaluation Tool
Nurturing and Extending Interactions (3-6 years)

Connections to Aistear and Síolta Using the Self-evaluation Tool

This Self-evaluation Tool supports you to reflect on the quality of your 
interactions either as an individual practitioner or as a team working 
with young children aged 3-6 years.

1.  This tool is divided into 3 elements.

• Building relationships
• Facilitating learning
• Directing and leading learning

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

Never/Rarely I seldom do this.

Sometimes I do this if and when I remember.
Regularly I try to do this as often as I can.
Almost Always I do this most of the time.

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice:  Learning and 
developing through interactions (pp.27-51) 

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3, 
5: Interactions, C5.1, 5.2, 5.3, 5.4, 5.5 
Research Digest linked to the above Standards

Aistear Siolta Practice Guide: Nurturing and Extending Interactions

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://siolta.ie/media/pdfs/Research%20Digest%20-%20Rights%20of%20the%20child.pdf
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=41
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=13
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Make a note of changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie.
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Nurturing and Extending Interactions (3-6 years)

Before working with this pillar, we recommend you work on 
Curriculum Foundations.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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When building relationships in the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1
we show young children that we enjoy being with them and 
understand them by interacting in a warm, caring, playful, patient 
manner and by using a gentle tone of voice and welcoming body 
language.

2
we foster positive interactions with and between children. We provide 
opportunities for each child to interact with peers and with children 
of different ages in pairs, small groups and sometimes, in large 
groups. We provide opportunities for siblings to meet during the day.

3 we tailor interactions to respect different temperaments in children.

4 we respect children’s choices to play alone or alongside each other 
while supporting children who may find it difficult to play with others.

5
we use the daily routine to interact sensitively and respond 
respectfully, consistently and appropriately to each child to build 
trusting relationships.

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Date

Element 1: Building relationships

Building relationships is about supporting children to feel comfortable with and enjoy being with other people and to interact with them for a variety of 
purposes. It includes creating an environment where children feel secure and confident to interact, take risks, explore, take part in challenging experiences, 
and to direct and co-direct their own learning.

DD/MM/YYPractitioners’ names
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Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 1: Building relationships

When building relationships in the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we support children to develop resilience when things go wrong and 
comfort them when they show signs of upset, for example, following a 
toilet accident.

7
we listen carefully, showing interest and respect when children 
are speaking and when they share stories about their family life, 
community, culture or events.

8 we speak calmly and slowly using a moderate tone when interacting, 
especially when a child is angry or upset.

9 we support children who are non-verbal by reading their gestures and 
body language.

10 we keep eye contact with children when they are communicating, 
respecting that some cultures do not do this. 

11 we balance adult-led with child-led activities in which children can 
direct their own learning.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 1: Building relationships

When building relationships in the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

12 we join with children in their play, being physically at their level 
during activities, discussions, joke-sharing and stories.

13
we help children develop language, listening and thinking skills by 
using the strategy of ‘expanding’ to extend their vocabulary by adding 
words or ideas to what they have said, for example, when a child says 
ball, we respond with Yes, that is a big, shiny ball.

14
we model and give clear and consistent messages about appropriate 
behaviour and give immediate feedback to children, reinforcing in 
a positive way, their actions and words, for example, instead of saying 
good job, we say, You did a great job helping to tidy the home corner.

15
we model respectful language when interacting with children, 
parents and other adults by saying please, thank you, sorry, excuse 
me.

16
we encourage children to find their own solutions to problems 
giving assistance when asked or needed, for example, Oh no! There’s 
water all over the floor, how can we tidy it up before someone slips? 

17
we acknowledge and name children’s feelings especially during 
times of conflict, for example, I see that you are feeling very angry 
Jack, you are stamping your feet and shouting, and I see Amy is very 
sad, she is crying. 

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 1: Building relationships

When building relationships in the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

18
we use ‘I statements’ to focus on the problem and not the child, for 
example, I feel worried when you do that because you might hurt 
yourself.

19
we mediate in a firm and fair way when children say words or make 
gestures that are hurtful to others and disrespectful of their identity, 
ability, gender, family structure or other aspect of diversity.

20
we build empathy by encouraging children to look at things from 
another’s perspective and we support them to identify what has 
happened and how they are feeling, for example, instead of asking, Are 
you sorry? we give children time and space to say sorry by themselves. 

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 1: Building relationships

Prompts for Reflection
• Think about what is working well in relation to building relationships with young children.

• Think about the challenges you have experienced with building relationships with young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.
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When facilitating learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1 we follow children’s lead and learn about their interests, offering 
ideas and suggestions when they ask or when it is appropriate.

2
we value children's ideas, ask their opinions an involve them in 
decision making, for example, how will we plan our trip to the pet 
shop

3
we encourage children who are verbal to increasingly use words to 
express their needs, feelings and thinking, for example, tell me 
what you need. 

4
we give children time to put their thoughts together and we offer 
words and phrases to encourage them to express themselves fully and 
to help make themselves understood.  

5

we encourage and model problem-solving with children by using 
reasoning, negotiating, compromising and listening skills with them, 
for example, how can we make sure that everybody gets a turn? I 
wonder if we try it this way, what will happen. Do you think that will 
work?  

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Date

Element 2: Facilitating learning

Facilitating learning involves encouraging children to take the lead or to share the lead in their learning. It is about involving them in making choices and 
decisions, and feeling in control. Learning is enjoyable, motivating and rewarding when children challenge themselves and use and build on their existing 
knowledge, understanding and skills

DD/MM/YYPractitioners’ names
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When facilitating learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6 we have realistic and appropriately challenging expectations for 
each child bearing in mind age and stage of development.

7 we support all children’s learning and development by adapting 
activities to suit their individual needs and abilities.  

8
we provide opportunities for all children to acquire language 
naturally and we do not pressurise children to learn a second 
language.

9
we support children with English or Irish as a second language by 
modelling language, giving them time to use language at their own 
pace, affirming their efforts and using visual prompts as we speak 
clearly to help them understand.

10
we assist children with special educational needs by supporting 
them to interact and communicate in their own way or with alternative 
methods of communication, for example, sign language or assistive 
technology.

11
we promote Irish language, culture and heritage when we can, for 
example, by using simple Irish phrases and songs such as go raibh 
maith agat, slán abhaile and celebrating Seachtain na Gaeilge.

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 2: Facilitating learning
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When facilitating learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

12
we use a balance of questions and comments in conversations 
with young children to promote and expand their thinking, for 
example, that’s an interesting animal picture Amy, I wonder what is 
happening? 

13
we resist giving immediate answers to children’s questions and 
instead we start a discussion so we can think together, for example, 
why do you think the car went rolling down the plank? 

14
we extend children’s thinking by providing information related to 
children’s current interests to inform, predict, talk about the future, 
pretend or imagine, for example, if we support the bridge with a brick 
it might be level? 

15
we pause and reflect to ensure we enter sensitively into children’s 
play and interactions recognising that sometimes it may be more 
appropriate to wait and give more time before becoming involved. 

16 we view children as competent and confident and promote 
independence by encouraging them to do things for themselves. 

17 we are aware of children’s developing self-identity and encourage 
boys’ and girls’ interests avoiding gender stereotypes.  

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 2: Facilitating learning
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When facilitating learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

18
we help children to see strengths and skills in each other, for example, 
Jamie knows a lot about dinosaurs. This supports children to 
recognise and respect their diversity and work together. 

19
we recognise the importance of imparting a sense of pride and 
achievement in children in order to preserve the Irish language and 
the heritage of the Gaeltacht regions.

20 we use open-ended questions and comments to lead to new ideas, 
discussions and exploratory thinking.

21
we reinforce emerging social and emotional competencies, for 
example, we tell children they are a great help, that they listen really 
well or that they are a good friend.

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 2: Facilitating learning
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Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 2: Facilitating learning

Prompts for Reflection
• Think about what is working well in facilitating learning with young children.

• Think about the challenges you have experienced with facilitating learning with young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.
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When directing and leading learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1
we lead some appropriate adult-initiated playful and enjoyable 
activities which are linked to children’s interests and which support 
their learning and development.

2
we plan experiences that are focused on children being actively 
involved and which provide new challenges in an appropriate way, for 
example, we set up a shop with real money, a cash register, scales, pen 
and paper.

3
we give children appropriate time and support to take part in and 
to complete child- and adult-initiated activities, taking into account 
individual abilities and adapting activities to suit different needs.

4
we discuss ‘rules’ with children and draw up rules together so they 
understand why these rules are important, for example, everybody 
gets a turn during a game. 

5
we provide clear information to children when leading an activity so 
they understand what is happening and what they are being asked to 
do and why.

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Date

Element 3: Directing and leading learning

Directing and leading learning involves helping children to learn through planning and guiding activities which build on their interests and experiences and 
which focus on developing particular dispositions, values and attitudes, skills, knowledge and understanding.

DD/MM/YYPractitioners’ names
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When directing and leading learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we give feedback to children on things they have created, discoveries 
they have made and tasks they have completed, for example, you built 
a huge robot together!

7
we plan activities that involve taking turns and model this in 
practice, for example, I am going to wait until Jack has finished with 
the book I want, then I will get to read it.

8
we use activities and conversations to raise awareness of and 
nurture respect for difference. We provide a variety of toys, books 
and equipment depicting children with special needs, different family 
backgrounds, languages and cultures. 

9 we actively listen to children especially when introducing new ideas. 
We allow them time to think and respond.

10
we challenge children’s thinking and understanding by posing 
open-ended questions based on what they already know in order to 
build new knowledge and understanding. 

11
we introduce new topics based on children’s and our  interests and 
work with children to plan experiences and activities that will 
support them to nurture dispositions and build skills, values and 
attitudes, knowledge and understanding

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 3: Directing and leading learning
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When directing and leading learning, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

12
we model correct word pronunciation by saying words correctly 
rather than telling children they are wrong, for example, I branged my 
tar outside. Yes, you brought your car outside. 

13

in Gaeltacht settings where Irish is the first language of the children 
attending, we emphasise the development and enrichment of the 
language with particular emphasis on local dialect through activities 
such as sean-nós singing and dancing, indigenous poems and nursery 
rhymes in the daily routine.

14 we use positive language and model instructions, for example saying, 
Let’s use our hands gently instead of Don’t hurt each other. 

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 3: Directing and leading learning

Aistear Siolta Practice Guide: Nurturing and Extending Interactions



269

Self-evaluation Tool :  Nurturing and Extending Interactions (3-6 years)

Element 3: Directing and leading learning

Prompts for Reflection
• Think about what is working well in relation to directing and leading learning with young children.

• Think about the challenges you have experienced with directing and leading learning with young children.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Aistear Siolta Practice Guide: Nurturing and Extending Interactions
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Action Planning Template
Nurturing and Extending Interactions (Birth-6 years)

Connections to Aistear and Síolta

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice:  Learning and 
developing through interactions (pp.27-51) 

Síolta Standards 
1: Rights of the Child, C1.1, 1.2, 1.3, 5: Interactions, C5.1, 
5.2, 5.3, 5.4, 5.5 
Research Digest linked to the above Standards

This Action Planning Template is designed to help you nurture 
and extend interactions. You might find the template most useful 
after working with the following materials in the Practice Guide at 
aistearsiolta.ie: 

• Self-evaluation Tools, Nurturing and Extending Interactions – 
Babies and Toddlers (birth-3 years); Nurturing and Extending 
Interactions  – Young Children (3-6 years)

• Video clips, photos and podcasts in the section,  
Examples and Ideas for Practice 

• Tip sheets in the section, Resources for Sharing. 

To help make your action planning practical for you, 

1. identify one or two changes that you plan to work on. 
2. set a review date. 
3. following review, identify any further changes you want to 

prioritise. 

Using the Action Planning Template

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=26 
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=41
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=35
http://www.aistearsiolta.ie
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Action Planning Template :  Nurturing and Extending Interactions (Birth-6 years)

Age group of children 

Date Action Plan started

Element focused on 

Date for Action Plan
review

Practitioner responsible 
for the Action Plan

Outline the changes you plan to make to your 
practice to nurture and extend interactions. Resources and Supports needed

Date changes made by

Practitioners involved

DD/MM/YY DD/MM/YY

DD/MM/YY
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Action Plan Review:  Nurturing and Extending Interactions (Birth-6 years)

Date of review Practitioners involved in review

Follow-up action (if needed) Are further resources and supports needed? Date for further review

What changes have you made/are you 
making?

What impact are these changes 
having on children’s experiences?

What is working well? What are 
the challenges? What will you do 
differently in the future?

DD/MM/YY

DD/MM/YY
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Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes

The Aistear Síolta Practice Guide is intended 
to help you in your role as curriculum-
developer to build, reflect on and extend 
your curriculum to support babies’, toddlers’ 
and young children’s early learning and 
development. Drawing on the early childhood 
sector’s experiences of using Aistear and 
Síolta, the Practice Guide includes: 

$ Curriculum Foundations and 

$ six interconnected Curriculum Pillars:
1. Building Partnerships with Parents
2. Creating and Using the Learning 

Environment
3. Learning through Play
4. Nurturing and Extending Interactions
5. Planning and Assessing using Aistear’s 

Themes
6. Supporting Transitions.

This document gives an overview of  
the pillar, Planning and Assessing using 
Aistear’s Themes. This pillar has a range of 
resources to help you in planning and assessing 
in your setting.

Why focus on assessing and 
planning using Aistear’s 
themes?  
Aistear and Síolta highlight the importance 
of planning for and assessing children’s 
early learning and development. The two 
frameworks provide ideas and suggestions on 
how to do this. Guided by Aistear’s themes, 
aims and learning goals, practitioners use 
a variety of methods to gather information 
on and to document children’s learning 
and development. This material is recorded 
from different perspectives including that of 
children, practitioners and at times, parents. 
This documentary evidence provides rich 
pictures of babies, toddlers and young children 
as learners and serves a number of purposes. 
It demonstrates children’s competence and 
their achievements and progress in terms 
of dispositions, skills, attitudes and values, 
and knowledge and understanding. It also 
makes this learning visible to practitioners, 
children, parents and other stakeholders. In 
doing this, documentation provides important 
information to help practitioners plan for 
children’s further learning. 

Connections to Aistear and 
Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Supporting 
learning and development through assessment 
(pp.72-102) 
User Guide (pp.12-22)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3 
6: Play, C6.3, 6.5, 6.7
7: Curriculum, C7.1, 7.5, 7.6
Research Digests linked to the above Standards

Before working with this pillar, we recommend 
you work on Curriculum Foundations.

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=71 
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=71 
http://ncca.ie/en/file/aistearsiolta/UserGuide_ENG.pdf#page=1
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=51
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=57
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes

In early childhood settings, planning  
and assessing are interwoven and inform  
each other. 

Planning and Assessing using Aistear’s 
Themes is one of the pillars in the Aistear 
Síolta Practice Guide. This pillar has a number 
of connections to other pillars including 
Building Partnership with Parents, Creating 
and Using the Learning Environment, 
Learning through Play, Nurturing and 
Extending Interactions and Supporting 
Transitions. This short introduction reminds 
us why planning and assessing are important 
and gives a brief overview of the set of 
resources in this part of the Practice Guide and 
how you might use these. 

Aistear’s principle on relevant and meaningful 
experiences states that, 

On-going assessment of what children can 
do, say and make, and reflection on these 
experiences helps practitioners plan more 
developmentally appropriate and meaningful 
learning experiences for children. This also 
enables them to improve their practice. 
Assessment is about building a picture of 
children’s individual strengths, interests, 
abilities and needs and using this to support 
and plan for their future learning and 
development (Principles and themes, 2009, p.11). 

Síolta’s Standard 7 on Curriculum also highlights 
the importance of documenting children’s 
experiences and stresses the importance of 
systematic observation and assessment for 
learning. Standard 6 on Play highlights the 
importance of opportunities for play and 
exploration that mirror the child’s stage of 
development and that challenge the child to make 
the transition to new learning. This requires the 
practitioner to know each child well in order 
to support his/her learning and development. 
Síolta’s Research Digests on Curriculum and Play 
provide further information and references. 

Aistear’s guidelines, Supporting learning 
and development through assessment define 
assessment as the on-going process of collecting, 
documenting, reflecting on and using 
information to develop rich portraits of children 
as learners in order to support and enhance 
their future learning (p.72). The guidelines outline 
how practitioners can use assessment to find out 
what children understand, how they are thinking 
and what they are able to do and then use this 
information to build rich pictures of the children 
in their setting in order to plan relevant and 
interesting experiences for them. Figure 1 shows 
the assessment methods outlined in Aistear’s 
guidelines. The Practice Guide focuses mainly on 
self-assessment, conversations and observations. 
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Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes

Using the resources  
in this pillar
As with all the pillars in the Practice Guide, 
there are five categories of resources in 
Planning and Assessing using Aistear’s 
Themes:

1. Self-evaluation Tools
2. Examples and Ideas for Practice
3. Resources for Sharing
4. Action Planning Tools
5. Gallery.

Each category has resources to support you as 
you reflect on your practice. You might like to 
look at the Self-evaluation Tools first to help 
you identify your strengths in planning and 
assessing for learning as well as noting changes 
you would like to make. After this, you might 
be interested in looking at examples and ideas 
from other practitioners. You will find these 
in Learning Experiences linked to Aistear’s 
themes, short podcasts, photo presentations, 
video clips and practical tip sheets in the 
sections, Examples and Ideas for Practice and 
Resources for Sharing at www.aistearsíolta.ie. 
The Action Planning Tools can then help you 
plan specific changes you want to make in your 
setting. 

Figure 1: Aistear’s assessment methods

http://www.ncca.ie/en/Practice-Guide/
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Category and Purpose Resource Title

Self-evaluation Tools
These provide prompts to help 
practitioners reflect on their work 
on planning and assessing in 
order to identify successes and 
challenges and to note changes 
they would like to make.

Planning and Assessing using Aistear’s Themes: 
Self-evaluation Tool (Birth-6 years)

This tool looks at three elements:
1. Observing, talking and gathering assessment information 
2. Documenting children’s learning and development 
3. Planning for children’s learning and development.

Examples and Ideas for 
Practice
These materials show examples 
of how different early childhood 
settings plan for and assess 
children’s learning and 
development.  

Podcasts and Photo Presentations 
• Using Documentation
• Sharing learning experiences with parents
• Curriculum planning based on children’s ideas
• Using Documentation to Support Learning and  

Development
• ICT Supporting Reflective Practice
• Planning a play-based, emergent curriculum: Bugs 
 and Old MacDonald (1-2 years)
• Planning a play-based, emergent curriculum:        
               Gingerbread Man (2-3 years)
• Supporting emergent literacy and numeracy:   
               Making shapes and symbols (3-6 years)
• What is a curriculum statement?
• Creating a Curriculum Statement(Birth-6 years)
• Planning and Assessing using Aistear’s themes  
 (Birth-3 years)
• Using Aistear to plan and assess (Birth-6 years)
• A Practitioner describes using Aistear templates to 
 document and plan
• Supporting emergent literacy: The writing table 
               (3-6 years)
• The benefits in guiding children’s mathematical play
• Supporting mathematics: Key messages for                 
 practitioners 
• Supporting emergent literacy and numeracy
• Importance of assessing
• Key messages on planning and assessing
• Documentation: Why and how? (Birth-6 years)   
• Planning, documenting and assessing an emergent  
 and inquiry-based curriculum
• The adult’s role in an emergent and inquiry-based  
 curriculum (Birth-6 years)

Table 2 : Resources in the Planning and Assessing using Aistear’s Themes pillar

http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Self-evaluation-Tools/Planning-and-Assessing-using-Aistear-s-Themes-Self-evaluation-Tool-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Self-evaluation-Tools/Planning-and-Assessing-using-Aistear-s-Themes-Self-evaluation-Tool-Birth-6-years-.pdf
http://player.vimeo.com/video/96477046?title=0&byline=0&portrait=0
https://vimeo.com/ncca/review/99622295/a4bc71abf5
http://vimeo.com/ncca/review/105961149/3685a2176f
http://player.vimeo.com/video/96477046
http://player.vimeo.com/video/96477046
http://player.vimeo.com/video/75314158
https://player.vimeo.com/video/134111905/
https://player.vimeo.com/video/134111905/
https://player.vimeo.com/video/134111906/
https://player.vimeo.com/video/134111906/
https://player.vimeo.com/video/134085596/
https://player.vimeo.com/video/134085596/
https://player.vimeo.com/video/132919149/
https://player.vimeo.com/video/132919147/
https://player.vimeo.com/video/131102737/
https://player.vimeo.com/video/131102737/
https://player.vimeo.com/video/132810155/
https://player.vimeo.com/video/134713847
https://player.vimeo.com/video/134713847
https://player.vimeo.com/video/134217340
https://player.vimeo.com/video/134217340
https://player.vimeo.com/video/149631733/
https://player.vimeo.com/video/149621818/
https://player.vimeo.com/video/149621818/
https://player.vimeo.com/video/151312013
https://player.vimeo.com/video/151312005
https://player.vimeo.com/video/151312014
https://player.vimeo.com/video/200554602
https://player.vimeo.com/video/200593025
https://player.vimeo.com/video/200593025
https://player.vimeo.com/video/200683809
https://player.vimeo.com/video/200683809
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Category and Purpose Resource Title

Examples and Ideas for 
Practice
These materials show examples 
of how different early childhood 
settings plan for and assess 
children’s learning and 
development. 

Video Clips
• Our Special Books
• Holly’s Special Book
• George’s Special Book
• Discussing our work (3-6 years)
• Describing my picture

Learning Experiences
• Learning experiences for babies, toddlers and young 

children from Aistear’s guidelines support learning 
and development through assessment

Aistear theme presentations
•              Well-being (Birth-3 years)
•              Well-being (3-6 years)
•              Identity and Belonging (Birth-3 years)
•              Identity and Belonging (3-6 years)
•              Communicating (Birth-3 years)
•              Communicating (3-6 years)
•              Exploring and Thinking (Birth-3 years)
•              Exploring and Thinking (3-6 years)

Resources for Sharing
These materials include a variety 
of resources to support planning 
and assessing. Samples are 
provided for different age groups.

Templates
• Information booklet: Planning and assessing for   
 children’s learning and development (Birth-6 years) 
• Documenting children’s learning and development  
 (Birth-6 years)
• Short Term Planning Sheet Template
• Sample Short Term Planning Sheet (Babies)
• Sample Short Term Planning Sheets (Toddlers)
• Sample Short term Planning Sheet (Young Children)
• Learning Record Template
• Sample Learning Record Template (Babies)
• Sample Learning Record Template (Toddlers)
• Sample Learning Record Template (Young children)
•              Sharing curriculum updates with parents (3-6 years)
•              Sharing curriculum updates with parents (Birth-3 years)
•              Sharing personal learning portfolios with parents                                                                                        

(3-6 years) 
•              Sharing personal learning portfolios with parents                                                   

(Birth-3 years)
•              Sample Learning Story: I did it!
•              Aistear’s User Guide (pp. 12-22): Sample planning 

templates

http://player.vimeo.com/video/96471247?title=0&byline=0&portrait=0
http://player.vimeo.com/video/96471244?title=0&byline=0&portrait=0
http://player.vimeo.com/video/96471245?title=0&byline=0&portrait=0
http://player.vimeo.com/video/28352482
http://player.vimeo.com/video/71561728?title=0&byline=0&portrait=0
http://www.ncca.ie/en/file/aistearsiolta/Aistear-Learning-Experiences.pdf
http://www.ncca.ie/en/file/aistearsiolta/Aistear-Learning-Experiences.pdf
http://www.ncca.ie/en/file/aistearsiolta/Aistear-Learning-Experiences.pdf
https://player.vimeo.com/video/131102727/
https://player.vimeo.com/video/61107224/
https://player.vimeo.com/video/130854326/
https://player.vimeo.com/video/66338761/
https://player.vimeo.com/video/130854325/
https://player.vimeo.com/video/66331365/
https://player.vimeo.com/video/130854324/
https://player.vimeo.com/video/121238343/
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Information-booklet-Planning-and-assessing-for-children-s-learning-and-development-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Information-booklet-Planning-and-assessing-for-children-s-learning-and-development-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Documenting-children-s-learning-and-development-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Documenting-children-s-learning-and-development-Birth-6-years-.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/AISTEAR_PlanningTemp.doc
http://www.ncca.ie/en/file/aistearsiolta/Short-term-Curriculum-Planning-Sample_Babies.pdf
http://www.ncca.ie/en/file/aistearsiolta/Short-term-Curriculum-Planning-Sample_toddlers-pdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/PlanningRecord_sample.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/AISTEAR_LearningRecord_TEMP.doc
http://www.ncca.ie/en/file/aistearsiolta/Learning-Record-Sample_Babies.pdf
http://www.ncca.ie/en/file/aistearsiolta/Learning-Record-Sample_Toddlers.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/LearningRecord_sample.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-curriculum-updates-with-parents-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-curriculum-updates-with-parents-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-personal-learning-portfolios-with-parents-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-personal-learning-portfolios-with-parents-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-personal-learning-portfolios-with-parents-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Sharing-personal-learning-portfolios-with-parents-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Examples-and-Ideas-for-Practice/Sample-Learning-Story-I-did-it-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Overview/Aistear-s-User-Guide-pp-12-22-provides-information-on-planning-including-sample-plans-pdf-1-8MB-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Overview/Aistear-s-User-Guide-pp-12-22-provides-information-on-planning-including-sample-plans-pdf-1-8MB-.pdf
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Category and Purpose Resource Title

Resources for Sharing
These materials include a variety 
of resources to support planning 
and assessing. Samples are 
provided for different age groups.

Tip Sheets
• Using a Key Person approach
• Enhancing language (Birth-3 years)
• Enhancing language (3-6 years)
• Supporting children to become bilingual (Birth-6 years)
• Introducing Irish to pre-school children in English-

medium settings
• Fundamental movement skills (3-6 years)

Aistear posters and supporting documents
• Themes and principles poster
• Well-being poster 
• Identity and Belonging poster 
• Communicating poster
• Exploring and Thinking poster
• Well-being theme document
• Identity and Belonging theme document
• Communicating theme document
• Exploring and Thinking theme document

Action Planning Tools
A template is provided to help 
practitioners plan for changes 
in a particular area of their work 
in planning for and assessing 
children’s learning and 
development. 

Planning and Assessing using Aistear’s Themes: Action 
Planning Template 

Gallery
Photos from a range of early 
childhood settings offer 
additional ideas about planning 
and assessing.

Gallery

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes

http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Using-a-Key-Person-approach.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Enhancing-language-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Enhancing-language-3-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Supporting-children-to-become-bilingual-Birth-6-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Introducing-Irish-to-pre-school-children-in-English-medium-settings.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Introducing-Irish-to-pre-school-children-in-English-medium-settings.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Resources-for-Sharing/Fundamental-Movement-Skills-booklet.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/aistear_themes.jpg
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/wellpdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/idpdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/c1pdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Aistear_Toolkit/exp1pdf.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/we.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/id.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/Com_new.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Early_Childhood_Education/exp.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Action-Planning-Tools/Planning-and-Assessing-using-Aistear-s-Themes-Action-Planning-Template-.pdf
http://www.ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/Action-Planning-Tools/Planning-and-Assessing-using-Aistear-s-Themes-Action-Planning-Template-.pdf
http://ncca.ie/en/Practice-Guide/Planning-and-Assessing-using-Aistears-Themes/
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Self-evaluation Tool
Planning and Assessing using Aistear's Themes (Birth-6 years)

Connections to Aistear and Síolta

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking.
Guidelines for good practice:  Supporting 
learning and development through assessment 
(pp.72- 102) User Guide (pp.12-22)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3, 6: Play, C6.7, 7: 
Curriculum, C7.5, 7.6
Research Digests linked to the above Standards

Using the Self-evaluation Tool

This Self-evaluation Tool will support you to reflect on how you plan and 
assess using Aistear’s themes either as an individual practitioner or as a 
team.

1.  This tool is divided into 3 elements.

• Observing, talking and gathering assessment information
• Documenting
• Planning for children's learning and development

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

Never/Rarely I seldom do this.

Sometimes I do this if and when I remember.
Regularly I try to do this as often as I can.
Almost Always I do this most of the time.

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=71
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P2_LR.pdf#page=71
http://ncca.ie/en/file/aistearsiolta/UserGuide_ENG.pdf#page=12
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=51
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=57
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Make a note of changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie.
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Planning and Assessing using Aistear's Themes (Birth-6 years)

Before working with this pillar, we recommend you work on 
Curriculum Foundations.

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes
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When observing children, talking and gathering assessment  
information,

Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1
we respect each child’s culture, family structure and background and 
reflect this individuality in our conversations and interactions with 
children.

2
we encourage children to self-assess by helping them to think about 
their own learning and development and to see what they are able to 
do.

3 we talk to children about what they are doing so that we better 
understand their thinking and reasoning.

4
we use a range of strategies to encourage conversations with 
children, for example, thinking aloud together, reflecting back to 
children what they have said, asking an open question.

5 we use a variety of tools and methods to carry out observations.

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)

Element 1: Observing, talking and gathering assessment information

Gathering information through ongoing observations and conversations with children, parents and colleagues helps to build a rich picture of children's 
individual learning journeys. This information provides signposts for how their learning and development can be supported further.  

Date DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes
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When observing children, talking and gathering assessment  
information,

Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6

we observe and tune in to non-verbal cues and interests, and how 
children interact with
• each other
• nearby adults
• the indoor and outdoor environment.

7
we actively listen to children’s conversations and exchanges with 
others and note important insights into their communication skills 
and their thinking.

8
we observe children’s play, interactions, use of resources and 
representations to help us understand their thinking and to note what 
interests and motivates them.

9 we use conversations with children to follow up on observations in 
order to encourage children to share what they are thinking or feeling.

10
we use cameras and/or videos when possible and with parental 
permission to record and share key moments in children’s learning 
and development.

11
we plan particular tasks to gather specific information on 
children's dispositions, skills, attitudes and values, knowledge 
and understanding linked to Aistear's themes, for example when 
requested by an external agency.

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)

Element 1: Observing, talking and gathering assessment information

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes
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Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)

Element 1: Observing, talking and gathering assessment information

Prompts for Reflection
• Think about what is working well in relation to planning for children’s learning and development using Aistear’s themes.

• Think about the challenges you have experienced in planning for children’s learning and development using Aistear’s themes.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes
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When documenting children's learning and development, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1 we respect each child’s culture, family structure and background and 
reflect this individuality in our documentation.

2
we use the dispositions, skills, attitudes and values, knowledge and 
understanding as set out in Aistear’s themes, aims and learning goals 
to guide our decisions about what to document.

3
we identify and document key moments in children’s experiences 
as these give us evidence of, and important insights into children’s 
learning and development.

4
we add to our documentation on an on-going basis drawing on each 
other’s observations and reflections to build pictures over time of 
children’s learning and development based on multiple perspectives.

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)

Date

Element 2: Documenting children's learning and development

Documentation provides a record of children’s learning and development. This record uses a range of types of documentation including observation notes, 
photographs, video clips, examples of mark-making and detail on particular events or activities. The record helps to tell the story of, and show each child’s 
journey as a capable and competent learner. The practitioner documents important points about what children can do, understand and how they approach 
learning which he/she can then use to plan future learning experiences.

DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes
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When documenting children's learning and development Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

5
we use a variety of documentation such as short notes, written 
observations, photos, video clips, samples of things children create 
and daily diaries/records of care to build a rich picture of each child’s 
learning and development.

6
we involve children in the process of documenting through the 
use of their drawings, their choice of photos and their comments, and 
ensure this documentation is accessible to them.

7 we select photos and video snippets when possible to add to our 
documentation on children’s learning and development.

8 we use a Key Person system to co-ordinate effective and 
comprehensive documentation on all children.

9 we reflect on and discuss our documentation including our 
observations with colleagues.

10
we share documentation, including observations, with parents. We 
place documentation focused on the children in the group or room 
where parents can look at it and enjoy it with their child.

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)

Element 2: Documenting children's learning and development

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes
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When documenting children's learning and development, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

11 we ask parents for verbal and/or written feedback on the 
documentation and we use this to help us in our curriculum planning.

12
we ensure documentation is named, dated and is relevant and 
accessible to other authorised persons such as inspectors and 
therapists.

13
we document in the working language of the setting and where this 
is Irish, we provide a bilingual version of documentation to parents 
when needed.

14
we encourage the sharing of documentation with other early 
childhood settings if children are changing setting and where 
appropriate and with parents’ permission.

15
we encourage the sharing of documentation with primary schools 
as part of children’s transition and where appropriate and with 
parents’ permission.

Element 2: Documenting children's learning and development

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)
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Element 2: Documenting children's learning and development

Prompts for Reflection
• Think about what is working well in relation to planning for children’s learning and development using Aistear’s themes.

• Think about the challenges you have experienced in planning for children’s learning and development using Aistear’s themes.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes
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When planning for children's learning and development, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1
we take account of the principles of Aistear and Síolta and ensure 
the learning experiences we plan for children are underpinned by 
these.

2
we think about the aims and learning goals in Aistear’s themes, and 
in particular, the dispositions, skills, attitudes and values, knowledge 
and understanding that we are supporting and nurturing in children 
when we plan experiences and activities.

3 we ensure that planning is a part of our routine every day.

4
we use information gathered through observations, conversations 
with children, with colleagues and parents, photos and video clips, and 
examples of things children did, made or said to inform planning.

Date

Element 3: Planning for children’s learning and development

Good planning focuses on all aspects of children’s learning and development. Drawing on documentation, it builds on children’s prior learning and 
development and takes account of their interests and inquiries as well as those of practitioners in providing relevant, enjoyable and hands-on experiences. This 
type of planning takes time and comes from knowing children well—their interests, needs, cultures, backgrounds and abilities. Curriculum planning therefore 
enables practitioners to provide experiences to extend and scaffold children’s learning and ensure the curriculum meets each child's needs appropriately and 
supports his/her learning and development. Assessment information is, therefore, at the heart of planning.

DD/MM/YY

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)

Practitioners’ names

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes
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When planning for children's learning and development, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

5
we plan experiences which enable children to progress to more 
complex activities, providing a balance between familiarity which 
helps them to feel secure and novelty and challenge which captures 
their interest.

6
we plan for resources in the learning environment that help 
children to progress in their learning and development, for example, 
we introduce particular props, books, real-life objects and new 
vocabulary.

7 we ensure that most activities and experiences are child-led, with 
some being practitioner-led. 

8
we identify and use spontaneous opportunities that emerge in 
conversations, in play and in activities to introduce children to new 
concepts and skills.

9
we develop short-term plans based on children’s emergent interests 
and inquiries and on our own, and building on what children already 
know and can do.

10
we see plans especially short-term and spontaneous plans as being 
flexible and open to change so that they can respond to new ideas and 
explorations initiated by children or by us in response to children. 

Element 3: Planning for children’s learning and development

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)
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Element 3: Planning for children’s learning and development

When planning for children's learning and development, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

11
we develop a long-term plan based on our Curriculum Statement 
(see Curriculum Foundations) and which describes our aspirations for 
children’s learning and development linked to Aistear’s themes and 
our setting’s ethos. 

12
we develop medium-term plans based on seasonal events, 
celebrations and topics that may interest children and emerge from 
their experiences, and gather a range of resources and information 
linked to these. 

13
we involve children in curriculum planning, particularly in short-
term and spontaneous plans, making their experiences more 
meaningful to them. 

14
we listen to and observe children on an ongoing basis to ensure that 
experiences and activities are flexible and meeting their needs and 
supporting progression in their learning and development. 

15
we reflect all children in our setting in our curriculum planning 
recognising that children with special educational needs may have 
challenges that require additional planning and ongoing review. 

16
we develop Individual Educational Plans (IEPs) when needed in 
consultation with parents and other relevant stakeholders involved in 
the education and care of the child.

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)
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Element 3: Planning for children’s learning and development

Prompts for Reflection
• Think about what is working well in relation to planning for children’s learning and development using Aistear’s themes.

• Think about the challenges you have experienced in planning for children’s learning and development using Aistear’s themes.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Planning and Assessing using Aistear's Themes (Birth-6 years)

Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes



293
Aistear Siolta Practice Guide: Planning and Assessing using Aistear’s Themes

Action Planning Template
Planning and Assessing using Aistear’s Themes (Birth-6 years)

Connections to Aistear and Síolta

Aistear
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice:  Supporting 
learning and development through assessment 
(pp.72- 102) User Guide (pp.12-22)
 
Síolta Standards 
1: Rights of the Child, C1.1, 1.2, 1.3, 
6: Play, C6.7, 7: Curriculum, C7.5, 7.6
Research Digest linked to the above Standards

This Action Planning Template is designed to help you plan 
for and assess children’s early learning and development using 
Aistear’s themes. You might find the template most useful after 
working with the following materials in the Practice Guide at 
aistearsiolta.ie: 

• Self-evaluation Tool, Planning and Assessing using Aistear’s 
Themes 

• Video clips, photos and podcasts in the section,  
Examples and Ideas for Practice 

• Tip sheets in the section, Resources for Sharing. 

To help make your action planning practical for you, 

1. identify one or two changes that you plan to work on. 
2. set a review date. 
3. following review, identify any further changes you want to 

prioritise. 

Using the Action Planning Template

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://www.aistearsiolta.ie
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Action Planning Template :  Planning and Assessing using Aistear’s Themes (Birth-6 years)

Age group of children 

Date Action Plan started

Element focused on 

Date for Action Plan
review

Practitioner responsible 
for the Action Plan

Outline the changes you plan to make to your 
practice to enhance planning and assessing. Resources and Supports needed

Date changes made by

Practitioners involved

DD/MM/YY DD/MM/YY

DD/MM/YY
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Action Plan Review:  Planning and Assessing using Aistear’s Themes (Birth-6 years)

Date of review Practitioners involved in review

Follow-up action (if needed) Are further resources and supports needed? Date for further review

What changes have you made/are you 
making?

What impact are these changes 
having on children’s experiences?

What is working well? What are 
the challenges? What will you do 
differently in the future?

DD/MM/YY

DD/MM/YY
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Supporting Transitions: 
Overview
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The Aistear Síolta Practice Guide is intended 
to help you in your role as curriculum-
developer to build, reflect on and extend 
your curriculum to support babies’, toddlers’ 
and young children’s early learning and 
development. Drawing on the early childhood 
sector’s experiences of using Aistear and 
Síolta, the Practice Guide includes: 

$ Curriculum Foundations and 

$ six interconnected Curriculum Pillars:
1. Building Partnerships with Parents
2. Creating and Using the Learning 

Environment
3. Learning through Play
4. Nurturing and Extending Interactions
5. Planning and Assessing using Aistear’s 

Themes
6. Supporting Transitions.

This document gives an overview of the pillar, 
Supporting Transitions. This pillar has a range 
of resources to help you support children’s 
transitions into, through and out of your setting.

Why focus on supporting 
transitions?
Aistear and Síolta highlight the importance 
of supportive and smooth transitions in early 
childhood. A transition is the process of moving 
from one situation to another and taking time 
to adjust. Major transitions often represent 
significant milestones in a child’s life and 
signify change for children and their families. 
The move from home to the first out-of-home 
setting is a very big milestone for children. 
Other types of transitions are more frequent, 
for example, the transition from one room 
to another in a setting, or from one activity 
to another during the course of a day. Good 
relationships are key in ensuring all transitions 
happen as smoothly as possible. 

The two frameworks provide ideas and 
suggestions on how to facilitate transitions in 
a sensitive, responsive and thoughtful manner. 
Personal characteristics and dispositions, 
family and cultural background, and previous 
experience of early childhood settings or 
transitions, all impact on children’s adjustment 
to a new setting, a new room or to transitions in 
the daily routine.  

Connections to Aistear and 
Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Building 
partnerships between parents and practitioners 
(pp.6-25), Learning and developing through 
interactions (pp.27-30 and 46-47), Supporting 
learning and development through assessment 
(pp.78-79)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3
6: Transitions, C13.1, 13.2, 13.3
Research Digests linked to the above Standards

Before working with this pillar, we 
recommend you work on Curriculum 
Foundations.

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=42
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Practitioners_ENG.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Practitioners_ENG.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Interactions_ENG.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Interactions_ENG.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Assessment_ENG.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Assessment_ENG.pdf
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=93
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Practitioners play a key role in supporting 
children to predict and cope with change by 
providing reliable and stable relationships, 
continuity of care and a secure base.  Children’s 
experience of transitions can be very positive 
when key people in their lives liaise by sharing 
important information and when they work in 
partnership with each other. It is also important 
that practitioners help children to understand 
routines and to explain what is going to happen 
next in a consistent, loving manner.

Supporting transitions is one of the 
curriculum pillars in the Aistear Síolta 
Practice Guide. This short introduction 
reminds us why transitions are important, 
gives a brief overview of the resources in 
this part of the Practice Guide and provides 
suggestions on how you might use these.

Aistear’s principle on relationships says,

Children have a fundamental need to be with 
other people. They learn and develop through 
loving and nurturing relationships with adults 
and other children, and the quality of these 
interactions impacts on their learning and 
development 
(Principles and themes, 2009, p.9).     

Similarly, Síolta’s principle on relationships 
acknowledges that,

Positive relationships, which are secure, 
responsive and respectful and which provide 
consistency and continuity over time, are the 
cornerstone of the child’s well-being 
(2006, p.7).

Standard 13 of Síolta, Transitions, highlights 
the importance of sensitive management of 
transitions, continuity of care, relationships 
and experiences for children. It also stresses 
the importance of sharing  information 
between all those involved in children’s 
early childhood years including parents, 
practitioners and where appropriate, relevant 
professionals. Practitioners should be proactive 
in communicating and connecting with parents 
to create effective lines of communication and 
should keep transitions throughout the day 
to a minimum with unnecessary transitions 
avoided.

Table 1 outlines different types of transitions 
that require careful planning and collaboration.
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Regular
transitions

Daily
transitions

Table 1 : Categorising transitions 

Type of transition People involved in supporting children to 
make the transition 

Daily arrival in the setting Central:  Parents, key person
Additional: Other practitioners working with 
the child, manager or setting receptionist, 
childminder

Home-time Central:  Parents, key person
Additional: Other practitioners working with 
the child, manager or setting receptionist, 
childminder

Moving from one activity to 
another

Central: All practitioners working with the 
child, peers in the group/pair
Additional: Other peers

Beginning and end-of-care 
routines such as nappy-changing, 
toileting, sleep or meal-times

Central: Key person 
Additional: Other practitioners working with 
the child, other peers

Moving from indoors to outdoors 
(and vice versa)

Central: All practitioners working with the 
child; peers in the group/pair
Additional: Other peers

Tidy-up time Central: All practitioners working with the 
child; peers in the group/pair
Additional: Other peers

Moving to a new room in the 
setting 

Central: Parents, current and new key person
Additional: Setting manager, other 
practitioners working with the child, peers

Change of key person Central: Parents, current and new key person
Additional: Setting manager, other 
practitioners working with the child, peers

Attending an additional service, 
for example, speech and language 
therapy

Central: Parents, key person, relevant 
professionals 
Additional: Other practitioners working with 
the child
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Major
transitions

Type of transition People involved in supporting children to 
make the transition 

Into the setting Central: Parents, setting manager and key 
person
Additional: Child’s wider family, other 
practitioners working with the child, 
childminder 

On to primary school Central: Parents, key person, primary teacher
Additional: Setting manager, principal or 
Home School Community Liaison teacher, 
childminder 

On to another setting Central: Parents, current setting manager/key 
person, new setting manager/key person 
Additional: Other practitioners working with 
the child

Transitions in a child’s life 
such as arrival of a new baby, 
house move, bereavement or 
relationship break-up  

Central:  Parents and family 
Additional: Key worker, setting manager, 
other professionals working with the child 
and family, for example, social worker 

Using the resources  
in this pillar

As with all the pillars in the Practice Guide, 
there are five categories of resources in 
Supporting Transitions:

1. Self-evaluation Tools
2. Examples and Ideas for Practice
3. Resources for Sharing
4. Action Planning Tools
5. Gallery.

Each category has resources to help you reflect 
on your practice. You might like to look at the 
Self-evaluation Tools first to help identify your 
strengths in supporting children’s learning 
and development through play as well as noting 
changes you would like to make.  After this, you 
might be interested in looking at examples and 
ideas from other practitioners. 
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Category and Purpose Resource Title

Self-evaluation Tools
These provide prompts to help 
practitioners reflect on their work 
in order to identify successes and 
challenges and to note changes 
they would like to make.

Supporting Transitions: Self-evaluation Tool

This tool looks at four elements:
1. Moving from home to daycare/sessional setting 
2. Transitions within the daily routine
3. Room-to-room transitions
4. Transition to primary school.

Examples and Ideas for 
Practice
These materials show examples 
of how different early childhood 
settings support transitions.

Podcasts and Photo Presentations
• Using a Key Person system  (Birth-3 years)
• Playful routines and engaging interactions 
               (Birth-3 years)
• Developing a consistent interactive style in your 

setting (Birth-6 years)
• Reviewing and adapting the daily routine (3-6 years) 
• Supporting the transition from room to room within
 a setting
• Making adequate time for play

Table 2 : Resources in the Supporting Transitions Pillar

You will find these in Learning Experiences 
linked to Aistear’s themes, short podcasts, 
photo presentations, video clips and practical 
tip sheets in the sections, Examples and Ideas 
for Practice and Resources for Sharing at 
www.aistearsiolta.ie The Action Planning 
Tools can then help you plan specific changes 
you want to make in your setting. Finally, a 
Gallery of captioned photos from a variety of 
early childhood settings, offers additional ideas 
about supporting transitions. Table 2 below 
provides an overview of all resources available 
in this pillar. 

http://www.ncca.ie/en/Practice-Guide/Transitions/Supporting-transitions-Self-evaluation-Tool.pdf
https://player.vimeo.com/video/132809101/
https://player.vimeo.com/video/132809097/
https://player.vimeo.com/video/132809097/
https://player.vimeo.com/video/132809096/
https://player.vimeo.com/video/132809096/
https://player.vimeo.com/video/105961148/
https://player.vimeo.com/video/132809100
https://player.vimeo.com/video/132809100
https://player.vimeo.com/video/151312004
http://www.aistearsiolta.ie
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Category and Purpose Resource Title

Examples and Ideas for 
Practice
These materials show examples 
of how different early childhood 
settings support transitions.

Supporting the transition to primary school
• Important dispositions for the transition to primary 

school
• Different activities to support the transition from 

preschool to primary school
• Children that may need extra support with the 

transition to primary school
• What can we learn from other places about 

supporting the transition to primary school
• The importance of relationships as children make 

the transition to primary school
• Sharing information on children’s learning and 

development between preschools and primary 
schools

• Curriculum continuity between preschools and 
primary schools

• The kinds of experiences that are important for 
children in the early years of primary school

• Professional conversations between practitioners 
and teachers

• Position statement on transitions
• Children’s views on the transition to primary school
• Transition to primary school and the expectation to 

sit at tables for periods of time
• Use of workbooks on transition to primary school
• The transition to primary school and the issue of 

toilets

Learning Experiences (3-6 years)
• An open-door policy
• Rover died
• I can do it by myself 
• Supporting learning and development through an IEP
• We can decide  
• The beat of the drum
• Paul’s daily diary 
• Do you understand my culture and traditions?
• The newsletter
• The power of music and story

https://player.vimeo.com/video/185649469
https://player.vimeo.com/video/185649469
https://player.vimeo.com/video/185649348
https://player.vimeo.com/video/185649348
https://player.vimeo.com/video/185649471
https://player.vimeo.com/video/185649471
https://player.vimeo.com/video/185649349
https://player.vimeo.com/video/185649349
https://player.vimeo.com/video/185649342
https://player.vimeo.com/video/185649342
https://player.vimeo.com/video/185649346
https://player.vimeo.com/video/185649346
https://player.vimeo.com/video/185649346
https://player.vimeo.com/video/185649345
https://player.vimeo.com/video/185649345
https://player.vimeo.com/video/185649343
https://player.vimeo.com/video/185649343
https://player.vimeo.com/video/185649326
https://player.vimeo.com/video/185649326
https://player.vimeo.com/video/185649347
https://player.vimeo.com/video/185649296
https://player.vimeo.com/video/185649297
https://player.vimeo.com/video/185649297
https://player.vimeo.com/video/185649302
https://player.vimeo.com/video/185649303
https://player.vimeo.com/video/185649303
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_WellBeing_ENG.pdf#page=2
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_WellBeing_ENG.pdf#page=6
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_WellBeing_ENG.pdf#page=8
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_WellBeing_ENG.pdf#page=24
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_WellBeing_ENG.pdf#page=9
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_ID&Belonging_ENG.pdf#page=2
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_ID&Belonging_ENG.pdf#page=3
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_ID&Belonging_ENG.pdf#page=5
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_ExploringThinking_ENG.pdf#page=3
http://www.ncca.biz/Aistear/pdfs/Searches_ENG/Theme/LE_ExploringThinking_ENG.pdf#page=18
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Category and Purpose Resource Title

Resources for Sharing
These include tip sheets with 
ideas for supporting transitions. 

Tip sheets
• Using a Key Person approach (Birth-3 years)  
• Supporting quality interactions during care-giving 

routines (Birth-3 years)

Action Planning Tools
These help practitioners plan 
for changes in a particular area 
of their work in supporting 
transitions. 

Supporting Transitions: Action Planning Template

Gallery
This includes photos from a 
range of early childhood settings 
and offers additional ideas about 
supporting children to make 
transitions.

Gallery

http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Using-a-Key-Person-approach.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-quality-interactions-during-care-giving-routines-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Nurturing-and-Extending-Interactions/Resources-for-Sharing/Supporting-quality-interactions-during-care-giving-routines-Birth-3-years-.pdf
http://www.ncca.ie/en/Practice-Guide/Transitions/Supporting-transitions-Action-Planning-Template.pdf
http://ncca.ie/en/Practice-Guide/Transitions/
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Self-evaluation Tool
Supporting Transitions (Birth-6 years)

Connections to Aistear and Síolta

Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking.
Guidelines for good practice:  Building 
partnerships between parents and practitioners (pp.6-
25), Learning and developing through interactions 
(pp.27-30 and 46-47), Supporting learning and 
development through assessment (pp.78-79)

Síolta Standards
1: Rights of the Child, C1.1, 1.2, 1.3
6: Transitions, C13.1, 13.2, 13.3
Research Digests linked to the above Standards

Using the Self-evaluation Tool

This Self-evaluation Tool supports you, either as an individual 
practitioner or as a team, to reflect on how you manage transitions in 
your setting. Some aspects of supporting transitions are covered in the 
Building Partnerships with Parents pillar.

1.  This tool is divided into 4 elements.

1. Moving from home to a daycare/sessional setting
2. Transitions within the daily routine
3. Room to room transitions
4. Transition to primary school 

2.  Each element has a series of statements. For each statement,  
choose which of the following best reflects your current practice.

If you would like to make notes or record examples from your practice 
about any of the statements, a box is provided for this.

Never/Rarely I seldom do this.

Sometimes I do this if and when I remember.
Regularly I try to do this as often as I can.
Almost Always I do this most of the time.

Aistear Siolta Practice Guide: Supporting Transitions

http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=24
http://ncca.ie/en/file/aistearsiolta/Aistear_ENG_P1_LR.pdf#page=33
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Assessment_ENG.pdf
http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Assessment_ENG.pdf
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=93
http://ncca.ie/en/file/aistearsiolta/siolta_research_digests.pdf#page=1
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Using the Self-evaluation Tool 

3.  After each element you will find prompts for reflection. 
As you consider these, think about your practice—what you do 
and how you do it. This will support you to identify what is working
well and the challenges within each element.

4.  Note changes you want to make.

5.  After using the Self-evaluation Tool, you may find it useful to
look at the sections, Examples and Ideas for Practice and Resources 
for Sharing at aistearsiolta.ie
 
6.  The Action Planning Template in the section, Action Planning 
Tools can help you plan specific changes you decide to make.

Self-evaluation Tool
Supporting Transitions (Birth-6 years)

Before working with this pillar, we recommend you work with 
Curriculum Foundations.

Aistear Siolta Practice Guide: Supporting Transitions

http://www.aistearsiolta.ie
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To support the initial transition from home, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1

we share information about our setting, such as our ethos, our image 
of children, mission or curriculum statement prior to enrolment to 
help parents decide if it is the right place for their child. We strive to 
provide important information in a parent’s first language where that 
is not English/Irish. 

2 we offer to undertake a home visit, where possible, prior to the child’s 
enrolment in the setting.

3

we try to gain a thorough understanding of each child and his/her 
family. We encourage parents to share information with us (once the 
decision is made to enrol a child) and we explain how we will use this. 
We collect information about the child, his/her family, other people 
who have special significance for them, pets, interests, likes and 
dislikes. We also collect information about a child’s routines, sleep 
preferences, eating patterns and special comfort objects, and about 
significant developmental milestones.

4
we recognise that transitions are a shared responsibility that 
involve planning, communication and collaboration between staff and 
parents.

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Element 1: Moving from home to a daycare/sessional setting

Moving from home to the first out-of-home early childhood setting is one of the biggest transitions babies, toddlers and young children experience. This 
is a big milestone in a child’s life, whether it be as a baby or toddler going to daycare for the first time or as a young child starting the pre-school year. Key 
information is shared between parents and practitioners to help ensure continuity of care, routine, and learning and development. Parents, childminders 
and practitioners work in partnership and strong attachments are developed between children and practitioners. Smooth transitions are facilitated and 
promoted by developing consistent and stable relationships. These foster a deep understanding of each child’s world, including the social and cultural 
expectations from home, which supports a mutual understanding and a consistent approach to the care and education of the child.

Date DD/MM/YYPractitioners’ names

Aistear Siolta Practice Guide: Supporting Transitions
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To support the initial transition from home, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

5
we recognise that personal characteristics and dispositions, 
family and cultural background, and previous experience of early 
childhood settings or transitions, all impact on children’s adjustment 
to a new setting. 

6
we follow children’s home routines as closely as possible, especially 
during their first months in the setting to provide comfort for them 
and consistency between the setting and home.

7

we familiarise parents with our settling-in procedures prior to their 
child’s enrolment/first day, and encourage them to explain these 
to their child (where appropriate). For example, procedures might 
include having shorter days at the beginning, inviting parents to spend 
time in the setting with their child initially or staggering the intake of 
new children.

8
we tailor ‘settling-in’ periods to meet the needs of each child 
acknowledging that some children need more support or time to 
settle-in than others. We check in with parents regularly and ask for 
advice on how to make the process easier for their child.  

9 we provide photos of the setting and key person for parents to bring 
home prior to/during the settling-in period.

10
we accommodate mothers who wish to continue breast-feeding their 
baby and where possible, provide a quiet, comfortable and private 
space to do this. 

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Element 1: Moving from home to a daycare/sessional setting

Aistear Siolta Practice Guide: Supporting Transitions
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To support the initial transition from home, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

11
we support parents during times of transition, understanding that 
adults may also find this process difficult. For example, we reassure 
them, and provide photos or videos of their child happy at play. 

12

we understand that the transition process may be particularly 
challenging for some children, especially those who already have a 
lot of change in their lives. We realise each child will respond to the 
transition differently in line with their age, stage of development and 
previous experiences.

13

we recognise the factors that may cause stress/distress for children 
during transitions, for example, withdrawal, separation and anxiety. 
We work with children and parents to alleviate these as much as 
possible. For example, we talk to children about changes they might 
experience and help them to name how they might feel during these. 
We provide advice to parents on how they can help.

14
we ask parents to provide reminders of home for their child, such as 
comfort blankets, soothers, special toys, books and  photographs of 
pets and special people in the child’s life. 

15
we assign a key person to each child and family and explain this 
in detail to parents. This practitioner has particular responsibility 
for liaising with the parents and supporting the child’s learning and 
development and works hard to develop strong relationships. 

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Element 1: Moving from home to a daycare/sessional setting

Aistear Siolta Practice Guide: Supporting Transitions
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To support the initial transition from home, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

16
we provide regular opportunities for formal and informal 
conversations between the key person and parents to build 
relationships, trust and mutual understanding about the care and 
education of the child. 

17
we ensure that children, especially babies and toddlers, spend most 
of their time with familiar groups of children to form strong, stable 
relationships.

18 we ensure siblings have opportunities to spend significant amounts 
of time together. 

19
we share written information with parents, for example, using a 
written baby journal, a child’s learning portfolio, or a text message or 
email.

20 we learn key words from the child’s first language where this is a 
language other than English nor Irish.

21 we strive to understand key cultural differences, speak regularly to 
parents about these and ask for their advice and support. 

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Element 1: Moving from home to a daycare/sessional setting

Aistear Siolta Practice Guide: Supporting Transitions
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To support the initial transition from home, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

22
we build relationships and collaborate with relevant professionals 
to better support a child’s learning and development, for example, 
working with speech and language therapists, social workers, public 
health nurses and occupational therapists.

23
when the need arises and with parental consent, we share/request 
information with/from relevant professionals, for example, health 
professionals/other early childhood settings.

24
we work closely with other settings that the child attends to ensure 
consistency, for example, a child who attends a special unit for part of 
the week.

25
we provide information and advice, with parental consent, when 
children are transferring from one setting to another, for example, 
to another early childhood setting, a play therapist or social worker. 

26
we encourage parents to tell us about transitions at home that could 
affect their child such as a relationship breakdown or moving house, 
so that we can support the child and family during this time. 

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Element 1: Moving from home to a daycare/sessional setting
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Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Element 1: Moving from home to a daycare/sessional setting

Prompts for Reflection
• Think about what is working well in relation to supporting children’s transition from home to a daycare/sessional setting.  

• Think about the challenges you have experienced in supporting children’s transition from home to a daycare/sessional setting.  

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work. 

Aistear Siolta Practice Guide: Supporting Transitions
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When promoting smooth transitions during the daily routine, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1 we ensure, to the best of our ability, that practitioners work with the 
same group of children each day, week and throughout the year.

2
we minimise the movement of practitioners in and out of rooms to 
accommodate breaks, lunch and so on, especially in baby and toddler 
rooms. We ensure there is one familiar member of staff available at  
all times.

3 we devise staff/holiday rosters so that babies and toddlers always 
have a familiar staff member in their room.

4 we ask parents how the child is at arrival time each day.

5 we recognise each child’s temperament and disposition influences 
how he/she reacts to a transition.

6 we have a structured yet flexible daily routine. We know how many 
transitions there are every day and keep these to a minimum. 

7 we ensure children and parents are familiar with the daily routine.

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Date

Element 2: Transitions within the daily routine

Transitions within the daily routine provide important structure and security for children, allowing them to predict and cope with changes during the course 
of the day. The daily routine, however, also remains flexible enough to meet children’s ever-changing needs and interests.

DD/MM/YYPractitioners’ names
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When promoting smooth transitions during the daily routine, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

8

we notify and support children before and during essential 
transitions. For example, we provide pictures of daily routines and 
other visual aids. We might also dim lights before quiet time, use 
sand-timers and/or signals such as three-, two- and one-minute verbal 
reminders for tidy-up time.  

9 we ensure transitions are calm, gradual and given sufficient time.

10
we have agreed roles during transition times, for example, one 
practitioner supports children to tidy up after dinner while a second 
reads stories in the book area.  

11
we make necessary transitions playful by using books, rhymes, 
music, games, songs or puppets, for example, using a ‘tidy-up’ song at 
clean-up time.    

12
we respect that the amount of time children require to manage daily 
transitions can differ greatly, for example, some children arrive to 
the setting ready to play while other children may need some time to 
say goodbye and settle in.

13
we support parents to understand that children need time to make 
transitions, for example, a child may not be ready to rush home if 
doing something important when his/her parent arrives.

14
we have rituals for change-over and transition times, for example, 
waving goodbye, placing a favourite toy in a special place. Familiar 
staff are always in the room as children are dropped off and collected.

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Element 2: Transitions within the daily routine
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When promoting smooth transitions during the daily routine, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

15
we give children roles during arrival and going home times to allow 
them to feel in control, for example, ‘signing in’ when they arrive by 
moving their photo from one column to another on a notice-board.  

16
we provide spaces for children to store their group work or long-term 
projects so they can return to them later in the day, or in the following 
days.

17
we plan ways to help children deal with waiting times, for example, 
use of a timer or sitting in a circle rather than standing in line. We also 
ask children for their ideas. 

18
we support children to be as independent as possible during 
transition times, for example, helping at clean-up time, washing 
their hands after the toilet or putting on their coats and hats for going 
outside.  

19
we ensure the routine is meeting children's needs and is adaptable 
for each child or group. For example, we consult with children on 
whether they would like to stay longer at an activity or move on. 

20
we support children to choose where to spend time. For example, 
they can decide to stay longer outside and don’t have to go inside with 
the bigger group and vice versa.

Element 2: Transitions within the daily routine

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)
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When promoting smooth transitions during the daily routine, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

21
we are flexible about sleep time and support each child to settle in the 
way that suits him/her. Children who don’t sleep can sit with an adult 
looking at a book or listening to soothing music.  

22 we ensure transition times like care-giving routines including 
toileting and nappy-changing, are playful and fun, and are not rushed.

23 we ensure feeding times are enjoyable learning experiences for 
babies and that they don’t have long wait-times for food. 

24
we ensure toddlers and young children are involved in preparations 
for snack- and meal-times, for example, putting out place-mats, 
sharing fruit and children are not sitting at a table for long periods 
waiting for food. 

25 we observe and reflect on children’s experiences at times of 
transition and if necessary, we make changes to improve them.

Element 2: Transitions within the daily routine

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)
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Element 2: Transitions within the daily routine

Prompts for Reflection
• Think about what is working well in relation to supporting transitions within the daily routine. 

• Think about the challenges you have experienced in supporting transitions within the daily routine.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work. 

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)
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When a child is moving from room-to-room within the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1 we consult with parents before a child moves, and we make a final 
decision in partnership with them. 

2
we discuss the process with the child prior to the move, for example, 
we explain the reason for the move, introduce the new key person, 
show the child the location of the new room and ensure that he/she is 
happy to move.

3

we ensure the move is gradual and that aspects of the new room 
such as layout, resources and access to equipment, are similar to the 
old room. For example, a baby moving to a wobbler room will still have 
access to a soft area on the floor where he/she can play. Some toys and 
equipment are here, rather than on shelves, and are similar to those 
played with in the previous room. 

4
we explain changes in room layout and resources to children in a way 
that reflects their age and stage of development, and we give adequate 
time to them to adjust to the new room. 

Date

Element 3: Room-to-room transitions

Transitions are managed sensitively and thoughtfully throughout the child’s time in the setting. Changes like moving to a new room and/or adjusting to a new 
key person, are important and are planned for carefully and implemented gradually.

DD/MM/YY

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Practitioners’ names

Aistear Siolta Practice Guide: Supporting Transitions



318

When a child is moving from room-to-room within the setting, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

5

we ensure there are enough adults in the room to support a smooth 
transition. This may sometimes mean having more adults than 
required in the Pre-school Regulations (2006). For example, an extra 
adult may be needed in the wobbler/toddler room as babies adjust to 
their new environment with older children.

6
we introduce parents to their child’s new key person when moving 
from one room to the next. Where possible, the key worker moves 
with his/her group of children.

7 we provide opportunities for new and previous key people to meet to 
discuss a child and share written information before the child moves. 

8
we support children to build relationships with a new key person, 
for example, the new key person visits the child in the current room, 
the child visits the new key person in the new room and the child 
spends more time there each day until a full move is made.

9
we share information about children with other team members to 
help ensure a move to a new room is a positive experience for children 
and that there is continuity and progression in their learning and 
development. 

Element 3: Room-to-room transitions

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)
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Element 3: Room-to-room transitions

Prompts for Reflection
• Think about what is working well in relation to supporting room-to-room transitions within the daily routine. 

• Think about the challenges you have experienced in in supporting room-to-room transitions within the daily routine.

• What aspects of this work would you like to prioritise and focus on in the coming weeks?

 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work.

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)
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When supporting the transition to primary school, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

1

we discuss children’s strengths and areas where they are 
developing, with parents. This information helps parents to decide 
whether or not to send their child to school or to wait another year. 
A child’s age is also considered when moving to school (compulsory 
school age is 6 years). 

2
we provide written information about children’s skills, knowledge 
and dispositions to parents and offer formal opportunities to discuss 
their child’s transition to school.

3
we discuss children’s transition to school with other professionals 
such as special needs assistants, social workers, where appropriate 
and with parental consent. 

4
we discuss with children, their feelings about moving to primary 
school. We help them to understand the kind of changes to expect 
by talking about the differences and similarities between the two 
settings.  

5
we provide particular props for their play, for example, school 
uniforms, school-bags, lunch-boxes, books about the transition to 
school, and photos of the schools they will be attending. We read 
books and tell stories related to the experience.

Date

Element 4: Transition to primary school 

The transition between an early childhood setting and a primary school is a collaborative process and includes children, parents, practitioners and setting 
managers, primary school teachers and principals, childminders and other professionals, where applicable. This transitions is a big milestone on a child's 
life, and like other transitions, is supported and made smoother for children through planning, communication and collaboration. It is a process rather than a 
single point-in-time. 

DD/MM/YY

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)

Practitioners’ names
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When supporting the transition to primary school, Never/ 
Rarely

Some-
times Regularly Almost 

Always Notes / Examples

6
we provide parents with basic information about local schools such 
as their location and contact information, and details about upcoming 
open days.

7
we support parents, understanding that they may also find this 
process difficult. We try to alleviate their worries by reassuring them 
and by talking honestly about the differences and similarities between 
the two settings.

8
we liaise with feeder schools in the months preceding the move 
and bring children to visit the main, local primary school/s, where 
possible, and invite local teachers and/or principals to visit the 
children in our setting.

9 we invite children who have already made the transition from our 
setting to school, to share their experience with children and parents.  

10
we provide written information about children’s learning and 
development to the relevant primary school, with parental consent. 
For example, we share children’s learning portfolios or transition 
forms.

11

we recognise the transition as a shared responsibility between us, 
parents and the school. We plan, communicate and collaborate to 
ensure as smooth a transition as possible. We nurture relationships 
that help children make the transition to school, for example, with 
local teachers, home school liaison teachers and/or school principals.

12
we provide information and advice about children’s special 
educational needs to the primary school, upon request and with 
parental consent. 

Element 4: Transition to primary school 

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)
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Element 4: Transition to primary school 

Prompts for Reflection
• Think about what is working well in relation to supporting children’s transition to primary school.

• Think about the challenges you have experienced in supporting children’s transition to primary school.

• What aspects of this work would you like to prioritise and focus on in the coming weeks? 

You can use the Examples and Ideas for Practice and Action Planning Tools in the Practice Guide to help you plan this work. 

Self-evaluation Tool :  Supporting Transitions (Birth-6 years)
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Action Planning Template
Supporting Transitions (Birth-6 years)

Connections to Aistear and Síolta
Aistear 
Themes: Well-being, Identity and Belonging, 
Communicating, Exploring and Thinking
Guidelines for good practice: Building 
partnerships between parents and practitioners (pp.6-
25), Learning and developing through interactions 
(pp.27-30 and 46-47), Supporting learning and 
development through assessment (pp.78-79)  

Síolta Standards 
1: Rights of the Child, C1.1, 1.2, 1.3
13: Transitions, C13.1, 13.2, 13.3 
Research Digests linked to the above Standards

This Action Planning Template is designed to help you to support 
children’s transitions in early childhood. You might find the 
template most useful after working with the following materials in 
the Practice Guide at aistearsiolta.ie: 

• Self-evaluation Tools, Supporting Transitions (Birth-6 years)
• Video clips, photos and podcasts in the section,  

Examples and Ideas for Practice 
• Tip sheets in the section, Resources for Sharing. 

To help make your action planning practical for you, 

1. identify one or two changes that you plan to work on. 
2. set a review date. 
3. following review, identify any further changes you want to 

prioritise. 

Using the Action Planning Template

Aistear Siolta Practice Guide: Supporting Transitions

http://ncca.ie/en/file/aistearsiolta/daycare.pdf#page=15
http://ncca.ie/en/Practice-Guide/S-olta/13-Transitions.pdf
http://ncca.ie/en/Practice-Guide/S-olta/Siolta-Digests-1-and-13.pdf
http://www.aistearsiolta.ie
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Action Planning Template :  Supporting Transitions (Birth-6 years)

Age group of children 

Date Action Plan started

Element focused on 

Date for Action Plan
review

Practitioner responsible 
for the Action Plan

Outline the changes you plan to make to support children’s 
transitions. Resources and Supports needed

Date changes made by

Practitioners involved

DD/MM/YY DD/MM/YY

DD/MM/YY

Aistear Siolta Practice Guide: Supporting Transitions
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Action Planning Template :  Supporting Transitions (Birth-6 years)

Date of review Practitioners involved in review

Follow-up action (if needed) Are further resources and supports needed? Date for further review

What changes have you made/are you 
making?

What impact are these changes 
having on children’s experiences?

What is working well? What are 
the challenges? What will you do 
differently in the future?

DD/MM/YY

DD/MM/YY

Aistear Siolta Practice Guide: Supporting Transitions
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